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SUMMARY FOR PROFESSIONAL EDUCATION UNIT
National Council for Accreditation of Teacher Education

Institution: University of Memphis

Team Findings

Standards Initial Advanced
1 Candidate Knowledge, Skills, and Disposition M M
2 Assessment System ablahit Evaluation M M
3 Field Experiences and Clinical Practice M M
4 Diversity M M
5 Faculty Qualifications, Performance, and M M
Development
6 Unit Governance and Resources M M

M = Standard Met
NM = Standard Not Met




. INTRODUCTION

The University of Memphis is one-egdnsvEennessee
institutions of higher learning and is the flagship of the Tennessee Board of Regents system. The
University of Memphis was founded under the auspicelBeoGeneral Education Bill, enacted

by the Tennessee Legislature in 1909. Knanginally as West Tennessee State Normal

Schoo] it became West Tennessee State Teachers College in 1925, Memphis State University in
1957 (with full university status), andetfuniversity of Memphis in 1994. The University of

Memphis is a learnezentered, metropolitan research university capitalizing on its urban setting.

The university draws over 85 percent of its enrollment from the city of Memphis and several
surrounding conties.With an enrollment of 21,000, the university graduates 3,000 students

annually.

The last NCATE visit was in spring 2001. After that visit, Ric Hovda was appointed dean. Dean
Hovda reorganized the administrative structure and bagategewide =lf-study of programs

with the goal of achieving unit accreditation and specialized professional association recognition
even though SPA revieis optional in Tennessee. The dean appointed an associate dean for
administration and graduate studies, anstast dean for professional developmant] a
director of assessmemtn 2004, a director of teacher educa
There are four departments in the college. National searches resulted in the appointment of three
new chairs. Altorough review of the conceptual framework resulted in a new model with major
commitments adopted by all departments in 2006. Further, in 2006, the College of Education
Assessment System (COEAS) became fully functioning. In May 2007, Dean Hovda left the
university, and Michael Hamrick was appointed interim dean.

Thiswas a joint accreditatiovisit with the Tennessegtate Department of Educatiofhe
national team of six members state team of fivmembersa state consultant, and an NEA
representativeollaboraté on the researclverification and discussion for the six NCATE
standards. Thstate team will make program approval recommendations. The NCATE Unit
Accreditation Board (UAB) reports its decisions regarding the NCATE standards to the
TennesseBoard of Education. According to the state protocol Bbard ofEducation accepts
the UAB and state team recommendations.

School counseling, music education, art education, consumer sciences education, business
education, and speech language pathodvgyaccredited by national organizations. Evidence of
their accreditation was available in the document room.

The COEhouses or coordinatesne baccalaureate teacher preparation programs, 18 post
baccalaureate initial and advanced preparation progemuigll graduate degree prograrise
University of Memphis Office Of Extended Programs offers classes at a number of convenient
locations throughout the metropolitan area. However, only the Jackson and Millington Centers
provide programs in their entiretyhe Jackson Center hosts five initial and advanced teacher
preparation and other school professional preparation programs. The Millington Center offers
only theschooladministration andgupervision program. The BOE and state accreditation team
interviewe the director, fultime and adjunct faculty, armindidate®f the Jackson Centas

well as faculty and students from Millingtaluring the NCATE visibn the Memphis campus



The unit offers one online program in collaboration with other Regenttiiimtisin Advanced
Studies in Teaching and Learnirgthoughcandidategan select the University of Memphis as
their Ahomeo university, this is a Tennessee

The unit was prepagdor the visit, and there were no circumstances that influenced the outcome.
However, on the Sunday tfevisit, the university won a basketbghme that qualified them for
theNCAA Division | Final Four, and everyone was happy.



. CONCEPTUAL FRAMEWORK

During the 200joint accreditationt he uni t 6 s conc buyltaroumd f r amewor K
Bronfenbrenner 6BeandHowld 0 gn ecva | e nmohdeaed i. sstudyn cont i nt
encouraged the faculty to reexamine the conceptual framework and its themes aninemtsmi

A broadbased, collegavide committee worked for two years to develop drafts and seek
department approval s. The new Alivingd docum
commitments to diversity and effective practice for urban and metrap@itvironments was

approved by all departments. The vision for the unit is to become a national leader in the

preparation of urban and metropolitan professiofdis. visiors for the college and university

align with the new conceptual framework. The reamnmitments are guided by six action

principles and norms of professairbehavior to guidall faculty and candidates.

The knowledge base consists of research, standard$est practices. The research base is built
on studies of the learning processgnitive development, characteristics of learners, and
effective teaching. Standartts the knowledge bassme from Tennessee state standards
which are founded on INTASC and national SPA standards. Best practices for this knowledge
base emerge fromeéhramework laid out by current national reports on what makes a good
teacher.

Coherenced evidenin the way the institutional report addressed the conceptual framework in

each standard. During the visit, the conceptual framework was evident in teegassion,

course syllabi, field work policiesAlland asses
faculty andcandidatesvere clear whediscussing theision of the college and trenceptual

framework as seen in their programs

Diversityis specifically addressed in the core valuis an institution dedicated to urban and
metropolitan environmentthe University of Memphis identifiediversityas a key value. The
unit adopted five diversity performance standafdee unitadopted dispasons show further
evidence of a commitment to social justice and equitable learning opportunities.

A commitment toeéchnology isvident in the smart classrooms, technology labs, support for
faculty andcandidatesand effective unit data gathering ®m for assessment. The unit
assessment system is well summarized and aligned with the conceptual framework and all
standards.



[ll. STANDARDS

In its responses to each standard, the team should indicate when differences exist among the
main campus, diance learning programs, and-cmpus programs.

Standard 1
Information reported in the institutional report for Standard 1 was validated in the exhibits and

interviews. (If not, provide an explanation and indicate the pages of the IR that are incorrect
X Yes No

Element Unacceptable| Acceptable| Target
la. Content Knowledge for Teacher Candidates X
Initial Teacher Preparation
la. Content Knowledge for Teacher Candidates X
Advanced Teacher Preparation

Summary of Findings for Initial Teacher Preparation:

The COE offers 27 initial licensure programs at both the undergraduate (BSED) and grad
(MAT) levels, of which one is an alternative licensure program offered on the main campu
three are offeredt the Jackson campus. All secondary licensure programs are post
baccalaureate. In all programs at each of the four transition poontent knowledge is assess
through coursework GPA, key program assessments, and outside measures like the Prax
Most data exhibits are online and reference SPA reports, program level Annual Progress
the COEAS databasandselectedsummaries prepared by unit assessment personnel.

Praxis Il is a licensure requirement in Tennessee and an entrance requicgrniensecondary
MAT initial TEP. Scores for 2002006 indicate that candidates have sufficient education ar
content knowledge for their licensure areas. Title Il data report verify the pass rates report
the IR. Preliminary raw data for 2007 indie a 96 percent pass rate. Additional indicators of
general education and content knowledge are completion of at least 45 semester hours a
minimum 2.5 GPA for admission to BSED programs, and at least six semester hours of
prescribed graduate coursesahinimum 3.0 GPA for MAT and poebiaccalaureate licensure
only programs. GRE (3.5 on Analytical Writing) or PPST (173 on writing exam) scores are
required for initialposb accal aur eate candi dates. Bach
(Readng 174,Writing 173, and Math 173) or ACT (22+) or SAT (1020).

Courses and assessments differ across main campus initial licensure programs, but key
assessments in candidate coursework are identified and aligned to standards for each pr¢
and offer comparableata indicating sufficient general education and content knowledge fo
candidates. Descriptors vary between programs but all key unit assessments are scored ¢
progressive scale of three levels corresponding to unacceptable, acceptable, and tgget r
Extensive review of SPA reports and COEAS (the unit assessment database) reports fou
scores across all initial programs indicate candidates possess sufficient content knowledd
range from O to 13 percent at level O, 0 to 100 percentatlewand O to 100 at level 2 for
individual assessments and assessment items reported by standard. In all programs, well
80 percent of candidates scored at acceptable or target [Bath for at least two semesters




were reported for each prograamd most programs have four semesters of data.

Middle grades programs are new programs with conditistaérecognition but data are
reported in COEAS and indicate candidates at both the BSED and MAS hewel sufficient
content knowledge. Candidat® Pr axi s | |1 cont ditefaturgnai,r e s
history/social studies, andcience fall well within national averages, and acceptable/target
composite scores from key assessments range well above 90 gadieating thamiddle
grades andidates have acceptable levels of content knowledge.

Jackson campuslementary EducatioBSED candidates passed Praxis Il content tests well
above 80 percent in the four content areas for both fall and spring 2007. Key assessment
for the same semesters indicate more than 90 percent of candidates reach acceptable or
levels of cotent knowledge on assessments and assessment items by standard.

Praxis scores for the alt ermdllegrades, alwigeae n s
grant with two cohorts focused on candidates changing careers to education) indicate sufi
general education and content knowledge for alternative candidates. These candidates ar
time employees of LEAs working in classrooms while completing additional coursework.
Assessments differ somewhat from other main campus progeagmslinical practice is
compensated educator work evaluated by the building principal (100% met standard for
employment). The program is not designed to be sustained beyond the grant and focuses
assessment on the research questions in its design. It is an intenseiglgasgram for both
candidates and faculty with strong relationships and positive outcomes. Evidence from
interviews and review of available data indicate alternative candidates have appropriate g
education and content knowledge.

Sur vey dCGontent khowledge candidate reflectiofer fall 2006 and spring 2007
average well above 4 on a scale where 4 is strong and 5 is very, sidbcating that candidates
feel competent and prepared in their content areas. Program completer survey2006 2007
indicatethat90 percentaresatisfied or very satisfied with content knowledge attained as
candidates. Employer survey data for 2@087 showhat94 percentaresatisfied or very
satisfied with content knowledge of candidates. Surveyatataggregated across programs a
levels. Interviews with faculty, candidates, and cooperating school faculty indicate strong
satisfaction with candidatesontent knowledge.

Some secondary MAT programs have no candidates and limited data. Business Educatio
MAT had no data but also has no current candidates. Dance is a new program with limite
available for review.

Summary of Findings for Advanced Teacher Preparation:

Data indicate that candidates in evenadvanced programs for teachers haveptable levels
of content knowledge in their program content areas. One hundred pereanyahildhood
educationrMS candidates completed content knowledge coursework at the acceptable leve
above for fall and spring 2007. IDT MS candidates scor#teacceptable or target level for &
content knowledge assessments for the same semeastdid PETE MS candidatéhe special
educatiorMS has only had one completer (100 percent acceptable or above in key assess




in the past two years and cemtly has no fultime candidateslhe readindgVS also has low
enrollmentnumberswith acceptable or target scores on key assessments. All five candidat
fall 2007 passed the Praxis Il content area exam. ICL MS LS is another small privgoam (
fall 2007) but key assessment data again indicate candidates meet or exceed acceptable
performance levels'helCL MS annual program repadidr 20062007 stateghat its twenty
candidates demonstrated full mastery level of content knowledge on all keyressissfkeview
of Jackson campus data indicated no significant differences in content knowledge perforn
from candidates in main campus programs.

Review of candidate work samples supports these data,the exit and followup surveys.
Interviews wth candidates and faculty indicated strong content knowledge for advanced
candidates.

1b. Pedagogical Content Knowledge for Teachers X
T Initial Teacher Preparation

1b. Pedagogical Content Knowledge for Teachers X
1 Advanced Teacher Preparation

Summary of Findings for Initial Teacher Preparation:

Datafor initial programs indicate candidates have acceptable or target levels of pedagogiq
content knowledge for teachers. Overall unit faculty supervising clinical practice ranked at
95 percat of all initial candidates as acceptable or proficient on the Framework for Evalua
and Professional Growttf Teachergor fall 2006/spring 2007. Examination of data broken o
by program reveals no significant differences from the general ranking. Review of data se
reported in program APRs and SPA reports and the key assessment data from COEAS &
indicate that 87 to MMpercent of initial candidates perform at acceptable or target levels on
assessments of their pedagogical content knowledge. Findings are consistent with exit ar
follow-up surveys of graduates, completers, and employers. Interviews with candidates ar
faculty indicate strong candidate pedagogical content knowledge. Reviamditiatavork
samples across initial programs supports assessment and survey data.

Summary of Findings for Advanced Teacher Preparation:

Data for advanced teacher preparation programs indicate candidates have acceptable or
levels of pedagogical content knowledge. As reported in the-2006annual program report
(APR), all ECED MS candidates met or exceeded the acceptable leysdagogical content
knowledge on key program assessments. Other programs report similar levels of pedago
content knowledge from key program assessments. Interviews with candidates and facult]
with review ofcandidatevork samples and sampling GOEAS data indicate candidates have
sufficient pedagogical content knowledge for teachers.

1c. Pedagogical and Professional Knowledge and X
Skills for Teachersi Initial Teacher Preparation

1c. Pedagogical and Professional Knowledge and X
Skills for Teachersi Advanced Teacher

Preparation

Summary of Findings for Initial Teacher Preparation:
Datafor initial programs indicate candidates have acceptable or target levels of pedagogiq




professional knowledge and skills for teachers. Samplikgyphssessment data in COEAS al
review of SPA and APR reports indicatesg#centor more initial candidateschieve
acceptable or target level performances on items related to pedagogical and professional
knowledge and skills for teachers. All prograpnevide strong technology training and
assistance to candidates. Reviewafdidatavork samples across initial programs indicates
high levels of creativity in engaging students in powerful learning environments. Interview:
candidates support thisifling. For example, one candidate described using vanilla wafers {
help students understand the phases of the moon.

Interviews with faculty and data from exit and follays surveys support the finding that
candidates have sufficient pedagogical andgssibnal knowledge and skills for teachers.

Summary of Findings for Advanced Teacher Preparation:

Data for advanced teacher preparation programs indicate candidates have acceptable or
levels of pedagogical and professional knowledge and skills. The APR report fro@i thtS
LS program states that all candidates have met or exceeded accepiblefl performance on
assessments measuring pedagogical and professional knowledge and skills for teachers.
Interviews with candidates and facylafong with review otandidatevork samples and more
sampling of COEAS datandicate candidates have Baient pedagogical content knowledge f
teachers.

1d. Student Learning for Teacherd Initial X
Teacher Preparation
1d. Student Learning for Teachers Advanced X
Teacher Preparation

Summary of Findings for Initial Teacher Preparation:
Evidence indicates that candidates in initial programs have sufficient preparation for using
assessment of student learning to set instructional targets and modify instructional strateg
One example is the lesson plan assessménth is similar acrosprograms. Data sampling
from COEAS indicates that candidates score at or above the acceptable level for improvir
student learning as they work with students.

Summary of Findings for Advanced Teacher Preparation:
Evidence indicates that candidates in advanced teacher programs are able to improve sty
learning. Primary data come from thmasters projects completed in each program. Data

sampling from COEAS indicates that in the IDT MS program, for example, all candidates
at acceptable or target performance levels on the student learning elements of key asses:
for both fall 2006 ad spring 2007. ECED MS candidates scored at the acceptable perform
level for using study results to improthee practice of others on a key assessment from fall 2
In interviews, advanced candidates confidently described projects through whitfathieypact
on student learning, and interviews with faculty support this observation. Exit and-tglow
surveys with graduates, program completers, and employers support these data and indig
advanced candidates are well prepared to improve studemnlganvironments.

le. Professional Knowledge for Other School X
Professionals

1C



Summary of Findings:

The unit has four advanced programs for other school persofmgiich one is offered at the
Millington campus as well. The Millingtoprogram is an extension of the main camansl
data are included witthe main campus. Candidates in g@hoolcounseling and school
administration programs must meet state licensing requirements. Th @QODAPR report
from the school administratiqggrogram notes that all candidates met acceptable levels of
performance on three key assessments measuring professional knowledge, and further th
portfolio project, 75 percent of candi dag

While reading and litary media programs lead to licensure, they operate primarily as degrg
programs and are reviewed with the advanced programs for teachers.

Two programs, scho@ounsehg and speech language patholplggve been reviewed and
approved by their respectivetional accrediting bodies and are not reviewed here.

Some unit candidates also participate in an advanced online program operated by the Te
Board of Regents outside COE/UM governance and not reviewed on this visit.

1f. Student Learning for Other School X
Professionals

Summary of Findings:

Program reports ischoolleadership andchoolpsychology indicate that candidates have an
impact on student learning. Both programs provide multiple opportunities that prepare car
for the respectiverofessions. The internship for the educational leadership program provig
candidates with an array of substantial leadership activities expected of future administrat
the classroom and in school settings. This internship is based statidardef the National
Council of Professors of Educational Administration. The faculty team facilitates multiple
learning opportunities based on a comprehensdaearched knowledge and skill base
developed by the National Policy Board for Educational Admanisin. The fieldbased
component involves candidates in activities that supplement classroom acquisition of kno
and skills.

The school psychology program provides candidates with oppoesihitigain knowledge in th
day-to-day delivery of school psychological services through effective understanding of leg
and ethical issueslnderstandingof individual differences and various intervensqgmovide
candidates with an idepth knowledge of school psychological servidégidence further
indicated that thechool psychologyprogram was recognized with conditgon the SPA report
submitted to the NASP. On key program assessments, all candidates scored at the target

1g. Professional Dispositions \ \ | x

Summary of Findings:

Data from key assessments and from clinical practice faculty indicate that candidates hav|
appropriate professional dispositions for educators. The conceptual framework is not only
and well developed but echoes persuasivelpterviews with candidates and faculty. It is cle
in key assessments and in candidate work samples that dispositions are assessed formal
informally throughout all programs. Candidates seek leadership opportunities in organizat
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and speak of the amy connections the faculty encourages them to make with organizations
programs in the community. Dispositions are clearly assessed in clinical practice and in
advanced program research project rubrics.

Summary of Strengths:Unit candidatesire stongly prepared in professional dispositions due

in part to the clear, wetleveloped conceptual framework supporting these dispositions. Faculty
provide and encourage service opportunities for candidates to practice these dispositions.
Candidates are wegtirepared in content pedagogy and in reflective practice. Candidates moving
into clinical practice sites and new employment in schools in this region are respected and
welcomed by schodbased faculty.

Areas for Improvement and Rationales:
e AFIs corrected from last visit

None

e AFlIs continued from last visit
None

e New AFlIs
None

Recommendation:Standard 1 is met.

Corrections to the Institutional Report

The documen20032006 Pass Rates on Praxis Il Content Tests for Initial Teacher Preparation
Programsreferencedn page lin théR and posted in the electronic exhibit is in erfon the

second page under the 262806 data sets the Elementary Education data reRd LTR, and 88.
The correct data from Title Il reports is 186, 98, and 99.

12



Standard 2

Information reported in the institutional report for Standard 2 was validated in the exhibits and

interviews. (If not, provide an explanation and indicate the paigi® IR that are incorrect.)
X Yes | No
Element Unacceptable| Acceptable| Target
2a. Assessment Systeinlnitial Teacher X
Preparation
2a. Assessment SysteinAdvanced Preparation X

Summary of Findings:

The development and implementation of the unit assessment system, referred to as COE
based on a model proposed by the College of Education (COE) Director of Assessment W
significant participation from inteed and external constituents. Based on this model, the C
database manager created integrated COEAS datalddsewhers of the professional educatig
unit and community stakeholders are regularly involved in revising and improving the unit
assessment sggn based upon evaluating the efficacy and robustness of the system and tk
generated.

The conceptual framework components of diversity, effective practice, and leadership are
reflected in the unit assessment system. Institutional, statg@rafessional association standa|
and competencies inform the academic curriculum (e.g., coursework, field experience, an
clinical practice) and the assessment of candidate performance in initial and advanced pr

Candidate performance is reviesvand evaluated through multiple assessments at establist
transition pointsat admission to the program, during candidacy, at program completioas ar
follow-up. Databases are maintained (1) to collect, analyze, summarize, and report data &
of the transition pointg2) to examine the relationship of assessments and candidate
performanceand (3) for improving unit operations. The assessment system provides for a
to data in varied formatgcluding by specific courses, by standards, bymm matrices
showing standards and assessments, and by individual candidates.

The unit ensures that assessments are fair, accurate, consistent, and unbiased through
communicating procedures with candidates, systematic review of the timing and nature of
assessments, and independent and collaborative assessments of candidate performance
Assessment procedures and data are discussed regularly by unit faculty (at the program ¢
department levels), with Community Advisory Councils, with the Teacher Educedvsory
Council (TEAC),witht he Deandés Leadership Team, an(
This review process is used to improve the assessment system, academic program Curric
and related candidate experiences, and unit operations.

This desgn of the unit assessment system, including the systematic review of the assessn
system, enables the unit to revise and improve procedures for assessing candidate know
skills, and dispositions as predictors of candidate success. Faculty reptretG®OEAS is very
responsive and serves as a catalyst for rich programmatic discussions about candidate
performance.
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The quality and quantity of multiple assessments at multiple points greatly etihence
assessment system at the initial level.

2b. Data Collection, Analysis, & Evaluation X
Initial Teacher Preparation

2b. Data Collection, Analysis, & Evaluatiori X
Initial Teacher Preparation 1 Advanced
Preparation

Summary of Findings

The unit has a comprehensive system of collecting, analyzing, summarizing, evaluating, &
publicly reporting data on candidate performance and unit operations. Initial and advance
candidate performance data are collected at four transition points. gkeRré\dmission
(Assessment Point 1), assessments are at the unit level and include information such as
demographic data, GPAs, admission test scores (e.g., ACT/SAT, PPST, Praxis I, Praxis |
GRE), interviews, and letters of recommendation. Data are tadleontinuously and entered
university staff into the Banner system and by the COE database manager into the COE (
The COE database manager anddihector ofassessment develop summary data reports tha
are shared with program faculty, depaent chairs, advisory committees, and the Teacher
Education Advisory Committee.

During candidacy éssessmenoint 2) and aprogramcompletion gssessmergoint 3), some
assessments are at the unit level while others are at the program level. Data collected inc
Praxis exam scores that are received throughout the year and entered into COEAS by the
database manager. Faculty evaluations of candidate pnafjcanfour to six programspecific
COEASKkey assessments are collected at the end of each semester and entered into COE
program faculty. Ratings of student teachers and interns by supervisors and cooperating
practitioner colleagues are collected tvaturing each semester and at the end of the placen
These evaluations are scored by the Center for Research in Educational Policy (CREP) &
entered into the COEAS database. Program faculty can view and print reports for Praxis
examinations, COEAgey assessments, and student teaching evaluations. Teacher Prepa
Program Reflections Exit Surveys are collected at the end of each semester by the Office
SchoolBased Clinical Practicenalyzedoy CREP, andummary reportdistributed to the uhi

At follow-up, orprofessionapractice éssessmeroint 4), all assessments are at the unit leve
and include surveys of alumni and employers. Unit surveys of program completers and ur
surveys of employers are conducted annually by the CREP wittseprovided to the unit. Un
surveys of program completers and unit surveys of employers are conducted every three
thevice provost forassessmentnstitutionalresearch, anceporting with summary reports
provided to units.

Thedirector d assessment summarizes data on graduate candidate competence used by
faculties and advisory committees for program review. Anprggramreports are generated
and used by program faculty, program coordinators, department chairs, deans, an&GHerT
making recommendations for program improvement. Data are disaggregated for alternati
and offcampus programs and are consistent with data generated from other programs.
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A system is in place to addresandidatecomplaints and appeals and is described in the
undergraduate and graduate bulletins and irlewél documents. The process begins at the
program or department level and if not resolved at that level, complaints such as those in
admission decisiacan be referred to the TEAC. Records of formal complaints and resolu
are kept at the department and unit levels.

Evaluation measures are in place for the assessment of unit operations. Faculty annual
performance evaluations are conducted by degatichairs and deans. Student Evaluations
Teaching Effectiveness (SETE) are conducted for each section of each course in each se
These are reviewed by faculty, department chairs, and deanassistantdean forfaculty
development maintains rexs of faculty professional development activities and the unit
business office maintains records of grant and contract actishigh is reported annually to
departments, the dean, and the provost.

The COEAS is designed for utility and flexibility the assessment of initial and advanced
candidate performance and unit operations through the use of contemporary information
technologies. The system accommodates change and revision, programmatically and
systemically, based upon planned and purposefdbfeek from multiple constituents.

The quality and quantity of multiple assessments at multiple points greatly ethance
assessment system at the initial level.

2c. Use of Data for Program Improvement Initial X
Teacher Preparation

2c. Use oData for Program Improvement i X
Advanced Preparation

Summary of Findings

The unit assessment system provides data for use in enhancing candidate performance t
improving courses and related educational experiences, academic programs, arerationsp
The unit systematically reviews the nature and content of assessments and the relationsh
candidate performance and faculty performance.ifistitutionalreport describes some of the
changes that have occurred as a result of data colleatiatysis, summary, review, and
reporting. Faculty also reported that the COEAS has been useful in redesigning the scops
sequence of coursework. Although SPA reviews are not required by the unit, faculty indic
that the reports have provided usefiibrmation for program improvement.

Candidatdevel assessments are collected, analyzed, and used by candidates and course
instructors for the purpose of improving candidate knowledge, skills, and dispositions.

Aggregated data from candidate performaamgsessments are collected by faculty and analy;
and used by faculty, department chairs,
assessment processes, curriculum, and candidate performance. Unit level assessments &
collected bythe COBHe anés of fice, Office of Instit
analyzed and used by the Deanb6s Leader sh
policies, programs, structures, and operations.
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Candidates, faculty, and other constituenéssyistematically involved in the collection, analys
and review of assessment data. In addition to the aforementioned uses of data, the unit p
professional development opportunities for faculty and sebaséd colleagues. Annual progri
and unitreports are generated and shared regularly with stakeholders.

Summary of Strengths:

The unit has developed and implemented an assessment system that has the capacity for
integrating multiple sources and types of data. Individual faculty members can enter information
into a useffriendly database and generate several types of reportsy$temn is designed such

that programmatic decisions about the types of assessments employed and their relationship to
standards and competencies can be implemented fairly rapidly. The coordination and
maintenance of the system by a-iithe database managanddirector ofassessmerdrean

asset

Areas for Improvement and Rationales:
e AFlIs corrected from last visiklone
e AFIs continued from last visione
o New AFIsNone

Recommendation:Standard 2 is met.

Corrections to the Institutional Report-None
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Standard 3

Information reported in the institutional report for Standard 3 was validated in the exhibits and
interviews. (If not, provide an explanation and indicate the pages of the IR that are incorrect.)

X Yes | No
Element Unacceptable| Acceptable| Target
3a. Collaboration between Unit & School Partners X
T Initial Teacher Preparation
3a. Collaboration between Unit & School Partners X
I AdvancedPreparation

Summary of Findings

The University of Memphis College of Education has stronthpeships with over 208chools
in at least five surrounding school systems. Through focus groups, redreh&irveys the unit
has systemic structuresdesign, deliver, and evaluate field and clinical experiences. Site v
and interviews indicate that these relationships continue as the unit works to implement th
conceptual framework into all initial and advanced teacher education programs.

The dfice of School Based Clinical Practice coordinated placement for about 177 candida
spring 2008 for initial and advanced teacher education programs. The Office of-Baisedl
Clinical Practice tracks and a&gss field experiencet® ensure that calidates develop and
demonstrate skills, knowledge, and dispositions that support diverse learning by all stude

The Office of SchoeBased Clinical Practice uses many tools when placing candidates. Tt
office reviews the history of support fropartner schoolsaswebka andi dat es 6
placements to ensure diverse experiences. The office collects and reviews feedback on
cooperating teachers. The office also consults an approved rotation list from Memphis Ar
TeacheiEducationCollaboratve. Interviews with staff in the Office of ScheBased Clinical
Practice verify that they collaborate withl2 administrators to make placements. Principals
explained that the lists from the Office of Sch@alsed Clinical Practice contained informatio
to guide them to make appropriate placements. Candidates verified they were given appr
placements.

In an interview with a teacher from the Campus Scltbelteacher explained how the unit
collaborated with her to design a new lesson plan for dateB in the PE program so that it
would be more like the plans cooperating teachers used.

The Framework for Education and Professional Growth of Student Teachers (IR, p. 40) h:
reinvented since the last visit. It now mirrors state evaluatior?fi?2 professionals, again
confirming collaboration between the unit and its partners.

3b. Design, Implementation, & Evaluation of Field X
Experiences & Clinical Practicesi Initial Teacher

Preparation

3b. Design, Implementation, &Evaluation of Field X
Experiences & Clinical Practicesi Advanced

17



Preparation | | |

Summary of Findings:

Evidence (GPAs, passing PRAXIS scores) and interviews with faculty and candidates ver
specific entry criteria must be met prior to the stadlivical practice for initial and advanced
candidates. Interviews with cooperating teachers and candidates, and reviews of sample
Framework for Education and Professional Growth of Student Teachers, are evidence thg
candidates are routinegvaluated in clinical practice. Interviews witHLR professionals
confirm that candidates attend meetings and are expected to act as part of school staff in
placements.

Site visits to the Campus School (IR37) and Overton High School confirinat partner
schools with Smartboards or weekly computer classes allow candidates in initial and adva
programs to use technology to instruct. Candidates demonstrate an ability to integrate
technology into instruction. Review of iWebfolios and intemgevith candidates and B2
professionals also verify c¢and-l2peotessiendls u s
revealed that candidates felt comfortable and were proficient using technology to support
teaching practice.

The state mandatesiteria for student teacher placement in initial and advanced programs.
Principals and staff from the Office of Schdgdsed Clinical Practice state they will also revig
state testing data, mentor qualitiasd teacher willingness in placing studesgdhers. Candidat
interviews, a review of The Clinical Student Teaching Handbook (IR, p. 40), and conversg
with P-12 professionals confirm that placements are with accomplished professionals well
prepared for their roles.

Clinical faculty membersamplete multiple assessments of candidates in initial and advanc
programs. A review of these included samples of journal entries and a completed evaluat
instrument (the Framework for Education and Professional Growth of Student Teachers a
checklig of dispositions). Interviews with clinical staff and candidates verify that post
observation conferencing was also used to provide feedback as part of assessment. All
candidates statdfiatthey felt well supported by clinical staff. According to calade
interviews, clinical staff members are just an email or phone call away. One candidate frg
Three ROs pp.r3& 89) variied (hat Re, felt completely supported as well, even
though this program has just been piloted.

Reflection isembedded throughout all the initial and advanced programs. A review of can
work samples for unit plans and other assignments, and a review of syllabi, confirm this.
all candidates create Statements of Philosophy as they enter the proagnddates are required
to reexamine these as they progress through the prognaitine statementsre revised at
completion of the program.

3c. Candi datesd6 Develo X
Knowledge, Skills, & Professional Dispositions to
Help All StudentsLearn i Initial Teacher
Preparation

3c. Candi datesd Devel o X
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Knowledge, Skills, & Professional Dispositions to
Help All Students Learni Advanced Preparation

Summary of Findings:

Interviews with the unit staff verify thagndidates in initial and advanced programs demong
through GPAs, PRAXIS test scor@sd completed applications their mastery of content
knowledge and pedagogy to participate in clinical experiences. Candidates in masters prg
at the initial leveomplete a capstone project in which they design an action regeayett
under the guidance of unit faculty and implement it during their clinical experience. Candi(
work samples of this action research project and information in various SPA regrditghat
candidates are assessing their impact on student learning. SPA reports also indicate can
meet professional, statend institutional standardsata | i gn wi t h t he CO
framework.

Throughout the clinical experience, iviell documented through portfolio pieces and the
Framework for Education and Professional Growth of Student Teachers that clinical faculi
evaluate candidatesdé6 performances in bot
during interviews thapeer feedback is shared during seminars. Candidates themselves ar
lessons they teach and record these reflections in journals and assignments to improve si
l earning. Il n an interview, a candidate
experience with continuous reflection throughout each of his days. Written reflections pro
variety of assessments allow candidates to use data to inform their instruction.

Interviews with P12 professionals, site visjtand differentiated lesson pkugonfirm that all
candidates are developing and demonstrating knowledge, akitislispositions to help all
students learn. The Office of Schd®dsed Clinical Practice uses records to ensure that all
candidates patrticipate in a variety of clinical estpnces to work with students with
exceptionalities and students from diverse socioeconomic groups as well as various ethni
and | inguistic groups that reflect t-l2e 4
professionalprovide evidene oftheu ni t 6 s s u c candidateso help all stadentsi 1
learn.

Summary of Strengths:At t he i niti al |l evel the Three ROSs
its format of extensive clinical work and endless support of candidates in three middle schools.

The Three ROs paugh@granimand vall ndt contidue dftertthisrygas cohor t .
The COE intends to use the characteristics of this program (once a comprehensive analysis has

been completed) and apply compondatsxdt o b e most beneficial to ¢t

There is also aonsiteCampus School that supports all quments of thentegrativestudies

candidatest the initial level. The R2 professional staff there collaborate extensively with the

COE to develop and implement wdksigned activities and instruction for candidates and

students. All resources areedsto support candidate learnjigr om t he Campus Scho
staff to the diverse community of studemtso learn there. Working closely with the COE
faculty, the Campus School provides clinical
experences at Campus School incorporate the unit
knowledge, skillsand professional dispositions, as these are embedded in the school. The
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partnership with Campus School is crafted and implemented so candidates can experienc
constant interaction with families of studentsl Pprofessional staff, unit supervispasd other
candidates.

Areas for Improvement and Rationales:
e AFIs corrected from last visit None.
e AFIs continued from last visit None.
o New AFIsT None.

Recomnendation: Standard 3 is met.

Corrections to the Institutional Report
None
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Standard 4

Information reported in the institutional report for Standard 4 was validated in the exhibits and

interviews. (If not, provide an explanation and indicate the paigi® IR that are incorrect.)
Yes | No
Element Unacceptable| Acceptable| Target
4a. Design, Implementation, & Evaluation of X
Curriculum & Experiences i Initial Teacher
Preparation
4a. Design, Implementation, & Evaluation of X
Curriculum & Experiences i Advanced
Preparation

Summary of Findings:
Commitment to diverse communities is one of three philosophical commitments that the C
has embraced in its conceptfr@mework. The expected unit outcomes for diversity are tha
Acandi dat es under s ttlkemappréaches toddaraimgyel theysact dnithis f
understanding to create instructiongbortunities that are acceptable to diverse learnerp(IR
44) .0 Three of the si xvepdoptet asrefectivefperfprmamae t
outcomes for initial and advanced continuing teacher education programs are directly relg
diversity (2, 3, and 5). In the spring of 2007, the COE adbpteet of COE Diversity Standard
which they expect to further inform curriculum and assessments; efforts are currently und
to implement these standards across all their programs.

As theAlignment Matrix of Unit, State, and Professional Standegfliscts, each program has
aligned its coursework and experiences with unit, TenngasdeSPA standards to enable
candidates to become aware of the importance of diversity in teaching and to learn to adg
instruction for diverse learners. All initial #asure programs require a special education col
and a course on urban education or on teaching in diverse environments, which are cours
designed to ensure that candidates develop the practical knowledge, skills, and dispositig
related to teaching idiverse environments. At the advanced level, diversity is integrated in
course syllabi, texts, and discussions that analyze local contexts. In terms of field placem
the Office of School Based Clinical Practices ensures that initial candidafdaceé in diverse
settings acrostheir programs, including in the student teaching semester, in which candida
are placed at two different grade levels and in different types of schools; for other school
professional candidates, individual programseadho similar requirements. At the advanced
level, candidates in the continuing education programs tend to be employed in the school
districts of the Memphis geographical greaich inherently provide a diverse professional
context for them.

The COEAS generates systematic evidence
diversity. Each program has articulated program design elements to correlate diversity
understanding and proficiencies wiahsessments. Evidence is also genefetedrequired

Praxis Il exams. Results from the Evaluation and Professional Growth of Student Teacheg
reflect that over 9percenb f cooperating teachers and
performance as acceptable or proficient in itemsedlad diversity. The Teacher Education
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Program Candidate FolleWp Survey Results (200B007) present the candiddtpsrspective
on how wellprepared they are to work with diverse learners, through their responses to¢h
items related to diversityver 74percentresponded that they are very satisfied or satisfied. ]
results from the Teacher Preparation Program Reflections Exit S@ialle3003spring 2007,
showthat the candidatesiean scores in their rating (on a fipeint scale from 5 = verstrong
to 1 = very weak) of their preparation in items related to diversity fluctuated between 3.56
4.15. Overall, interviews with graduates and candidates at the initial and advanced levels
cooperating teachers, professors, and universityrgigpessupport these positive results. The
Employer Survey Results (20@®07) reflect a lower rating of the items related to diversity i
the questionnaire; howevéhe number of respondents was limited (23). All initial candidate
are required to coptete the appropriate Praxis Il Principles of Learning and Teaching Pedg
Examination. The examinations include a subsection related to students as learners,
development, diverse learners, motivation, andironment. The pass rates of candidates wk
took the examination in 2007 ranged between 88 armeant

Throughout the programs, including clinical practices, candidates are required to reflect o
topic of diversity. Reflection on the topic of diversity is expected to be promoted by fkedb
from peers, faculty, and cooperating teachers through seminar discussions and reflective
journals Interviews with graduates and candidates at the initial and advanceddedelgh
cooperating teachers, professors, and supervisors consistentlytedppat reflection has a
direct impact on refining the professional practice of the candidates.

4b.Experiences Working with Diverse Facultyi X
Initial Teacher Preparation

4b.Experiences Working with Diverse Facultyi X
Advanced Preparation

Summary of Findings:

Initial andadvanced candidatess the COE have the opportunity to interact primarily with
faculty from two ethnic groups: White, nétispanics and Black, neHispanics. According to
the Faculty Demographics table, 8p&centof the education faculty at the initial level is Whi
non-Hispanic and 13.percents Black, norHispanic; at the advanced level, 7pétcenis
White, nonHispanic and 19.fercentis Black, norHispanic. The proportion of Black, non
Hispanic campusvide is 10percent thusit is higherin the COE. Schodbased faculty is 65.02
percentWhite, nonrHispanic and 16.percentBlack, norHispanic. In terms of gender diversil
candidates at the COE have the opportunity to interact with both males and fehteesame
table shows that 70ercentof the education faculty at the initial ldus female and 29.4
percenis male;at the advanced level, @@rcents female and 4Percentis male. The
proportion of females campuwsgde is 42.9ercent thusit is higher at the COE. Schebhsed
faculty is predominantly female. Efforts to increase minority faculty have led to an increag
the proportion of minority faculty in the COE. From 2e€@102to 20062007, the proportion
increased from 1percentto 23 percent Of the tenured or tenuteack positions in the COE, 2}
percentare from minority groups.

The COE has several initiatives designed to develop faculty for their roles in preparing
candidates to work with diverse groups. These initiativesféeeed within the departments ar
through theoffice of theassistantean forfaculty andstaff development. Among the initiatives
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offered through thisffice are the Center for Research on Education, Diversity & Excellenc
(CREDE) training in Cultwually Relevant Pedagogy, Facing History and Ourselves, and the
Annual Mentoring Symposium. Of the 32 professional development activities reported by
Office of Faculty Development for the 20@607 academic year, eight included topics relate
diversty. Another significant initiative in strengthening faculty for their role in preparing
candidates to work with diverse groups is the appointment in 2006 of Dr. Beverly Cross tg
Moss Chair of Excellence in Urban Education. This endowed position asbéneesponsibility
of engaging the COE with the metropolitan and urban communities that they serve. In 20
Cross launched the Urban Education Symposium. Moreover, she has been instrumental
establishment of the Center for Urban Interdisogly Research and Engagement for Equity
(CUI REE) . The mission of the Center 1is
and collaborative engagement which strengthens our urban and metropolitan comintiratie
Center has over forty affdtes, includingaculty and staff from the COE and other colleges &
the institution, and members of the community.

4c. Experiences Working with Diverse Candidates X
T Initial Teacher Preparation

4c. Experiences Working with Diverse Candidates X
I Advanced Preparation

Summary of Findings:

At the initial level, candidates at COE are predominantly White;Hispanic (71%), followed
by Blacks, norHispanics (26%). At the advanced level, candidates are predominantly Bla
non-Hispanic (61%)followed by Whites, nofHispanics (37%). At the initial level, the
proportion of Blacks, non Hispanics is lowernh@ampuswide, which is 35.¢ercenthowever,
at the advanced levat,is higher (61% to 35.6%). The geographical area served by the
institution is 41percentBlack, norHispanic and 52.percentWhite, norHispanic. In terms of
gender diversity, the proportion of females to males at COE is higher at both the initial (84
16%) and the advanced (89% to 11%) levelss #iso higher thathe proportion of females
campuswide (61.9%) thathe proportion of females in geographical area served by the
institution (52%).

As attested in interviewsandidatesre encouraged to work collaboratively across diverse
groups and have opportungiéo interact with diverse peers through participation in student
organizations at the university level and professional student organizations at the college

The COE has been recognized nationally as among the top 100 producers of African Ame
undergraduate and masterd6s degree progr g
Journal of Diversity in Higher EducationOne area that has nevertheless continued to be a
concern is African American male candidates. To address this conce@Q ks
implementingthd hr ee R6és Project through a Teac
is described as allaborative process with the Memphis City Schools to develop a plan to
reinvent teacher preparation programs at the COE, emphasizragment of African
American males to meet the demographic needs of the district. The project is field testing
model with two cohorts of candidates for dual licensure in middle school math or science
special education. Interviews with graduaded candidates at the initial and advanced levels
andwith cooperating teachers, professors, and superymgoport the potential that the mode
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has in strengthening COE teacher preparation progranagher effort in adequately serving
diverse candidas is the hiring of a faculty member with expertise in English language lear
At the college level, an instructor serves a-piane recruiter and works closely with schools t¢
recruit diverse students into COE programs.

4d. Experiences Working with Diverse Students X
P-12 Schoold Initial Teacher Preparation

4d. Experiences Working with Diverse Students X
P-12 Schools Advanced Preparation

Summary of Findings:

A review of the demographic data frorlR schools sites indicates that candidates at both ¢
are provided opportunities to work withRI2 students from as many diverse backgrounds as
available within the state. The coordinated offices of theuirefteachereducation and
schooltbasedclinical practice ensure diverse field experiences for candidates. For example
ensure that licensure candidates complete at least one placement in a diverse setting thrg
computerized records maintained @ach candidate. Thable Demographics of Clinical Sites
for Initial and Advanced Programs reflects that the disthictghich candidates are placed are
racially/ethnically and socioeconomically diverse. At the advanced level, as stated in the
summary 6findings in elementa, candidates tend to be employed in the school districts of
Memphis geographical argahich inherently provide a diverse professional context for then

Knowledge, skills, and dispositions related to diversity are integratiedhe various
components of the candidatasademic experiences, including field and clinical experiences
and are assessed accordingly. As stated in element 4a, all initial licensure programs requ
special education course and a course on urbaratdn or on teaching in diverse
environments, which are courses designed to ensure that candidates develop the practica
knowledge, skills, and dispositions related to teaching in diverse environments. At the ad
level, diversity is integrated intmurse syllabi, texts, and discussions that analyze local con
As detailed in the summary of findings in element 4a, various evaluation summaries refleg
positive assessments of candidateswledge, skills, and dispositions in items related to
diversity. Moreover, 9%ercentof cooperating teachers and of university supervisors rate
candidates at the acceptable or proficie
and progress to students, their parents, and appropriate"ptB@ysercentof cooperating
teachers and nearly 1@@rcentof university supervisors rate candidates at the acceptable o
proficient | evel i n the item Acreate a ¢
in the content aréaand finally, rearly 100percentof cooperating teachers and of university
supervisors rate candidates at the accep
clearly and correctly with student s, par

Summary of Strengths:

The commitment to diverse community that the COE has embraced as one of the philosophical

commitments is translated into academic and administrative practices that promote that
candidates at the initial and advanced level acquire and demonstrate thedgeowskdls, and

professional dispositions to help all students learn. Assessments that the unit has implemented
indicate that candidates demonstrate and apply proficiencies related to diversity. Moreover, the
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COE is in the process of strengthenitsgcommitment through several recent initiatives, such as:
the adoption of theet of COE Diversity Standards across all programs and the establishment of
the Center for Urban Interdisciplinary Research and Engagement for Equity.

Areas for Improvement and Rationales:
e AFIs corrected from last visitNone

e AFIs continued from last visitNone
¢ New AFIs: None

Recommendation:Standard 4 is met.
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Standard 5

Information reported in the institutional report for Standard 5 was validated in the exhibits and

interviews. X Yes | No

Element Unacceptable| Acceptable| Target
5a. Qualified Facultyi Initial Teacher Preparation X
5a. Qualified Facultyi Advanced Preparation X

Summary of Findings:

Tables confirm that there are 85 tentnack faculty, 2&ontenure track faculty, 113 adjunct
faculty, andnine graduate teaching assistants. Of the tenured and t#aakefaculty, 96 percen
hold doctoratesThree who do not have a doctorate have extensive expertise in their discip
Ofthe adjunctfacaly , 98 per cent hav eTheadsrictdacuityshave e g
impressive credentigland 53percenthold doctoratesBased on a review afitag, it is apparent
thatall facultymemberdave expertise in their assigned araagd most havdocumeied
experiences in professional and clinical settingaculty in supervisory roles either hadrrent
licensesin the fields they supervise or have been licensed in the area previously.

Faculty members, including parime and adjun¢show relevanand contemporary experience
in the field to which they are assigned well as knowledge of the contemtheir areasThese
faculty participate in orientations, department meetings, and training sessions to ensaire tf
aware of uniemphases and pyoam standard®8ased on interviews, it is evident that the coll¢
has a strong cadre of adjunct faculty members who are dedicated to the mission of the co
and university.

5b. Modeling Best Professional Practices in X
Teachingi Initial Teacher Preparation

5b. Modeling Best Professional Practices in X
Teachingi Advanced Preparation

Summary of Findings:

Candidatesvaluation of teaching and course satisfaction is very, higtording to summaries o
several semesters of enficourse evaluation as well as glowing reports from interviews wit
candidatesind alumni. Alumni described their preparation as rigorous; they felf feathe
challenges of schools and communitiéaculty have aligned course syllabi with the conceptt
frameworkandstatestandards. #signments and assessmergsd by facultyngage the
candidates in the development of reflection, critical thinking, protseiving and professional
dispositions A summary chart aggregatsthitements from faculty annualports describing eag
facul ty beseprattiees id teaching. It was an impressive collection of best practice
teaching and demonstrated espread use of creative instructiopedctices.

Syllabi show the integration of diversity and techiggithroughout the prograswof professional
study It is a goal of faculty terepare individuals who believe everyone is worthy of the
opportunity to learn and to act on the belief that diversity is to be vallechnology is
incorporated into@urses im variety of waysFaculty efforts to address diversity and
technology in their courses are summarized in documents available online.
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Faculty reflect on their teaching practices at least annually throughevaélftion process.
Interviews with manyrincipals and supervisors indicated that they were pleased with the
instructional expertise and support the faculty offered to candidates and teachers in their ¢

5c. Modeling Best Professional Practices in
Scholarshipi Initial Teacher Preparation X
5c. Modeling Best Professional Practices in
Scholarshipi Advanced Preparation X

Summary of Findings:

According to interviews, the college has increased its expectation of faculty members regs
scholarship since the [aSCATE visit. Faculty searches target new hires who have the pote
to contribute to the professional literatanmed to seek external fundin@ngoing feedback to
faculty from department chairs and more significantlyttiteeyear review ensure that faculty
memberdave clear guidance about the research expectations of the college. There are s¢
summary documents that demonstrate the high level of activity of faculty in scholakship.
review of faculty annual reporshows that 98 percent of tenttrack and teared faculty were
engaged in scholarly activities. In one typical yearnttgdn the unit had5 publications, 172
presentations, 138 works in progress andwardedyrants.

There is extensive acity related to external funding.he number of grast the broad range of
topics addressed, and the amount of funding is extraordinasyyear, there are$17 million
and this yea$15 million in external funds. The vice president for finance expressed pride i
College of Education and citedtheitas a maj or contri butor t
external fundingln addition, the colleghas four prestigious named chairs of excellence.

5d. Modeling Best Professional Practices in Servic
T Initial Teacher Preparation X
5d. Modeling BestProfessional Practices in Service
I Advanced Preparation X

Summary of Findings:

All faculty in the college of educati@me expected to provide meaningful service at the loca
state, regional, national, and international levels as appropritteitduties and rank. It is
similarly expected that faculty be willing to engage in various program, school, college, an
university service rolesFaculty from all collegewith responsibility for preparing educators
serve on variousniversitycommittees and work together collaboratively on curricular chang
leadershipsharing ideas regarding the collegad proposal writing and grant getting.
Interviews withdeans department chairs, and program coordinatevealeda high level of
supportfor cdlaborative efforts Faculty maintain contact with public schools in thailtiple
roles asuring contemporary professional experience.

Faculty are engaged in a variety of ongoing collaborative projects and experienaesatitol
settings. Therearecenters doing research in schools, advisory commiteefgssional
development workshops, collaborative grants, and program evaludiiates from area
committeesand the poster sessidoncumengda wide range of creative projects that partner
facuty andcandidatesvith local school initiatives. College administrators and faculty provid
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leadership in these local and regional collaborativeducation.

Faculty are engaged in a wide rang@ffessionakervice activities that includserving as
editorsandreviewers for professional journals, presidents and board members of national
associationsandpresidents and board members of state associations, as s&iviag ora full
range of department, college and university committdaspart of the process of improving
learning, faculty are engaged in partnerships with schools and agencies across the state
beyond traditional workshopmcluding ahigh level of collaboration with community colleges
from the region

Based o a review of faculty annual repartee majorityof faculty are engaged in some form ¢
service.

5e. Unit Evaluation of Professional Education
Faculty Performancei Initial Teacher Preparation X
5e. Unit Evaluation of Professional Education
Faculty Performancei Advanced Preparation X

Summary of Findings:

All faculty in the unit tenured, tenurrack and nontenured are evaluated by theeepartment
andunit annuallyand by the candidates in each course thattéegh. As specified ithe
University of Memphis Faculty Handbogthe university administration carries out specific
evaluation procedures developed in consultation with the faculty to provide some tangible
for making judgments on teaching, scholarship, and serdoth tenured andintenured faculty
submit aself-study annual review that highlights teaching, scholarship, and service

During the annual revieveachfull -time faculty membesummarize accomplishmentand
proposes plans for the upcoming year regardinghiag scholarshipand service.The
department chair assesses performamesigning a category from exceptional to failure to me
responsibilities. This annual review is the primary mechanism for providing specific feedb
performance. For one tyqal year, 94 percent of those reviewed were rated good to excepti
For thesix percent that needed improvement, an action plan was written

Adjunct faculty commented during the interview that thegeive dot of informal feedback
from faculty andorogram chairgas well as feedback on each course by candidates. Candidz
feedback is used as a key factor for adjunct reappointmesystematic, formal system of
evaluation for adjunct faculty is not evident.

5f. Unit Facilitation of ProfessionalDevelopmenti
Initial Teacher Preparation X
5f. Unit Facilitation of Professional Development
Advanced Preparation X

Summary of Findings:

The college has made a strong commitment to professional development. An assistant de
position was developed tead the initiativen 2004 A committee with representatives from
each depamentprovides a conduit for requests for workshops and progiraaiggnment with
the coll egeds sewafficebdgapbgssessinfptultyenseds ad viek as facult
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expertise that might be shared. New programs include mentoring and workshops in teach
research, and service. There is a minimum ofweorkshop per month, and many months ther
are multiple offeringsAccording to interviewsyniversityofficials have expressadterest in the
structure and offerings of the college professional development offiderkshops address
technology, diversyt, and best practices in teaching. There has been an increase in reques
workshops for grant writing. Workshops are available-t2Bartners as welhttendance
records show that the unit faculty are regplarticipantswith more than 1,000 worksip
participants during the 20a8007 school year.

New faculty members are assigned mentiexh year, the new faculty mentoring program
increases in breadth and effectiveneBgere is travel money available for faculty to participa
in conferences ahprofessional activities

Adjunct faculty reported that they were invited to all workshops and professional developr

Summary of Strengths:

The unit has a strength in the vast amourexérnal funding securda/ many faculty members
that hagesulted in a wide range of creative initiatives with schools and nationally recognized
research centers.

Areas for Improvement and Rationales:
e AFIs corrected from last visit None

e AFIs continued from last visit None
e New AFIsi None

Recommendation:Standard 5 is met.

Corrections to the Institutional Report
none
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Standard 6

Information reported in the institutional report for Standard 6 was validated in the exhibits and
interviews. (If not, provide an explanation and indicate the pages of thetRre incorrect.)

X Yes | No
Element Unacceptable| Acceptable| Target
6a. Unit Leadership & Authority T Initial Teacher X
Preparation
6a. Unit Leadership & Authority 7 Advanced X
Preparation

Summary of Findings:

The College of Educatiois the professional education unit on campus. All department cha
committeesand advisory councils report to the dean. Advisory councils and committees r
to and propose recommendations through departamaits The administrative council advise
and reports to the dean. The councils and committees meet on a regular basis, often mo
several times throughout each semester.

The administrative council advises the dean on strategic planning initiaitb@s tive unit,
responds to universiyide initiatives and sets policy for the unit. Additional informatjon
gathering occurs through various open forum meetings and orientations for faculty and
stakeholders.

The professional community participatesaivisory councils, professional development
activities and unitwide meetings and retreats. Interviews with-futte faculty and pastime
faculty confirm a high level of satisfaction with communication and information that is solig
from P-12 particpants. Unit stakeholders participate in professional development events,
departmental meetingandunit-sponsored eventand on advisory councils.

Interviews and documentation confirm the unit has dedicated advising personnel for initia
advanced mrgrams. These individuals provide emr@one advisingandmonthly advising

sessions and communicate electronically and face to face with candidates. The Jackson (
also has a dedicated advising staff member. This staff person works closely WitbEhe
advising staff at the Memphis campus. Additionally, the staff member provides outreach :
recruiting efforts to the communityisiting high schools and local community college classe

Al 1l t he unanddéegee requimements anol polgigre described clearly and
consistently in the university course catalog, departmental brochures, and student handbg
Publications describing initial and advanced level programs address admission requireme
deadlinesand the application process. tbooks and informational publications for key

transition points such as orientation and graduation specifically address these points of a
candidatebdbs progression through their ed
requirements to progress thrduipe three key transition points and successful completion g
these three key points are current and consistent in both print and online versions for the
and advanced level programs. All publications appear consistent and current. All pulslicat
and key forms are available online. Many of the publications-cefesence key publications
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and are hyperlinked within the online documents.

The academic catalogues, publications, and grading policies reflect consistency and are &
online. Grading policies are clearly delineated for key transition points such as completior
internships at both the initial and advanced levels. The academic catalogue mirrors inforr
found in the individual departmental publications and degree prograheations. The COE
unit has a centrally accessed drive where all instructional materials, publications, cajalodt
policies are located. All changes and updates are monitored and instituted by the governi
councils and committees. Changes and gxlate implemented by the COE webmaster. Thi
individual monitors the webpage for COE. This ensures consistency and accuracy for CO
operational documents.

6b. Unit Budgeti Initial Teacher Preparation X
6b. Unit Budgeti Advanced Preparation X
Summary of Findings:

The unitds budget is comparable to other

administration suggest that funding is adequate to support curricular programs and suppag
preparation of candidates to meet stanslafthe unit budget supports teaching, scholarship
service that extend beyond the unit to theZRcommunity.

The unit supports the Office of Faculty and Staff Development that was created in 2002 tg
on the provision of professional developrmwefithin the unit and with its stakeholders. The ur
funds the Office of Professional Development. Additional funds are also garnered from th
uni v e Office of thé Rrovosto support specific professional development events or
universitywide spoored professional development. The Office of Professional Developm
actively solicits input from participants of professional development activities, COE depart
faculty, and R12 stakeholders in order to determine professional development priorities

Interviews with academic deans and department chairs confirm that no programs have beg
discontinued due to lack of funding. Unit budgets appemented bgrants. Interviews with
university administration confirm that the COE is considered aleaddtaining external
funding. The unit does not generate revenue from the distance learning sites. The distan
learning sites are supported by a universitgle Office of Extende®rograms Interviews with
distance learning faculty confirm fundingasailable for technology and instructional resourc
through the COE unit or through the Office of ExtenBedgrams

6¢c. Personnel Initial Teacher Preparation X

6¢c. Personnel Advanced Preparation X

Summary of Findings:

Since the laghstitutional review the unit has developed clinical positions that are teaching
positions. Individuals in these clinical positions typically teach-aoL25hour credit load.
Tenuretrack faculty have aine- or 12credithour workload. New facufthave asix-hour credit
load. Interviews with unit administrators indicate this change is in direct result to the unive
and unitébés strategic plan to increase th

Adjustments to the teaching load may be made ifdbalfy members are involved in grants,
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researchor special projects within the university. Faculty may receive grant funds or suppq
monies from the COE in order to pursue research projects or development of online cours

Interviews with partime faalty confirm that the COE unit provides opportunities to inform g
gather input from pattime faculty. Annual meetings, consistent collaboragtaon
communication between course coordinators and adjunct faculty ensutieneaidculty
contribute to thelesign, instructiorand enhancement of the courses they teach. Interviews
parttime faculty indicated they are encouraged to attend COE faculty meetings and profes
development opportunities.

As listed in the institutional report and confirmednterviews with unit faculty and
administrators, there are adequate support personnel to assist the unit in teaching, s¢holg
and service of the unit. Support personnel assist with advising, technology, resedrch
coordinating grants.

6d. Unit Facilities i Initial Teacher Preparation X

6d. Unit Facilitiesi Advanced Preparation X

Summary ofFindings:

The unit is housetin several different buildings on campAsthough interviews with faculty
and deans revealed that unit classes are held in 13 different buildings on caogtdacuity in
the Teacher Education Division and Graduate Education Division are housei@fhe
building. Scheduling and use of uniassrooms is managed centrally. Since the COE unit is
considered a leader in technology use at the university, the university has updated classr¢
and labs in the COE facility. The unit has obtained technological hardware and equipmen
enhance classoms for instruction. The distance learning classrooms are well equipped to
handle the instructional demands of teaching distance learning classes. Candidates may
with the faculty member and classmates in all locations. The university techndi@gyrurcture
that provides communication software and course management software is stable and ma
with adequate support personnel. The univensitje course management system has recent
undergone a migration to a new supported system. Facwigyrbeeived information and
training on this new system. Interviews with faculty indicate the accesxiavailability and
use of technology in the COE building and at distance locations is adequate to support
instruction. The COE library has been detatized. Subjeespecific instructional resources
such as textbooks and accompanying supplemental materials have been placed in a spec
classroom where the majority of methods courses are held. Candidates and faculty may
these resources during ingction or may borrow the materials on an honor system. These
instructional materials are not inventoried or catalogued.

6e. Unit Resources including Technology Initial X
Teacher Preparation

6e. Unit Resources including Technologly X
Advanced Preparation

Summary of Findings:

The unit serves as an informational and technological resource to the institeddn, P
community and other university units. The COE building has multiple labs, and all classro
are updated with instructional technology. Instructional materials are available in the unit
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classrooms. Many of these materials are provided free to the &Qle urtiis a Tennessee
state textbook depository. Collaboration betweerutimei ver si t yds | nfor
Division and its Advanced Lear ni nsgggeste nt e
consistent, timelyand responsive technology support foritietructional unit. The unit has
three support personnel for support technology use in the Q@& views confirm that faculty
including adjuncts wutilize the deadarofés as
assessment and one support personcagelil to managing and implementing the assessmen
system. These individuals work collaboratively with faculty to ensure the accessibility ang
of use for COE faculty. Documentation within the assessment system rinatalssessment
components havigzeen changed or adapted in response to faculty input. Interviews confirm
electronic resources are available to candidates enrolleddaropus classes and at distance
sites. Candidates at these-offimpus locations have access to resources thraoge@tive
agreements with the community college libraries that house the distance education progra
The library is dederal andtategovernment depositoryvhich enables candidates to access 3
wealth of current government documents. Candidatesdwess to assistance from library
personnel 24ours a day, seven days a webkough the use of electronic communication
services as well as extended library operation hours at key points within the semester.

University funding has affected the annual allocation for new resource materigle @DE as
well as other university units. However, interviews and library documentation indicate the
is responsive to COE faculty requests for resources. Coroatiom and utilization of library
resources is facilitated by library personnel who have been assigned responsibility for wo
with the COE unit. Additionally, representatives from COE provide input to library personn
and serve as communication anfbimation facilitators for the COE unit in regard to new
library services and resources. Library services for faculty are availableatdwff-campus
locations.

Summary of Strengths:

The unit and its faculty have created a nurturing, collaborativeonment that supports the

principles of teaching, resear@nd service. The unit has established a systematic process for
soliciting and responding to faculty, communapwd P1 2 st akehol der i nput. T
and practices support facukypgagement in teaching, reseaiid scholarship. The unit has

designed and maintained a system of planning, deliveamdjevaluating programs that enables

the unit to plan and manage change. The asse
evaluaton of programs, identification of program strengths and weaknessgprogram

development.

Areas for Improvement and Rationales:
e AFIs corrected from last visinone

e AFIs continued from last visinone
¢ New AFIs-none

Recommendation:Standard 6 isnet.

Corrections to the Institutional Report: none
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V. SOURCESOF EVIDENCE

Documents reviewed:

SOURCES OF EVIDENCECITED IN IR

OVERVIEW

The University of Memphis

1. A Brief History of the University of Memphis

2. UofM Vision and Strategic Plan

3. Comparison of University, College, and Service Area Demographics

The College of Education

1. Academic Rank of Professional Education Faculty Fall 2007
2. Programs and their Review Status

3. http://jackson.memphis.edu/contact.php

4. http://bf. memphis.@u/millington/

5. http://academics.memphis.edu/extendedéafihpus01.html
6

7

8

9

College of Education Goals and Vital Signs
. Aspiration Statements and Innovation Implementation Teams
10. http://coefutures.memphis.edu/
11. http://crede.berkeley.edu/index.html
12. diversity outcome standards
13. Summit IlIT Big ldeas
14. Urban Partnerships
15. Research Culture
16. Technology and Resource Center

Regent s Online Degree Program Desq
Three R6s Project Program Descripti

CONCEPTUAL FRAMEWORK

conceptual framework graphic
http://lwww.tennessee.gov/education/lic/doc/accttchlicstds.pdf
http://crede.berkeley.edu/standards/standards.html
Alignment Matrix of Unit, State, and Professa Standards

full Conceptual Framework document

Diversity Performance Standards

Dispositions, Policies, and Procedures for Assessment

NoohkrwhE

STANDARD 1
CANDIDATE KNOWLEDGE, SKILLS, AND DISPOSITIONS

la. Content Knowledge for Teacher Candidates

1. State Mandated Praxis Il Exams by Licensure Area

2. 20032006 Praxis Il Content Exam Pass Rates by Program Area
3. Masterodos Project Guidelines
4

A

Masterds Project Rubric
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http://coe.memphis.edu/NCATE/Overview/ABriefHistoryOfTheUniversityOfMemphis.pdf
http://coe.memphis.edu/NCATE/Overview/UMVisionStrategicPlan.pdf
http://coe.memphis.edu/ncate/overview/Comparison_of_University_College_and_Service_Area_Demographics__word_document.pdf
http://coe.memphis.edu/ncate/overview/AcademicRankofProfessionalEducationFaculty2007-08.pdf
http://coe.memphis.edu/ncate/overview/ProgramsandtheirReviewStatus.pdf
http://jackson.memphis.edu/contact.php
http://bf.memphis.edu/millington/
http://academics.memphis.edu/extended/off-campus01.html
http://coe.memphis.edu/NCATE/Overview/RegentsOnlineDegreeProgramDescription.pdf
http://coe.memphis.edu/NCATE/Overview/ThreeR%e2%80%99sProjectProgramDescription.pdf
http://coe.memphis.edu/NCATE/Overview/CollegeOfEducationGoalsAndVitalSigns.pdf
http://coe.memphis.edu/NCATE/Overview/AspirationStatements.pdf
http://coefutures.memphis.edu/
http://crede.berkeley.edu/index.html
http://coe.memphis.edu/ncate/standards/4/COEDiversityStandards.pdf
http://coe.memphis.edu/NCATE/Overview/SummitThree--TheBig%20Ideas.pdf
http://coe.memphis.edu/ncate/overview/Urban_Action_Plan.pdf
http://coe.memphis.edu/ncate/overview/Research_Culture_Action_Plan.pdf
http://coe.memphis.edu/ncate/overview/Technology_Resource_Action_Plan.pdf
http://coe.memphis.edu/NCATE/Overview/ConceptualFrameworkGraphic.jpg
http://www.tennessee.gov/education/lic/doc/accttchlicstds.pdf
http://crede.berkeley.edu/standards/standards.html
http://coe.memphis.edu/ncate/cf/AlignmentMatrixofUnitStateandProfessionalStandards.pdf
http://coe.memphis.edu/ncate/cf/CollegeofEducationConceptualFrameworkPrevisitDraft2-10-08.pdf
http://coe.memphis.edu/ncate/standards/4/COEDiversityStandards.pdf
http://coe.memphis.edu/ncate/cf/DispositionsPoliciesProceduresForAssessment.pdf
http://coe.memphis.edu/ncate/standards/1/StateMandatedPraxisIIExamsbyLicensureArea.pdf
http://coe.memphis.edu/ncate/standards/1/2003-2006PassRatesonPraxisIIContentTestsforInitialTeacherPreparationPrograms.pdf
http://coe.memphis.edu/ncate/standards/1/MastersProjectGuidelines.pdf
http://coe.memphis.edu/ncate/standards/1/MastersProjectReportRubric.pdf

5. Physical Education Teacher Education Advanced MS Annual Program Repor
6. Ma st e reét €ompreherjsive Examination Rubric

7. Masterds Project Enroll ment and Co
8. Framework for Evaluation & Professional Growth of Student Teachers

9. Teacher Preparation Program Reflections exit survey

10. Follow-up Surveys of Program Completers

11. Follow-up Surveys of Employers

12. https://coeaslata.memphis.edylUsernamencate & Password223456789

13. Initial and Advanced Teacher Education Program SPA Reports

14. Advanced Teacher Education Annual Program Reports

15. Teacher Preparation Program Reflections Exit Survey Results

16. Framework for Evaluation & Professional Growth of Student Teachers Result
17. 2008 Teacher Education Program Candidateokeilp Survey Instrument

18. Teacher Education Program Candidate FollgnwSurvey Results

19. Teacher Education Program Employer Survey Results

1b. Pedagogical Content Knowledge for Teachers

Early Childhood Education Advanced MS SPA Bep

Masterds Project Compreheng00ve Exa
Instructional Design and Technology Advanced MS Annual Program report
Special Education Advanced MS Annual Program Report

o

Professional and pedagogical knowledge and skills for teachers

2007 Principles of Learning and Teaching Exam Performance Scores
2007 Praxis Il Pedagogy Exam Performance Scores

annual program reports

Q

Student learning for teacher candidates
SPA reports

@

Professional knowlede and skills for other school professionals
ReadingAdvanced MS SPA Report

School Leadershipdvanced MS SPA Report

Library Media Specialishdvanced MS SPA Repb

School Psychologpdvanced MS SPA Report

Praxis Il Scores for Other School Professionals

Results from School Administration Survey of §@am Graduates
Evaluation of School Psychology Program Graduates by Employers

Nog,rwNhRE PR WNEPEE MWODNE

1f. Student learning for other school pofessionals

1g. Professional dispositions

1. http://www.ncate.org/public/programStandards.asp?ch=4
2. Educational Leadership Advanced MS SPA Report

3. School Psychology Advanced MA SPAport

Additional Documents on unit NCATE website
1. Masters Thesis Option Frequency 2087
2. SPA Reports National Recognition Report Outcome Summary Spring 2008
3. Teacher Preparation Program Reflections Exit Survey Fall 2007 Update
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http://coe.memphis.edu/ncate/apr/Physical%20Education%20Teacher%20Education%20MS%20APR.pdf
http://coe.memphis.edu/ncate/standards/1/ICL7992Master%e2%80%99sProjectComprehensiveExaminationRubric.pdf
http://coe.memphis.edu/ncate/standards/3/MastersProjectEnrollmentAndCompletionRates.pdf
http://coe.memphis.edu/ncate/standards/1/FrameworkForEvaluation&ProfessionalGrowthOfStudentTeachersInstrument.pdf
http://coe.memphis.edu/ncate/standards/1/TeacherPreparationProgramReflectionsExitSurvey.pdf
http://coe.memphis.edu/ncate/standards/1/TeacherEducationProgramCandidateFollow-upSurveyInstrument.pdf
http://coe.memphis.edu/ncate/standards/1/TeacherEducationProgramEmployerSurvey.pdf
https://coeas-data.memphis.edu/
http://coe.memphis.edu/ncate/spa/
http://coe.memphis.edu/ncate/apr/
http://coe.memphis.edu/ncate/standards/1/TeacherPreparationProgramReflectionsExitSurveyResults.pdf
http://coe.memphis.edu/ncate/standards/1/FrameworkforEvaluationandProfessionalGrowthofStudentTeachersResults.pdf
http://coe.memphis.edu/ncate/standards/1/2008TeacherEducationCandidateFollow-upSurveyInstrument.pdf
http://coe.memphis.edu/ncate/standards/1/TeacherEducationProgramCandidateFollowupiSurveyResults.pdf
http://coe.memphis.edu/ncate/standards/1/TeacherEducationProgramEmployerSurveyResults.pdf
http://coe.memphis.edu/ncate/spa/Early%20Childhood%20Advanced%20MS%20SPA%20Report.pdf
http://coe.memphis.edu/ncate/standards/3/MastersProjectEnrollmentAndCompletionRates.pdf
http://coe.memphis.edu/ncate/apr/Instructional%20Design%20&%20Technology%20MS%20APR.pdf
http://coe.memphis.edu/ncate/apr/Special%20Education%20MS%20APR.pdf
http://coe.memphis.edu/ncate/standards/1/PraxisPLTPerformanceScores2007.pdf
http://coe.memphis.edu/ncate/standards/1/2007PraxisIIPedagogyExamPerformanceScores.pdf
http://coe.memphis.edu/ncate/apr/
http://coe.memphis.edu/ncate/spa/
http://coe.memphis.edu/ncate/spa/Reading%20Education%20Advanced%20MS%20SPA%20Report.pdf
http://coe.memphis.edu/ncate/spa/Educational%20Leadership%20Advanced%20MS%20SPA%20Report.pdf
http://coe.memphis.edu/ncate/spa/School%20LibraryMedia%20Specialist%20Advanced%20MS%20SPA%20Report.pdf
http://coe.memphis.edu/ncate/spa/School%20Psychology%20Advanced%20MA%20SPA%20Report.pdf
http://coe.memphis.edu/ncate/standards/1/PraxisIIforOtherSchoolProfessionals.pdf
http://coe.memphis.edu/ncate/standards/1/SchoolLeadershipProgramCompletersSurvey.pdf
http://coe.memphis.edu/ncate/standards/1/EvaluationofSchoolPsychologyProgramGraduatesbyEmployers.pdf
http://www.ncate.org/public/programStandards.asp?ch=4
http://coe.memphis.edu/ncate/spa/Educational%20Leadership%20Advanced%20MS%20SPA%20Report.pdf
http://coe.memphis.edu/ncate/spa/School%20Psychology%20Advanced%20MA%20SPA%20Report.pdf
http://coe.memphis.edu/ncate/standards/1/AD/Masters_Thesis_Option_Frequency_2005_2007.pdf
http://coe.memphis.edu/ncate/standards/1/AD/SPA_Reports_National_Recognition_Report_Outcome_Summary_Spring_2008.pdf
http://coe.memphis.edu/ncate/standards/1/AD/Teacher_Preparation_Program_Reflections_Exit_Survey_Fall_2007_Update.pdf

Title 1l Institution Report 200601
Title Il Institution Report 20002
Title Il Institution Report 20003
Title Il Institution Report 20034
Title Il Institution Report 200405
Title Il Institution Report 20096
Title 1l Institution Report 200®7 Preliminary Raw Data

Unit Summary Content Knowledge Advanced Teacher Programs

Unit Sunmary Content Knowledge Initifdrograms

Unit Summary Content Knowledge Other School Professionals

Unit Summary Knowledge Skills Other School Professionals

Unit Summary Professional Pedagodi€aowledge Advanced Programs

Unit Summary Professional Pedagogical Knowledge Initial Programs

Unit Summary Student Learning Advanced Teacher Education

Unit Summary Student Learning Initial Programs

Unit Summary Student Learning Other School Professionals

STANDARD 2
ASSESSMENT SYSTEM AND UNIT EVALUATION

2a. Assessment system

0.

2007 Annual PrograrReport format

COEAS Operations Model

COEAS Essential Assessment Dains

COEAS Assessment Domains and System Characteristics
COEAS Model Transition Points

six pillars of effective practice

Overview of Key Assessments and Assessment Points
Unit Assessment System: Transition Point Assessments
Candidate Admission Data

Unit and Program Operations and Quality Assessments

©CoNoOrWNMRERN BOONOOSWNE

b.

Data collection, analysis, and evaluation
COEAS Data Collection, Analysis, and Review Plan
OCR Scantron forms
How to Post COEAS Key Assessment Scores
Teacher Preparation Program Reflections sxivey
Reports in the form of tables
survey of alumni
National Survey of Student Engagement

https://umdrive.memphis.edufgovost/sirs/all_about_sete.html

common instrument in electronic format

NCATE Part C Annual Reports
http://oir.memphis.edu/program_review/index.html
http://academics.memphis.edu/bulletin/
http://academics.memphis.edu/gradcatalog/index.html
Communication Form
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http://coe.memphis.edu/ncate/standards/1/AD/TitleIIInstitutionReport2000-01.pdf
http://coe.memphis.edu/ncate/standards/1/AD/TitleIIInstitutionReport2001-02.pdf
http://coe.memphis.edu/ncate/standards/1/AD/TitleIIInstitutionReport2002-03.pdf
http://coe.memphis.edu/ncate/standards/1/AD/TitleIIInstitutionReport2003-04.pdf
http://coe.memphis.edu/ncate/standards/1/AD/TitleIIInstitutionReport2004-05.pdf
http://coe.memphis.edu/ncate/standards/1/AD/TitleIIInstitutionReport2005-06.pdf
http://coe.memphis.edu/ncate/standards/1/AD/TitleIIInstitutionReport2006-07PreliminaryRawData.pdf
http://coe.memphis.edu/ncate/standards/1/AD/Unit_Summary_Content_Knowledge_Advanced_Teacher_Programs.pdf
http://coe.memphis.edu/ncate/standards/1/AD/Unit_Summary_Content_Knowledge_Initial_Programs.pdf
http://coe.memphis.edu/ncate/standards/1/AD/Unit_Summary_Content_Knowledge_Other_School_Professionals.pdf
http://coe.memphis.edu/ncate/standards/1/AD/Unit_Summary_Knowledge_Skills_Other_School_Professionals.pdf
http://coe.memphis.edu/ncate/standards/1/AD/Unit_Summary_Professional_Pedagogical_Knowledge_Advanced_Programs.pdf
http://coe.memphis.edu/ncate/standards/1/AD/Unit_Summary_Professional_Pedagogical_Knowledge_Initial_Programs.pdf
http://coe.memphis.edu/ncate/standards/1/AD/Unit_Summary_Student_Learning_%20Advanced_Teacher_Education.pdf
http://coe.memphis.edu/ncate/standards/1/AD/Unit_Summary_Student_Learning_Initial_Programs.pdf
http://coe.memphis.edu/ncate/standards/1/AD/Unit_Summary_Student_Learning_Other_%20School_%20Professionals.pdf
http://coe.memphis.edu/ncate/standards/2/2007COEASAnnualProgramReviewAPRReport.pdf
http://coe.memphis.edu/ncate/standards/2/COEASOperationsModel.pdf
http://coe.memphis.edu/ncate/standards/2/COEASEssentialAssessmentDomains.pdf
http://coe.memphis.edu/ncate/standards/2/COEASAssessmentDomainsandSystemCharacteristics.pdf
http://coe.memphis.edu/ncate/standards/2/COEASModelTransitionPoints.pdf
http://coe.memphis.edu/ncate/standards/4/ConceptualFrameworkBrief.pdf
http://coe.memphis.edu/ncate/standards/2/OverviewofKeyAssessmentsandAssessmentPoints.pdf
http://coe.memphis.edu/ncate/standards/2/AssessmentPointsandKeyAssessments.pdf
http://coe.memphis.edu/ncate/standards/2/CandidateAdmissionData.pdf
http://coe.memphis.edu/ncate/standards/2/UnitandProgramOperationsandQualityAssessment.pdf
http://coe.memphis.edu/ncate/standards/2/COEASDataCollectionAnalysisandReviewPlan.pdf
http://coe.memphis.edu/ncate/standards/3/FrameworkforEvaluation&ProfessionalGrowthofStudentTeachersScantron.pdf
http://coe.memphis.edu/ncate/standards/2/HOWTOPOSTCOEASKEYASSESSMENTSCORESsummer08.pdf
http://coe.memphis.edu/ncate/standards/1/TeacherPreparationProgramReflectionsExitSurvey.pdf
http://coe.memphis.edu/ncate/standards/2/CREPFollowupSurveyReport2007.pdf
http://coe.memphis.edu/ncate/standards/2/UniversityCollegeofEducationAlumniSurveyData20022005.pdf
http://coe.memphis.edu/ncate/standards/2/NationalSurveyStudentEngagement2006UMandCOE.pdf
https://umdrive.memphis.edu/g-provost/sirs/all_about_sete.html
http://coe.memphis.edu/ncate/standards/5/FacultyAnnualReportForm.pdf
http://coe.memphis.edu/ncate/nar/
http://oir.memphis.edu/program_review/index.html
http://oir.memphis.edu/program_review/index.html
http://academics.memphis.edu/bulletin/
http://academics.memphis.edu/gradcatalog/index.html
http://coe.memphis.edu/ncate/standards/2/STUDENTCOMMUNICATIONFORM.pdf

2c. Use of data for program improvement
1. Tennessee Regents Ome Degree Program
2. flowchart
3. 2008 Annual Program Report format
4. Deands Updates
5. COE Annual Report
Additional Documents on unit NCATE website
1. Advanced Program Alignment with Conceptual Framework
2. List Of Key Assessments By Program
3. Teacher Preparation Progr&eflections Exit Survey Fall 2007 Update
4. Advanced Program Alignment with Conceptual Framework
5. List Of Key Assessments By Program
6. Teacher Preparation Program Reflectiemg Survey Fall 2007 Update
STANDARD 3
FIELD EXPERIENCES AND CLINICAL PRACTICE
1. Aspiration Team #12 Template
2. U.S. DOE Grant Performance Report, Executive Summary
3. Three R@G7Reporti n
4. Center for Urban School Leadership Program Description
3a. Collaboration between unit ad school partners
1. Jackson Area Collaborative Agreement
2. http:/lmwww.campusschool.org/
3. http://lipman.memphigdu/about.htm
4. Teacher Education Advisory Council Meeting Minutes
5. Agendas of Memphis Area Teacher Education Collaborative Meeting
6. University of Mempls Clinical Student Teaching Program Evaluation
Cooperating Teachers
9. A Position on Action Research for Professal Development Conducted by
Candidates EnrolledihCL 7992 Master6s Project
10. Three ROs Program Principal I nter vi
11. Three R6s Program Clinical Faculty
3b. Design, implementation, and evaluation of field experiences anlinical
practice
1. Field Experiences and Clinical Practice by Program
2. Field and Clinical Experience Description Tables
3. Clinical Student Teaching Handbook
4. Framework for Evaluation anddéfessional Growth of Student Teachers
5. ICL7992Mast er 6s Project Syl l abus
6. Artifact Portfolio Products
7.  School Psychology Program Handbd®KL
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http://coe.memphis.edu/NCATE/Overview/RegentsOnlineDegreeProgramDescription.pdf
http://coe.memphis.edu/ncate/standards/2/FlowchartCOEASforNCATErelatedprograms.pdf
http://coe.memphis.edu/ncate/standards/2/2008AnnualProgramReportformat.pdf
http://coe.memphis.edu/ncate/DeansNews/
http://coe.memphis.edu/ncate/standards/2/COEAnnualReporttoProvost2005-06.pdf
http://coe.memphis.edu/ncate/standards/2/AD/AdvancedProgramAlignmentwithConceptual%20Framework.pdf
http://coe.memphis.edu/ncate/standards/2/AD/List_Of_Key_Assessments_By_Program.pdf
http://coe.memphis.edu/ncate/standards/2/AD/Teacher_Preparation_Program_Reflections_Exit_Survey_Fall_2007_Update.pdf
http://coe.memphis.edu/ncate/standards/2/AD/AdvancedProgramAlignmentwithConceptual%20Framework.pdf
http://coe.memphis.edu/ncate/standards/2/AD/List_Of_Key_Assessments_By_Program.pdf
http://coe.memphis.edu/ncate/standards/2/AD/Teacher_Preparation_Program_Reflections_Exit_Survey_Fall_2007_Update.pdf
http://coe.memphis.edu/ncate/standards/3/AspirationTeam12Template.pdf
http://coe.memphis.edu/ncate/standards/3/USDOEGrantPerformanceReportExecutiveSummary.pdf
http://coe.memphis.edu/ncate/standards/3/3RsSpring2000Report.pdf
http://coe.memphis.edu/ncate/standards/3/CenterforUrbanSchoolLeadershipProgramDescription.pdf
http://coe.memphis.edu/ncate/standards/3/JacksonAreaCollaborativeAgreement.pdf
http://www.campusschool.org/
http://lipman.memphis.edu/about.htm
http://coe.memphis.edu/ncate/standards/3/TEACHEREDUCATIONADVISORYCOMMITTEE41107minutes.pdf
http://coe.memphis.edu/ncate/standards/3/AgendasofMemphisAreaTeacherEducationCollaborativeMeetings.pdf
http://coe.memphis.edu/ncate/standards/3/ClinicalStudentTeachingProgramEvaluationCooperatingTeachers.pdf
http://coe.memphis.edu/ncate/standards/3/ClinicalStudentTeachingProgramEvaluationCooperatingTeachers.pdf
http://coe.memphis.edu/ncate/standards/3/APositiononActionResearchforProfessionalDevelopment%20inICL7992MastersProject.pdf
http://coe.memphis.edu/ncate/standards/3/APositiononActionResearchforProfessionalDevelopment%20inICL7992MastersProject.pdf
http://coe.memphis.edu/ncate/standards/3/ThreeRsProgramPrincipalInterviewProtocol.pdf
http://coe.memphis.edu/ncate/standards/3/ThreeRsProgramClinicalFacultyInterviewProtocol.pdf
http://coe.memphis.edu/ncate/standards/3/FieldExperiencesandClinicalPracticebyProgram.pdf
http://coe.memphis.edu/NCATE/standards/3/DetailedFieldExperienceDescriptionsforInitialandAdvancedPrograms.pdf
http://coe.memphis.edu/ncate/standards/3/ClinicalStudentTeachingHandbook.pdf
http://coe.memphis.edu/ncate/standards/3/FrameworkForEvaluation&ProfessionalGrowthOfStudentTeachersInstrument.pdf
http://coe.memphis.edu/ncate/standards/1/ICL7992SyllabusMastersProject.pdf
http://coe.memphis.edu/ncate/standards/3/ArtifactPortfolioProducts.jpg
http://coe.memphis.edu/ncate/standards/3/SchoolPsychologyProgramHandbook.pdf

8. Library Information Specialist State Model for Local Evaluation

9. Syllabus for IDT 3606rechnology inEducation

10. Syllabus for IDT 7064Media and Technology Utilization

11. Cooperating Teacher Data Form

12. Clinical Student Teaching Program Evaluation, Cooperating Teachers
13. University Supervisor Evaluation

14. Cooperating Teacher Informational Sies1 Documentation

15. New Teacher Center Mentor Training Modules

16. Candidate Perceptions of Quality of Student Teaching Experiences

3c. C a develognaent arsl demonstration of knowledge, skills, and
dispositions to help all students learn
Student Teaching Applicants and Completers

School Psychology Internship Candidates and Completers
Stucent Teacher Evaluation Summary Form

Student Teacher Evaluation Summary Fall 2006
Summative Student Teaching Assessment Results

School Psychology Handbook

CTL Evaluation Excerpt

N~ WNE

School Administration andupervision Internship Candidates and Completers

Additional Documents on unit NCATE website

1. Teacher Preparation Program Reflections Exit Survey Fall 2007 Update
2. Shelby County Schools Student Teaching Agrent

3. Program Community Advisory Councils Membership

STANDARD 4
DIVERSITY

4a. Design, implementation, and evaluation of curriculum and experiences
http://www.ccsso.org/content/pdfs/corestrd. pdf
conceptual framework

COE Diversity Standards

ICL 4001

ICL 4002

SPED 2000

SPED 7000

SPED 6900

ICL 7709

10. LEAD 2010

11. LDPS 7330

12. https://coeaslata.memphis.edu

13. evaluation of student teaching instrument

14. Teacher Education Prograreflections exit survey
15. follow-up surveys of candidates

16. surveys of employers

17. pedagogy Praxis Il exams

©CoNok,rwh P
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http://coe.memphis.edu/ncate/standards/3/LibraryInformationSpecialistStateModelforLocalEvaluation.pdf
http://coe.memphis.edu/ncate/standards/3/IDT3600TechnologyInEducationSyllabus.pdf
http://coe.memphis.edu/ncate/standards/3/IDT7061ComputersTechnologyLearningandtheClassroom.pdf
http://coe.memphis.edu/ncate/standards/3/CooperatingTeacherDataForm.pdf
http://coe.memphis.edu/ncate/standards/3/ClinicalStudentTeachingProgramEvaluationCooperatingTeachers.pdf
http://coe.memphis.edu/ncate/standards/3/UniversitySupervisorEvaluation.pdf
http://coe.memphis.edu/ncate/standards/3/CooperatingTeacherInformationSession.pdf
http://coe.memphis.edu/ncate/standards/3/NewTeacherCenterMentorTrainingModules.pdf
http://coe.memphis.edu/ncate/standards/3/CandidatePerceptionsofQualityofStudentTeachingExperiences.pdf
http://coe.memphis.edu/ncate/standards/3/StudentTeachingApplicantsandCompleters.pdf
http://coe.memphis.edu/ncate/standards/3/SchoolAdministrationandSupervisionInternshipCandidatesandCompleters.pdf
http://coe.memphis.edu/ncate/standards/3/SchoolPsychologyInternshipCandidatesandCompleters.pdf
http://coe.memphis.edu/ncate/standards/3/FrameworkforEvaluation&ProfessionalGrowthofStudentTeachersScantron.pdf
http://coe.memphis.edu/ncate/standards/3/StudentTeacherEvaluationSummaryFall2006.pdf
http://coe.memphis.edu/ncate/standards/3/Summative_Student_Teaching_Assessment_Results_Fall_2006-Fall2007.pdf
http://coe.memphis.edu/ncate/standards/3/SchoolPsychologyProgramHandbook.pdf
http://coe.memphis.edu/NCATE/standards/3/CTLEvaluationExcerpt.pdf
http://coe.memphis.edu/ncate/standards/3/AD/Teacher_Preparation_Program_Reflections_Exit_Survey_Fall_2007_Update.pdf
http://www.ccsso.org/content/pdfs/corestrd.pdf
http://coe.memphis.edu/NCATE/standards/4/ConceptualFrameworkBrief.pdf
http://coe.memphis.edu/ncate/standards/4/COEDiversityStandards.pdf
http://coe.memphis.edu/NCATE/standards/4/ICL4001Syllabus.pdf
http://coe.memphis.edu/NCATE/standards/4/ICL4002Syllabus.pdf
http://coe.memphis.edu/NCATE/standards/4/SPED2000Syllabus.pdf
http://coe.memphis.edu/NCATE/standards/4/SPED7000Syllabus.pdf
http://coe.memphis.edu/NCATE/standards/4/SPED4900-6900Syllabus.pdf
http://coe.memphis.edu/ncate/standards/4/ICL7709Syllabus.pdf
http://coe.memphis.edu/ncate/standards/4/LEAD2010Syllabus.pdf
http://coe.memphis.edu/ncate/standards/4/LDPS7330RaceEthncityGenderandAmericanEducation.pdf
https://coeas-data.memphis.edu/
http://coe.memphis.edu/ncate/standards/1/FrameworkForEvaluation&ProfessionalGrowthOfStudentTeachersInstrument.pdf
http://coe.memphis.edu/ncate/standards/1/TeacherPreparationProgramReflectionsExitSurvey.pdf
http://coe.memphis.edu/ncate/standards/1/TeacherEducationProgramCandidateFollow-upSurveyInstrument.pdf
http://coe.memphis.edu/ncate/standards/1/TeacherEducationProgramEmployerSurvey.pdff
http://coe.memphis.edu/ncate/standards/1/PraxisPLTPerformanceScores2007.pdf

18. Framework for Evaluation and Professional Growth of Student Teaser$s
19. TeachelEducation Program Reflections exit survey results
20. Results from Followup Surveys of Candidates

N N
=

Employer Survey Results
Praxis Il Principles of Learning and Teaching pedagogy exaroisati

D
(o

. Experiences working with diverse faculty
Candidate Demographics
Faculty Demographics
Professional Education Faculty Gender &B&a 200708
Professional Development Activities for 2006
http://coe.memphis.edu/CUSL/
Moss Chair of Excellence in Urban Education

. Experiences working with diverse candidates
http://saweb.memphis.edu/Leadership/RSO.html

Q

Experiences working with diverse students in22 schools

Demographics of Clinical Sites for Initial and Advanced Programs
http://tennessee.gov/education/speced/de0B¥nnrptComp.pdf
Framework for Evaluation and Professional Growth of Student Teachers
Instrument

PP PN oA ONE

Additional Documents on unit NCATE website
1. Teacher Preparation Program Reflections Exit Survey Fall 2007 Update

STANDARD 5
FACULTY QUALIFICATIO NS, PERFORMANCE, AND DEVELOPMENT

5a. Qualified faculty

Faudree Professorships

Faculty Qualifications

Academic Qualifications of Profs®nal Education Faculty 202008
Professional Education Faculty 202308

Faculty Year End Evaluations for 2006

b. Modeling best professional practices in teaching
https://lumdrive.memphis.eduigl/syllabi/SPRING%202008/
Instruction and the Conceptual Framework

Reflection, Critical Thinking, Problem Solving, and Dispositions
Instructional Strategies Used by Faculty

Assessment Strategies Used by Faculty

Practices Used toddress Diversity

Practices Used to Integrate Technology

SIRS Online Survey

2006 and 2007 COE Aggregate SIM®an Scores

COE Assessments

University SIRS Summary Form
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http://coe.memphis.edu/ncate/Standards/1/FrameworkforEvaluationandProfessionalGrowthofStudentTeachersResults.pdf
http://coe.memphis.edu/ncate/standards/1/TeacherPreparationProgramReflectionsExitSurveyResults.pdf
http://coe.memphis.edu/ncate/standards/1/TeacherEducationProgramCandidateFollowupiSurveyResults.pdf
http://coe.memphis.edu/ncate/standards/1/TeacherEducationProgramEmployerSurveyResults.pdf
http://coe.memphis.edu/ncate/standards/1/PraxisPLTPerformanceScores2007.pdf
http://coe.memphis.edu/ncate/standards/4/CandidateDemographics.pdf
http://coe.memphis.edu/NCATE/standards/4/FacultyDemographics.pdf
http://coe.memphis.edu/ncate/standards/4/ProfessionalEducationFacultyGenderAndRace_2007-08.pdf
http://coe.memphis.edu/ncate/standards/4/ProfessionalDevelopmentActivitiesfor2006.pdf
http://coe.memphis.edu/CUSL/
http://coe.memphis.edu/ncate/standards/4/MossChairFlyer.pdf
http://saweb.memphis.edu/Leadership/RSO.html%209
http://coe.memphis.edu/ncate/standards/4/DemographicsofClinicalSitesforInitialandAdvancedPrograms.pdf
http://tennessee.gov/education/speced/doc/04-05AnnrptComp.pdf
http://coe.memphis.edu/ncate/standards/4/FrameworkForEvaluationProfessionalGrowthOfStudentTeachersInstrument.pdf
http://coe.memphis.edu/ncate/standards/4/FrameworkForEvaluationProfessionalGrowthOfStudentTeachersInstrument.pdf
http://coe.memphis.edu/ncate/standards/4/FrameworkForEvaluationProfessionalGrowthOfStudentTeachersInstrument.pdf
http://coe.memphis.edu/ncate/standards/3/AD/Teacher_Preparation_Program_Reflections_Exit_Survey_Fall_2007_Update.pdf
http://coe.memphis.edu/ncate/standards/5/FAUDREEUNIVERSITYPROFESSORSHIPS.pdf
http://coe.memphis.edu/ncate/standards/5/FacultyQualifications.pdf
http://coe.memphis.edu/ncate/standards/5/AcademicQualificationsofProfessionalEducationFaculty2007-08.pdf
http://coe.memphis.edu/ncate/standards/5/Professional%20Education%20Faculty%202007-2008.pdf
http://coe.memphis.edu/ncate/standards/5/FacultyYearEndEvaluations.pdf
https://umdrive.memphis.edu/g-icl/syllabi/SPRING%202008/
http://coe.memphis.edu/ncate/standards/5/COEFramework.pdf
http://coe.memphis.edu/ncate/standards/5/ReflectionCriticalThinkingProblemSolvingandDispositions.pdf
http://coe.memphis.edu/ncate/standards/5/InstructionalStrategiesUsedbyFaculty.pdf
http://coe.memphis.edu/ncate/standards/5/AssessmentStrategiesUsedbyFaculty.pdf
http://coe.memphis.edu/ncate/standards/5/PracticesUsedtoAddressDiversity.pdf
http://coe.memphis.edu/ncate/standards/5/PracticesUsedtoIntegrateTechnology.pdf
http://coe.memphis.edu/ncate/standards/5/SIRSOnlineSurvey.pdf
http://coe.memphis.edu/ncate/standards/5/2006and2007COEAggregateSirsMeanScores.pdf
http://coe.memphis.edu/ncate/standards/5/COEAssessments.pdf
http://coe.memphis.edu/ncate/standards/5/UniversitySIRSSummaryForm.pdf

12. Faculty Annual Report Form

5c. Modeling best professional practices in scholarship
1. Modeling Best Practices in Scholarship
2.  http://lwww.memphis.edu/facultyhandbook/2007FHB_Chapter4.htm

5d. Modeling best professional practices in service

Teacher Education Advisory Council Meetings

Agendas of Memphis Area Teacher Education Collaborative
FDAC Minutes Related to Collaboration with P12 Schools
Collaborations and Partnerships

Memberships in Professional Assations

Leadership Institute

Modeling Best Practices in Leadership

NookrwnhE

5e. Unit evaluation of professional education faculty performance

1..http://Iwww.memphis.edu/facultyhandbook/2007FHB_Appendices.htm#Form: %2
ernal%20Evaluator%20List

2. Data Forms for Pattime Faculty

f. Unit facilitation of professional development
Job Description for Assistant Dean
Professional Development Activities for 206@607
2005

2004

2003

200607 Activities CF Themes

Mentor Checklist

No ok whPE g

Additional Documents on unit NCATE website
1. COE Graat Awards 2007

STANDARD 6
UNIT GOVERNANCE AND RESOURCES

6a. Unit leadership and authority
Organizational chart
http://coe.memphis.edu/advisiagnd studentsenices.htm
http://coe.memphis.edu/advising.htm
http://saweb.memphis.edu/health/

http://academics.memphis.edu/gradcatalog/
http://coe.memphis.edlEP-admissions.htm

b. Unit Budget

1
2
3
4.
5. http://[saweb.memphis.edu/cglt/
6
7
6
1. Budget enrollment faculty
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http://coe.memphis.edu/ncate/standards/5/FacultyAnnualReportForm.pdf
http://coe.memphis.edu/ncate/standards/5/ModelingBestPracticesinScholarship.pdf
http://www.memphis.edu/facultyhandbook/2007FHB_Chapter4.htm
http://coe.memphis.edu/NCATE/Standards/3/TEACHEREDUCATIONADVISORYCOMMITTEE41107minutes.pdf
http://coe.memphis.edu/NCATE/Standards/3/AgendasofMemphisAreaTeacherEducationCollaborativeMeetings.pdf
http://coe.memphis.edu/NCATE/Standards/5/FDACMinutesRelatedtoCollaborationwithP12schools.pdf
http://coe.memphis.edu/ncate/standards/5/CollaborationsandPartnerships.pdf
http://coe.memphis.edu/ncate/standards/5/MembershipsInProfessionalAssociations.pdf
http://coe.memphis.edu/ncate/standards/5/LeadershipInstitute.pdf
http://coe.memphis.edu/ncate/standards/5/ModelingBestPracticesinLeadership.pdf
http://www.memphis.edu/facultyhandbook/2007FHB_Appendices.htm#Form:%20External%20Evaluator%20List
http://www.memphis.edu/facultyhandbook/2007FHB_Appendices.htm#Form:%20External%20Evaluator%20List
http://www.memphis.edu/facultyhandbook/2007FHB_Appendices.htm#Form:%20External%20Evaluator%20List
http://coe.memphis.edu/ncate/standards/5/DataFormsforParttimeFaculty.pdf
http://coe.memphis.edu/ncate/standards/5/AssistantDeanForFacultyStaffDevelopmentJobDescription.pdf
http://coe.memphis.edu/ncate/standards/5/ProfessionalDevelopmentActivitiesfor2006.pdf
http://coe.memphis.edu/ncate/standards/5/ProfessionalDevelopmentActivitiesfor2005.pdf
http://coe.memphis.edu/ncate/standards/5/ProfessionalDevelopmentActivitiesfor2004.pdf
http://coe.memphis.edu/ncate/standards/5/ProfessionalDevelopmentActivitiesfor2003.pdf
http://coe.memphis.edu/ncate/standards/5/ProfessionalDevelopmentActivitiesConceptualFramework2006-07.pdf
http://coe.memphis.edu/ncate/standards/5/MentorChecklist.pdf
http://coe.memphis.edu/ncate/standards/5/AD/COE_Grant_Awards_2007.pdf
http://coe.memphis.edu/ncate/standards/6/COEOrgChart2008.pdf
http://coe.memphis.edu/advising-and-student-services.htm
http://coe.memphis.edu/advising.htm
http://saweb.memphis.edu/health/
http://saweb.memphis.edu/cclt/
http://academics.memphis.edu/gradcatalog/
http://coe.memphis.edu/TEP-admissions.htm
http://coe.memphis.edu/ncate/standards/6/Budget%20Enrollment%20Faculty%20(2).pdf

6c. Personnel

1. effort table

2. teaching loads table

3. handbook

4. College of Education Support Personnel

(o)
o

. Unit facilities
Facilities for the College of Education

=

Unit resources including technology

technology support doc

TAF software summary

http://trl. memphis.edu/smartclassroom.php

http://trl. memphis.edu/computerlabs.php
Technology Resources for the College of Education
20022007 External funding

grants by professional education faculty

= o
o

dditional Documents on unit NCATE website
Part Time Meeting 082307

Part Time Meeting 0824

Part Time Meeting spring 2008

COE Budget by Department

TAF Computer Rollout for COE

U of M Library Databases in Education

U of M Library Education Journals

COE Grant Awards for 2007

ONoOUTARWONE> INOOMWN

HARD COPY DOCUMENTS IN EVIDENCE ROOM

General

1. 2001 NCATE Visit Documents

2. 2008 NCATE Institutional Report

3. Departmental Newsletters

4. Third Party Testimony Advertisement

Standard 1

1. American Assembly of Collegiate SchooiBusiness (AACBS) Accreditation
Documents

2.  American Association of Family and Consumer Sciences (AAFCS) Accreditat
Documents

3. American SpeedbanguageHearing Association (ASHA) Accreditation
Documents

4. Council for Accreditation afounseling and Related Educational Programs
(CACREP) Accreditation Documents
5. National Association of Schools of Art and Design (NASAD) Accreditation
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http://coe.memphis.edu/ncate/standards/6/EffortPercent.pdf
http://coe.memphis.edu/ncate/standards/6/TeachingLoadsofFullTimeFaculty.pdf
http://coe.memphis.edu/ncate/standards/6/ICLParttimeFacultyHandbook.pdf
http://coe.memphis.edu/ncate/standards/6/CollegeofEducationSupportPersonnel.pdf
http://coe.memphis.edu/ncate/standards/6/FacilitiesforCollegeofEducation.pdf
http://coe.memphis.edu/ncate/standards/6/TechnologySupport.pdf
http://coe.memphis.edu/ncate/standards/6/TAFSoftwareRecommendationsHistoricalSummary.pdf
http://trl.memphis.edu/smartclassroom.php
http://trl.memphis.edu/computerlabs.php
http://coe.memphis.edu/ncate/standards/6/TechnologyResourcesforCollegeofEducation.pdf
http://coe.memphis.edu/ncate/standards/6/2002-2007%20External%20Funding.JPG
http://coe.memphis.edu/ncate/standards/6/GrantsByProfessionalEducationFacultyJanuaryDecember2006.pdf
http://coe.memphis.edu/ncate/standards/6/AD/PT_Meetings/Part%20Time%20Meeting%20082307%20(2).pdf
http://coe.memphis.edu/ncate/standards/6/AD/PT_Meetings/Part%20Time%20Meeting%200824.pdf
http://coe.memphis.edu/ncate/standards/6/AD/PT_Meetings/Part%20Time%20Meeting%20spring%202008.pdf

Documents
6. National Association of Schools of Music (NASM) Accreditation Documents
7. Canddate Work Samples:
EARLY CHILDHOOD EDUCATION -BSED

Assessment 2
Assessment 3

Assessment 5
Assessment 6
Assessment 7
Assessment 8

0001 STUDENT TEACHING UNIT PLAN
UNIT PLAN (INTEGRATED UNIT PLANT
THEMATIC UNIT PLAN)
CASE STUDY
INFANT/TODDLER PORTFOLIO
DISPOSITION CHECKLIST

TBDENT TEACHING PORFOLIO

EARLY CHILDHOOD EDUCATION -MAT

Assessment 2
Assessment 3

Assessment 5
Assessment 6
Assessment 7
Assessment 8

Assessment 1
Assessment 2
Assessment 3
Assessment 4
Assessment 5
Assessment 6
Assessment 7
Assessment 8

Assessment 2
Assessment 3
Assessment 5
Assessment 6
Assessment 7
Assessment 8

Assessment 2
Assessment 3
Assessment 5
Assessment 6
Assessment 7

0001 STUDENT TEACHING UNIT PLAN
UNIT PLAN (INTEGRATED UNIT PLANT

THEMATIC UNIT PLAN)

CASE STUDY

INFANT TODDLER PORTFOLIO
DISPOSITION CHECKLIST

STUDENT TEACHING PORTFOLIO

EARLY C HILDHOOD EDUCATION -MS

EXAM, ECED

CASE STUDY

UNIT, ECED

CREATING A CENTER, ECED
RESEARCH PAPER, ECED

MASTERS PROJECT

DISPOSITION CHECKLIST
PRESENTATION ON THEORIST, ECED

ELEMENTARY EDUCATION

BSED

0001 STUDENT TEACHING UNIT PLAN
INTASC PORTFOLIO

MATHEMATICS INTERVIEW

EXSS 3306 GRADE

PARENT INTERVIEW

PETE 3604 GRADE

ELEMENTARY EDUCATION -MAT

0001 STUDENT TEACHING UNIT PLAN
INTASC PORTFOLIO

MATHEMATICS INTERVIEW

ACTION RESEARCH MASTERS PRO
PARENT INTERVIEW
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INSTRUCTION & CURRICULUM LEADERSHIP -MS

Assessment 1 USES STUDY RESULTS TO IMPROVE PARCTIC
Assessment 2 FORMULATES VALID ACTION RESEARCH
QUESTION
Assessment 3 ANALYZES EVIDENCE AND DRAWS
CONCLUSION
Assessment 4 USE PROFESSIONAL KNOWLEDGE TO PLAN
ACTION
Assessment 5 FINAL GRADE
Assessment 6 EFFECTIVE WRITTEN COMMUNICATION
SKILLS
Assessment 7 FINAL GRADE
INSTRUCTIONAL DESIGN & TECHNOLOGY -MS
Assessment 1 RESEARCH PAPER
Assessment 2 DEFINITION, TIMELINE, INTERVIEW
Assessment 3 DESIGN DOCUMENT
Assessment 4 SEEASSESSMENT 7
Assessment 5 INSTRUCTIONAL UNIT

Assessment 6 DESIGN DOCUMENT AND PRODUCT
Assessment 7 DESIGN DOCUMENT AND PRODUCT

MIDDLE SCHOOL EDUCATION -BSED
Assessment 2 STANDARDSBASED LESSON PLAN
Assessment 3 STUDENT TEACHING UNIT PLAN
Assessment 5 METHODS COURSE CLINICAL EVALUATION

OF TEACHING
Assessment 6 SELFASSESSMENT & FUTURE GROWTH PLAN
Assessment 7 FAMILY & COMMUNITY INVOLVEMENT
PHYSICAL EDUCATION TEACHER EDUCATION BSED
Assessment 2 END OF PROGRAM PORTFOLIO
Assessment 3 UNIT PLAN
Assessment 5 STUDENT SURVEY OF PERCEIVED
COMPETENCE
Assessment 6 STUDENT TEACHING JOURNAL
Assessment 7 TEACHER PREPARATION PROGRAM
REFLECTIONS
Assessment 8 ADAPTED PHYSICAL EDUCATION CASE
STUDY
READING SPECIALIST -MS
Assessment 2 PROFESSIONAL PORTFOLIO
Assessment 3 IN-SERVICE TRAINING PLAN
Assessment 4 CASE STUDY ASSESSMENTSNTERVENTION
Assessment 5 MODEL LITERACY CLASSROOM
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Assessment 6 MASTERS PROJECT ACTION RESEARCH

SECONDARY SCIENCE EDUCATION T MAT

Assessment 2 SCIENCE CONTENT CLASSROOM
PRESENTATION

Assessment 3 SCIENCE CONTEN UNIT PLAN

Assessment 5 SCIENCE CLASSROOM RESEARCH PROJECT

Assessment 6 INQUIRY LESSON PLAN

Assessment 7 ACTI ON RESEARCH MASTERS

Assessment 8 STS LESSON PLAN

SECONDARY SOCIAL STUDIES EDUCATION -MAT
Assessment 2 STUDENT TEACHING EVALUATIONT

CONTENT
Assessment 3 UNIT PLAN
Assessment 5 CLINICAL EXPERIENCE
Assessment 6 SELF ASSESSMENT &UTURE GROWTH PLAN
Assessment 7 PARENT INTERVIEW

SECONDARY ENGLISH EDUCATION - MAT

Assessment 2 STUDENT TEACHING EVALUATION DOMAIN 1,
B
Assessment 3 UNIT PLAN
Assessment 5 CLINICAL EXPERIENCE
Assessment 6 PARENT INTERVIEW
Assessment 7 SELF ASSESSMENT & FUTURE GROWTH PLAN
SECONDARY FOREIGN LANGUAGE EDUCATION - MAT
Assessment 2 STUDENT TEACHING EVALUATION DOMAIN, 1
B
Assessment 3 UNIT PLAN
Assessment 5 CLINICAL EXPERIENCE
Assessment 6 PARENT INTERVIEW
Assessment 7 SELF ASSESSMENT & FUTURE GROWTH PLAN
SECONDARY MATH EDUCATION - MAT
Assessment 2 PROBLEM SOLVING ACTIVITIES
Assessment 3 UNIT PLAN
Assessment 5 CLINICAL FACULTY EVALUATION
ASSESSMENTSECTION

SCHOOL ADMINISTRATION & SUPERVISION MS
Assessment 2 DIMENSION PAPER (Dimension Essay and
Problembased Scenario)
Assessment 3 CURRICULUM ALIGNMENT AND CLINICAL
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SUPERVISION PROJECT
Assessment 4 SUMMATIVE EVALUATION FORM (Field Studies

Internship)
Assessment 5 SCHOOL-BASED CHANGE INITIATIVE
Assessment 6 CASE STUDY/ANALYSIS (Collaborative Research
Initiative for School Improvement)
Assessment 7 SCHOOL COMMUNITY RELATIONS ANALYSIS
Assessment 8 Portfolio (Program Portfolio)

SCHOOL LIBRARY MEDIA SPECIALIST -MS

Assessment 2 PATHFINDER PROJECT
Assessment 3 ICL 7133BIG 6 PROJECT
Assessment 4 LIBRARIAN INTERSHIP EVALUATION
Assessment 5 BIG SIX PROJECT (SEE A03)
Assessment 6 ANNOTATED BIBLIOGRAPHY
Assessment 7 FINAL GRADE

SPECIAL EDUCATION -BSED
Assessment 2 SPECIAL EDUCATION CONTENT EXAM
Assessment 3 DATA BASED INSTRUCTION PROJECT
Assessment 5 CLINICAL PRACTICUM EVLUATION
Assessment 6 BEHAVIOR CHANGE PLAN
Assessment 7 TEST INTERPRETATION AND DATA USE
Assessment 8 IEP/IFSP

SPECIAL EDUCATION -MAT
Assessment 2 SPECIAL EDUCATION CONTENT EXAM
Assessment 3 DATA BASED INSTRUCTION PROJECT
Assessment 5 CLINICAL PRACTICUM EVALUATION
Assessmend BEHAVIOR CHANGE PLAN
Assessment 7 TEST INTERPRETATION AND DATA USE
Assessment 8 IEP/IFSP

THREE ROS PROJECT/ MI-DIBILE SCHOOL

Assessment 1 PLANNING, TEACHING and the ANALYSIS of
WORK

Assessment 2 CLASSROOM and BEHAVIOR MANAGEMENT
PLAN

Assessment 3 ASSESSMENT and PROGRAM PLANNING for an
EXCEPTIONAL LEARNER

Assessment 4 COLLABORATION with FAMILIES and the
COMMUNITY

Assessment 5 INDIVIDUAL PROFESSIONAL DEVELOPMENT
PLAN

Assessment 6 ACTION RESEARCH PROJECT
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Standard 6
1. College of Education Grants and Consact

Persons interviewed:
NCATE/STATE BOARD OF EXAMINERS
INTERVIEW ATTENDEES
(All Interviews by Category)

CatDescription | Lname | Fname | Attended| CatTotal |
A&S Dean Kurtz Henry 1
A&S Dean Thompson Will 1 2
Adjunct Faculty Carreras Patti 1
Adjunct Faculty Choate Joyce 1
Adjunct Faculty Franceschini Lou 1
Adjunct Faculty Kennard Linda 1
Adjunct Faculty Mitchell Jim 1
Adjunct Faculty Potts Richard 1
Adjunct Faculty Pullen Mary 1
Adjunct Faculty Ssebikindu Lyne 1
AdjunctFaculty Ware Duncan 1
Adjunct Faculty Wunderlich Marcia 1 10
Admissions Officer Akey Bill 1
Admissions Officer Moore Gloria 1 2
Affirmative Action Officer Banks Michelle 1 1
Aspiration Team Leaders Alberg Marty 1
Aspiration Team Leaders Allen Lee 1
Aspiration Team Leaders Bridges Sara 1
Aspiration Team Leaders Cummings Bonnie 1
Aspiration Team Leaders Rakow Ernie 1
Aspiration Team Leaders Shelton Kay 1
Aspiration Team Leaders Walls Stan 1
Aspiration Team Leaders Weiss Larry 1
Aspiration Team Leaders Wright Paul 1 9
Assessment & NCATE Coordinator Harris Jim 1
Assessment & NCATE Coordinator  Johnston John 1 2

46



Assist Dean for-B2 Programs
AssistDean for PL2 Programs

BSEd/MAT Students
BSEd/MAT Students
BSEd/MAT Students
BSEd/MAT Students
BSEd/MAT Students
BSEd/MAT Students
BSEd/MAT Students

Campus School School \{Shoperating
Teacher
Campus School School \{Soperating
Teacher
Campus School School \{Shoperating
Teacher
Campus School School \AiShoperating
Teacher
Campus School School \AiSioperating
Teacher

Campus Schogchool VisiPrincipal

Campus Scho@chool VisiStudent
Teacher
Campus Scho@chool VisiStudent
Teacher
Campus Scho@chool VisiStudent
Teacher
Campus Schoéchool VisiStudent
Teacher
Campus Schodchool VisiStudent
Teacher

Chairs
Chairs
Chairs
Chairs

COE Diversity Team
COE Diversity Team
COE Diversity Team

Alberg
Flynt

Barnes
Bunso

Dunnavant

Kopmeier
Mott
Webb
Weber

Campbell
Coleman
Griffin

Schwartz

Shadow

Copeland

Frasier
Joralemon
Monroe
Simonton

Totty

Anderson
Clemens
Cogdal
McNeal

Anderson
Cross
Powell

Marty
Sutton

JD
Melissa
Linda
John
Brian

Teri
Lauren

Robin
Diane
Suzanne
Shannon

Ernest

Susan

Wayne
Jeffany
Christina
Amanda

Melissa

Becky
Linda
Pam
Larry

Celia
Beverly
Angie

N
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COE Diversity Team

COE Grad Curriculum Cmtee
COE Grad Curriculum Cmtee
COE Grad Curriculum Cmtee
COE Grad Curriculum Cmtee
COE GraQurriculum Cmtee

COE Grad Curriculum Cmtee

Wright

Lowther

Lustig

Mullins Nelson
Perkins
Rakow

Weiss

Paul

Deborah
Dan
Barbara
Helen
Ernie
Larry

PR R R R
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COE Undergrad Curriculum Cmtee
COE Undergrad Curriculum Cmtee
COE Undergrad Curriculum Cmtee
COHRJndergrad Curriculum Cmtee

COE Undergrad Curriculum Cmtee
COE Undergrad Curriculum Cmtee
COE Undergrad Curriculum Cmtee
COE Undergrad Curriculum Cmtee
COE Undergrad Curriculum Cmtee
COE Undergrad Curriculum Cmtee

Cooperating Teacher
Cooperating Teacher
Cooperating Teacher
Cooperatingleacher

Cooperating Teacher
Cooperating Teacher
Cooperating Teacher
Cooperating Teacher
Cooperating Teacher
Cooperating Teacher

Dean's Visit
Dean's Visit
Dean's Visit

Faculty Dev Advisory
Faculty Dev Advisory
Faculty Dev Advisory
Faculty Dev Advisory

Faculty Senate
Faculty Senate
Faculty Senate
Faculty Senate

Information Technology
Information Technology

JacksorMillington Centers
JacksorMillington Centers

Anthony
Christopher
Flynt

Heise

Hughes

Little
MagunJackson
Nelson
Okwumabua
Robinson

Canady
Coleman
Hinkle
Jenkins
McWaters
Mitchell
Paris
Phillips
Ralston
Rogers

Alberg
Flynt
Hamrick

Bridges
Eady
Morris
Zoblotsky

Martindale
Petry
Stevens
Stockton

Hurley
Rakow

Cornelius
Murley

Beverly
Angela
Sutton
Donalyn
Annette
Christina
Susan
Jennifer
Onyejebose
Nicole

Imogene
Diane
Leanne
Rosalyn
Anne
Rhonda
Anna
Mary
Sara
Jan

Marty
Sutton
Mike

Sara
Carol
Vivian
Todd

Trey
John
Ed
Shelly

Doug
Ernie

Annette
Renee
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JacksorMillington Centers
JacksorMillington Centers
JacksorMillington Centers

Library
Library
Library
Library

Licensure Officer

MS Student
MS Student
MS Student
MS Student
MS Student
MS Student
MS Student
MS Student
MS Student
MS Student

NCATE Steering
NCATSteering

NCATE Steering
NCATE Steering
NCATE Steering
NCATE Steering
NCATE Steering
NCATE Steering

Open Meeting
Open Meeting
Open Meeting
Open Meeting

Other UM Facultyreacher Ed
Other UM Facultyreacher Ed
Other UM Facultyreacher Ed
Other UM Facultyreacher Ed
Other UM Facultyfeacher Ed
Other UM FacultyTeacher Ed

Page
Ransdell
Williamson

Ford

Li

Martz
Meredith

Lanier

Arnold
Banker
Ferry
Gates
Harrison
Hubbard
Mathis
Phillips
Thomas
Wilson

Alberg
Anderson
Cross
Flynt
Hamrick
Johnston
Morris
Rakow

Maxwell
Reeves
Rike
Scott

Greer
Hollingsworth
Murchison
Nickelberry
Savage
Sippel

Linda
Mary
Recey

Sylverna
Yuhua
Erin
Cathy

Mary

Candi
Sarah
Hugh
Nadia
Sheila
Megan
Rachell
Jessica
Julie
William

Marty
Becky
Beverly
Sutton
Mike
John
Vivian
Ernie

Sheryl
Kay
Cheryl
Jerrie

Bonnie
Dan
Vivian
Ellen
Nealey
Brenda

=
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Other UM Facultyreacher Ed
Other UM Facultyreacher Ed

Overton HSSchool VisiCooperating
Teacher

Overton HS School Visitudent
Teacher

Overton HS School Visitudent
Teacher

Overton HS School ViStudent
Teacher

Principal
Principal
Principal
Principal

Program Coord
Program Coord
Program Coord
ProgramCoord
Program Coord
Program Coord
Program Coord
Program Coord
Program Coord
Program Coord

Program Graduate
Program Graduate
Program Graduate
Program Graduate
Program Graduate
Program Graduate

Provost

SchoolVisitTeachefSherwood Elem
School VisiTeachefSherwood Elem
School VisiTeachefSherwood Elem
School VisiTeachefSherwood Elem
Sherwood Elem School Visit

Stevens
Washington

Finely
Clements
Evans

Johnson

Cooper
Cozzens
Jones
Williamson

Anderson
Byford
Cooter
Fagan
Hill-Clarke
Martindale
Moberly
Murley
Seed
Wright

Forbess
Goodman
Hall
Jones
Paige
Sandlin

Faudree

Ellis
Forsman
Jernigan
Springfield

CarboniGorbea

Pat
Candace

Bryan
Gaylynne
Amanda

Justin

Eric

Jeffry
Phyllis
Raychellette

Celia
Jeffrey
Kathy
Tom
Kandi
Trey
Deb
Renee
Al

Paul

Julie
Asia
Jennifer
Kendall
David
Barbara

Ralph

Jason
Deborah
Abby
Shannon
Livia
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Cooperatingleacher

Sherwood Elem School Visit
Cooperating Teacher

Sherwood Elem School Visit
Cooperating Teacher

Sherwood Elem School Vigitincipal
Sherwood Elem Schowlsit-Principal

SPA Writers
SPA Writers
SPA Writers
SPA Writers
SPA Writers
SPA Writers
SPA Writers
SPA Writers

Student Advisors
Student Advisors
Student Advisors

Student Organization Leaders
Student Organization Leaders
Student Organization Leaders
Student Organization Leaders
Student Organization Leaders
Student Organization Leaders
Student Organization Leaders

Student Teacher
Student Teacher
Student Teacher
Student Teacher
Student Teacher
Student Teacher
Student Teacher
Student Teacher
Student Teacher

Teacher Education Advisory Council
Teacher Education Advisory Council
Teacher Education Advisory Council

Huff

Tolliver

Lewis
Thompson

Allen
Blake
Borek
Key

MacGillivray

Ransdell
Wesson
Wright

Anthony
Enfield
Little

Billings
DiGaetano
Gikas
Johnson
Murphy
Paige
Stearnes

Brazley
Brooke
Cobb
Henderson
House
Kilpatrick
Money
Parker
Weaver

Abraham
Anderson
Anthony

Allison

Angela

Yetta
Randy

Lee
Sally
Jennifer
Shirley
Laurie
Mary
Linda
Paul

Beverly
Kim
Christina

Leah
Mike
Joanne
Becky
Danielle
David
Laurie

Marshetta
Susan
Katie
Catherine
Jon
Genny
Meghan
Keosha
Torie

Katherine
Celia
Beverly
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TeacherEducation Advisory Council
Teacher Education Advisory Council
Teacher Education Advisory Council
Teacher Education Advisory Council
Teacher Education Advisory Council
Teacher Education Advisory Council
Teacher Education Advisory Council
Teacher Education Advisory Council
Teacher Education Advisory Council
Teacher Education Advisogouncil
Teacher Education Advisory Council
Teacher Education Advisory Council
Teacher Education Advisory Council
Teacher Education Advisory Council
TeacherEducation Advisory Council
Teacher Education Advisory Council
Teacher Education Advisory Council

School Based Clinical Practice
School Based Clinical Practice

University Supervisor
University Supervisor
University Supervisor
University Supervisor
University Supervisor
University Supervisor

Vice Provost Graduate Programs
Vice Provost Graduate Programs

VP- Finance
VP- Finance

White Station Middle SchoMisit
Cooperating Teacher

White Station Middle School Visit
Cooperating Teacher

White Station Middle School Visit
Cooperating Teacher

White Station Middle School Visit
Cooperating Teacher

Castelow
Christopher
Cooter
Copeland
Dalle
Fagan
Heise
Hill-Clarke
Hughes
Lanier
Little
Mims
Moberly
Nelson
Pruett
Wark
Wark

Christopher
Nelson

Cummings
Dalle
Freilich
Heise
Hollis
Turetzky

Rakow

WeddleWest

Lee
Rakow

Brown

Clapsadle

Jedrzejewski

McConnell 1lI

Teri
Angela
Kathy
Susan
Teresa
Tom
Donalyn
Kandi
Annette
Mary
Christina
Clif

Deb
Jennifer
Reo
David
Marilyn

Angela
Jennifer

Bonnie
Teresa
Mark
Donalyn
Angie
Joel

Ernie
Karen

Charles
Ernie

Anthony
Chris
Agata

John
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White Station Middle School Visit
Cooperating Teacher

White Station Middle School Visit
Cooperating Teacher

White Station Middle School Visit
Cooperating Teacher

White StationMiddle School Visit
Cooperating Teacher

White Station Middle School Visit
Principal

Quinn

Roberts

Smith
WilliamsHeadd

Sullivan

Skip
Vera
Lakeisha
Debra

Eric
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Poster Session Participants

College of Education Abraham Katherine
Three R's Prograifoster Alberg Marty
School Library Information Specialist Allen Lee
Poster

Elementary Education Poster Anderson Celia
College of Education Anderson Rebecca
Special Education Poster Bicard Sara
Applied Behavior Analysis (ABA) Post Bicard David

Barbara K. Lipman Early Childhood

School and Research Institute Poster
New Teacher Center Poster Bryant Latisha
Early Childhood Program Develops

Brown Turner Sandra

Teacher Leaders Poster Byram Deborah
Middle School an&econdary Educatiol .
Carroll Melissa
Poster
M.S. Reading Education Program Pos Carter Amber
Applied Behavior Analysis (ABA) Post: Casey Laura
Special Education Poster Cation Brittney
School Counselor Program Poster Cogdal Pamela
Special Education Poster Cooter Kathy
Campus School Poster Copeland Susan
Barbara K. Lipman Early Childhood
School and R?asearch Ir?lstitute Poster Cordeau Young Carol
College of Education Cross Beverly
Elementary Education Poster Cummings Bonnie
School Counselor Program Poster Epstein Jo
College of Education Flynt Sutton
Three R's Program Poster Gray Sheila
Early Childhood Advancement Institut Guntharp Sandy
Poster
College of Education Hamrick Michael
Physical Education Teacher Educatior Henderson Leslie
(PETE) Poster
M.S. Reading Education Program Pos Hill-Clarke Kandi
School Counselor Program Poster Hilliard Shirley
Three R's Program Poster Jackson Kim
Physical Education TeacHeducation Johnson Rebecca
(PETE) Poster
Master's Project Poster Johnston John
Applied Behavior Analysis (ABA) Post Kee Brian

Master's Project Poster Lindsey Dawn
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M.S. Reading Education Program Pos MacGillivray
Instructional Design and Technology Martindale

Poster

College of Education

Department of Leadership, School
Administration & Supervision Poster
Early Childhood Program Develops
Teacher Leaders Poster

Special Education Poster

Early Childhood Advancement Institutt

Poster

Elementary Education Poster

New Teacher Center Poster

College of Education

M.S. Readingducation Program Poste
Master's Project Poster

College of Education

School Counselor Program Poster
Department of Leadership, School
Administration & Supervision Poster
Campus School Poster

Middle School and Secondary Educati

Poster

Early Childhood Program Develops
Teacher Leaders Poster

Special Education Poster

Three R's Program Poster

M.S. Reading Education Program Pos
Department of Leadership, School
Administration & Supervision Poster
Three R's Program Poster

Physical Educatiofieacher Education

(PETE) Poster

McNeal
Miller

Moberly
Moore
Morgan

Morgan
Morris
Murley
Perkins
Rahman
Rakow
Ruzicka

Sanderd_awson
Scott

Seed
Simmons
Sterns

Thomas
Ware
Wesley

Wesson
Winfrey
Wright

Laurie
Trey
Larry
Tishsha

Deb
Jessica
Cindy
Mona
Vivian
Renée
Crystal
Nabilah

Ernest
Skip

Renée
Rebecca
Allen
Jeremy
Laurie

Cassie
Duncan
Darryl

Linda
Eric

Paul
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