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ATTACHMENT A


PROGRAM OF STUDY 

DEPARTMENT OF LEADERSHIP

MASTER’S DEGREE IN SCHOOL ADMINISTRATION AND SUPERVISION


The Department of Leadership’s Master’s Degree in School Administration and Supervision consists of a 36 hour program of study sequenced in the following six modules:

Module I


LEAD 7000. Introduction to Educational Leadership. (3). Theory and practice of educational leadership; scope, task, areas, processes and procedures, organization structure, problems and issues, and types of personnel needed in the United States.


LDPS 7110. Leadership Exploration Seminar. (3). Study of theories informing organization behavior, structure, problems, and issues occurring in organizations; discussion of processes used by organizational leaders; students will explore personal beliefs and values, comparing them to theories and best practices to develop in depth understanding of self and personal perspective as educational leader. 


Module II


LDPS 7120. The Supervisory Process. (3). Theory and methodology of educational supervision, with emphasis on instructional leadership; differences in roles for various supervisory personnel; project based. 


LDPS 7140. Participatory Governance and Change. (3). Theory, research, policy, and practice in educational restructuring and participatory governance; strategies and procedures for implementation including role clarification, participatory decision making, group problem solving, communication, team building, evaluation, development of parent-community partnerships; mission setting and ethical and moral principles of governance. 


Module III


LDPS 7330. Race, Ethnicity, Gender, and American Education. (3). Historical and contemporary study of educational practices and policies related to various ethnic and racial groups, as well as women in the United States; various models of institutional and community  forms of multicultural education.


LEAD 7100. Education and Community. (3). Educational processes and policies in formal and non-formal community settings; inter-relationships among such settings; field-based, students will assess particular educational policy and its implications within the community. 


Module IV 

LDPS 7141. The Principalship. (3). Role of the principal in school site leadership focusing on instructional leadership and organization and administration of the school’s resources; projects for elementary, middle, junior, and secondary principalship. 


LDPS 7150. Educational Law. (3). Federal and state statutes and local regulations applicable to education; legal requirements and their implications for educational operation; legal research methods and case law. 


Module V


EDPR 7511-8511. Measurement and Evaluation. (3). Test construction, test statistics, and interpretations and applications of standardized test results. 


OR


EDPR-7521. Introduction to Educational Research. (3). Introduction to major concepts and processes underlying educational research; focus on knowledge necessary for critically appraising published research and preparing students as research consumers. 


LEAD 7210. Field Experiences. (3). Internship work experiences under supervision of practicing K-12 professional. May be repeated for maximum of 12 credits. Prospective enrollees must meet departmental deadlines for application. PREREQUISITE: Permission of instructor.

Module VI


LEAD 7070. Culminating Experience. (3). Capstone course using a problem-based, case-study approach. PREREQUISITE: Must be taken in last semester or by permission of department chair. 


LDPS 7131. School Business Management. (3). Business affairs of schools in accordance with laws and policies of local, state, and federal agencies; overview of legal and ethical standards; site budgeting and project management. 


LDPS Program Course of Study


Table 1

		Courses/Sequence

		Field Experiences/ Age/Grade



		LEAD 7000: Introduction to Educational Leadership

Sequence: Module 1

		4 hrs. In a K-12 educational setting, the candidate develops an 


understanding of leadership and the roles and responsibilities of 


a school leader by developing a leadership profile with the assistance


 of a school leader. The purpose of the profile is to provide the 


candidate with a comprehensive understanding of effective leadership


 and its role in promoting school improvement.



		LDPS 7140: Participatory Governance and Change


LDPS 7120: Supervisory Process


Sequence: Module 2

		6 hrs. In a K-12 educational setting, the candidate develops an 


organizational analysis brief and ethos of change brief on their 

educational setting and also conducts a survey of stakeholders’ 

attitudes and opinions of schools. The purpose of these activities is

 to have candidates develop an in-depth understanding of school as an


organization, the dynamics of change, and stakeholders attitudes and opinions about schools.

9 hrs. In a K-12 educational setting, the candidate develops a


Clinical Supervision Plan. The candidate works with a supervising administrator to conduct a pre-conference interview, two classroom observations, a post observation conference, pre-conference interview, two classroom observations, a post observation conference, and to develop

a plan of improvement. The purpose of the plan is to have the 

candidate use the supervision clinical model with a classroom teacher.


4 hrs. Additional activities in the class include the candidate developing a plan of improvement for a professional staff member. The candidate identifies a relevant case study in which a professional staff member is identified through an evaluative process to be non-performing.  This case may be either “live” or found in a casebook. The purpose of the plan is to assist the candidate to understand the supervisory principles described in the text.  

10 hrs. Furthermore, the candidate will also identify a school and principal with which they might work to conduct a Curriculum Alignment Project to align school curriculum with school goals and objectives. The purpose of the project is to familiarize the candidate with the SIP in schools.






		LEAD 7100: Education and Community  

LDPS 7330: Race, Ethnicity, Gender in American Education:


Sequence: Module 3




		8 hrs. In a K-12 educational setting, the candidate develops a school


community relations analysis. The purpose of the analysis is to have 

the candidate develop a comprehensive understanding of the 

geographic, demographics, community efforts for 


improvement, and key power structures and/or decision makers 


of the school community. In addition, the candidate works with


a principal, district administrator, or other organizational  leaders to identify all current key practices and materials that promote the

 schools


4 hrs. In a K-12 educational setting, the candidate develops an 


understanding of the dynamics of race, ethnicity, and gender in

American education. By conducting interviews with school graduates 

 who  experienced race, ethnic, or gender discrimination when they attended school, candidates develop an appreciation of diversity in 

schools. The purpose of interviewing is to provide a contextual 

framework for addressing diversity in schools.



		LDPS 7141:The Principalship

Sequence: Module 4

		5 hrs. In a K-12 educational setting, the candidate collaborates 


with a site- leader to develop a school change initiative appropriate


for the school and based on research of best practice. The project 


includes four sections: a rationale, research, design and 

implementation plan, and assessment plan.

 



		LEAD 7210: Field Experience

Sequence: Module 5

		120 hrs. In a K-12 educational setting, the candidate has a semester

 long supervised clinical experience in two different educational 

settings combined with campus seminars around the application of  

ELCC and Tennessee Licensure Standards. Candidates work with supervising educational leaders and college supervisor to complete the five core artifacts.





Professional Education (PreK-12 Administrator Licensure) Field Experiences and Clinical Experience

Sect. 1-Quest. 2-Field Experience Table 1


Table 2


		1. Attend a School Board Meeting.


2. Attend a Principal’s Meeting...


3. Attend an M-Team (IEP) Meeting


4. Accompany an administrator in 


      conducting a Teacher Evaluation 


      Observation.


5. Serve on a committee in a   


      postsecondary setting.


6. Assist with recruitment and   


      interviewing of new  staff.


7. Review student scores and determine which areas and teachers are in need of assistance.


8. Review teacher evaluation scores/files  and determine areas of need, possible improvement activities, and  accountability for determining and documenting whether teacher has achieved the stated goals as set out in that portion of the plan.


9. Observe department chairs and their 


  

		            respective  areas of responsibility in at


            least two different  levels of education


10. Develop a needs assessment.


11. Review policies and procedures for 


      special education students to assure 


      compliance with state and federal


      regulation.


12. Develop a protocol for the opening or 


      closing of School.


13.  Develop an instrument for and conduct a survey to determine staff development needs.


14. Present a speech at a public organization meeting to promote the promising practices schools are engaged in.


15. Assist in the preparation of the school budget for the upcoming academic year.


16. Assist in the coordination and supervision of testing; analyze the TCAP data for staff development.





A Partial List of Intern Activities


Sect. 1-Quest. 2-Field Experience Table 2


Table 3

		The Student Will

		ELLC Standards




		Product



		Write a specific professional development plan outlining the planned activities for 


meeting each Standard. This is done in cooperation with the University professor and student’s  mentor(s).



		1.3, 1.5, 2.1, 2.2, 2.3, 2.4, 3.2, 4.1, 4.2, 4.3, 5.1, 5.2, 5.3, 6.1, 6.2, 6.3

		Intern Professional Development Plan



		Develop and Collect artifacts of intern experiences including examples of work and projects completed on-site.

		1.3, 1.5, 2.1, 2.2, 2.3, 2.4, 3.2, 4.1, 4.2, 4.3, 5.1, 5.2, 5.3, 6.1, 6.2, 6.3

		Artifacts 



		Create and keep a log of activities and the amount of time spent on each activity.

		1.3, 1.5, 2.1, 2.2, 2.3, 2.4, 3.2, 4.1, 4.2, 4.3, 5.1, 5.2, 5.3, 6.1, 6.2, 6.3

		Intern Log/Activity Record



		Respond to weekly activities through  reflective journal essays. 

		1.3, 1.5, 2.1, 2.2, 2.3, 2.4, 3.2, 4.1, 4.2, 4.3, 5.1, 5.2, 5.3, 6.1, 6.2, 6.3

		Intern Reflective Journal 



		Complete the summative evaluation.

		7.3

		Intern Summative Evaluation





Artifact Portfolio Products


Sect. 1-Quest. 2-Field Experience Table 3


		Retention in Administration and Supervision Masters Program

		Exit/Certification



		1. Candidate’s progress and mastery of Educational Leadership Constituent Council (ELCC) and Tennessee Licensure Standards

2. Maintain a cumulative average of 3.0




		1. Completion of  the 36 hour School Administration and Supervision (SAS) Program of study with a 3.0 average


2. *Pass a written comprehensive examination on all course work


3. Satisfactory Performance in  a clinical internships 


4. Satisfactory Performance on  the Praxis Examination


5. Application  for Licensure with the TN  State Department of Education





*Students seeking licensure without the M.S. degree must complete all the requirements listed except the Written Comprehensive Examination. They are also allowed to waive the research course, EDPR 7511, if they have taken it as a requirement for another degree.

Sect. 1-Quest. 3-Retention-Exit Table


Chart Aligning Conceptual Framework and ELCC Outcome Standards


		COE Conceptual Framework Outcome 


 Standards for Professional Educators




		ELCC


Outcome Standards



		1. Content Knowledge and Skills

		♦Facilitate the development, articulation, implementation, and stewardship of a vision of learning.


♦



		2. Knowledge of the Learner

		♦ Understanding, responding to, and influencing the larger political, social, economic, legal, and cultural context. 





		3. Pedagogy and Instruction

		♦Advocating, nurturing and sustaining a school culture and instructional program conductive to student learning and professional growth.


♦



		4. Assessment and Responsive Practice

		♦Collaborating with families and community members, responding to diverse community interest and needs, and mobilizing community resources

.



		5. Management of Classrooms and Individuals

		♦Ensuring management of the organization, operations, and resources for a safe, efficient, and effective learning environment.





		6. Personal and Professional Growth and Development

		♦Acting with integrity, fairness, and in an ethical manner. 





Sect. 1-Quest. 4-Conceptual Framework Table


Assessment 7: School Community Relations Analysis


Assessment 7-School Community Relations Analysis has five parts:  a) a School Community Profile, b) an Existing Strategies Inventory, c) a Best Practices Presentation, d) a Reflective Journal/Log and e) Analysis and Recommendations Presentation. In total, this assessment focuses on the candidates’ abilities in organizational management and school community relations. Each of the 5 parts directly addresses one or more of the ELCC standards 1.1, 1.2, 1.3, 1.4, 2.1, 2.2, 2.4, 3.1, 3.2, 3.3, 4.1, 4.2, 4.3, 6.1.

                                              A. School Community Profile 


Assesses ELCC Standards, 1.1, 1.2, 1.3, 1.4, 2.1, 2.2, 2.4, 3.1, 3.2, 4.2, 4.3


Brief Description of the Assessment. The School Community Profile is one of five performance products required to demonstrate a candidate’s proficiency in standards related to abilities in organizational management and school community relations. 

Alignment of the Assessment with ELCC Standards. Each candidate is required to write a school community profile describing the geographic/demographic dimensions of their school community. They are to identify the key power structure and/or decision makers (4.1, 4.2, 4.3, 3.2, 3.3) and to relate how a school vision is developed, articulated, implemented and carried out (1.1, 1.2, 1.3, 1.4) within this identified structure.


                                                  B. Existing Strategies Inventory


Assesses ELCC Standards 2.1, 2.2, 3.1, 3.2

Brief Description of the Assessment. Candidates are to identify all current key public relations and/or communication practices and materials (2.1, 2.2, 3.1,3.2). The primary focus should be on those used at the “school-level.” 


Alignment of the Assessment with the ELCC Standards. Using a “summary paragraph” format, each of these existing practices is to be briefly summarized using the following subheadings: a)Internal Communication Tools/Strategies, b) Annual “Events” Summary, c) External Communication Tools, and d) Crisis Communication Plan. In addition to summarizing the four areas of communication, candidates should include a reflective narrative identifying the most appropriate strategies for developing school and community relationships. Communicating with and meeting needs of diverse groups  is an essential skill of an educational leaders and students are responsible for giving examples and providing an analysis related to this skill (2.1, 2.4, 3.1, 3.2. 4.1, 4.3). 


                                                      C. Best Practices Presentation


Assesses ELCC Standards 4.1, 4.2, 4.3


Brief Description of the Assessment Best Practices Group Assignment & Presentation: Candidates  present identified best practices to the class with an emphasis on how communication methods emphasize collaboration with families and other community members, responding to community interests and needs and mobilizing community resources to benefit students (4.1, 4.2, 4.3)

Alignment of the Assessment with ELCC Standards Working in groups of 3-4 candidates prepare a 30-45 minute presentation covering ONE of the topics noted below (4.1, 4.2, 4.3).

Topic #1:“Best” Annual Event Practices (with a special eye toward those attempting to engage nonparents; persons of color community members; seniors, etc); Topic #2:
 “Best” External Written Communication Tools & Practices; Topic #3: “Best” External Electronic/Other Communication Tools & Practices, and Topic #4: 
“Best” Crisis Communication Tools and Practices.


                                                     D. Reflective Journal/Log


Assesses ELCC Standards 2.1, 2.2, 3.1, 3.2, 3.3, 4.1, 4.2, 4.3, 6.1


Brief Description of the Assessment. The candidates  spend time talking to two (2) school leaders about public relations in the school community. 


Alignment of the Assessment with ELCC Standards. Candidates log those conversations in a reflective journal. They then write a narrative concentrating on their reflective thinking about their conversations (2.1, 2.2, 3.1, 3.2, 3.3, 4.1,4.2,4.3, 6.1). 


                                     E. Analysis and Recommendations Presentation


Assesses ELCC Standards 1.1, 1.2, 1.3, 1.4, 2.1, 2.2, 2.4


Brief Description of the Assessment. The candidates interpret and analyze all data gathered in this course to develop a plan of action for improving school community relations in their specified school (1.1, 1.2, 1.3, 1.4, 2.1, 2.2, 2.4).

Alignment of the Assessment with ELCC Standards. Candidates use what they learned to summarize and analyze what is happening in their organization. As part of this presentation, they must formally refer to at least 6-10 different sources to help justify their analysis. Based on their analysis they will develop a plan that includes recommendations for strengthening the school community relations in specified school. The analysis and recommendations will be presented to select district level administrators during the last class.

A Brief Analysis of the Data Findings

Candidate data were collected for one semester, fall 2006. The data collected for four candidates show that they each scored at the “optimal” level on all the standards assessed.

Rationale for How Data Demonstrate Mastery of Standards

The rubric for Assessment 7 has the following five sections: a) The School Community Profile, b) Existing Strategies Inventory, c) Best Practices Presentation, d) Reflective Journal/Log, and d) Analysis and Recommendations Presentation. Candidate data indicate that for all candidates completing Assessment 7, it is reasonable to conclude that all the standards assessed by Assessment 7, ELCC Standards1.1, 1.2, 1.3, 1.4, 2.1, 2.2, 2.4, 3.1, 3.2, 3.3, 4.1, 4.2, 4.3, 6.1.,


were mastered. More data is needed to evaluate the effectiveness of the activities and rubrics used in this assessment.

ATTACHMENT A 


Assessment 7-School Community Relations Analysis


The Assessment Instructions Provided to Candidates


A. School Community Profile: Assignments and Resources

1.  Candidates will read and discuss the content of Bagin, Gallagher and Moore’s text (3.1, 3.2, 3.3).


2.  Candidates will be able to profile their school with regards to geographic and demographic trends. Additionally they are required to identify key power structures that influence decision-making.


3. Each candidate is required to write a synopsis relating to how a school vision is developed, articulated, implemented and carried out (1.1, 1.2, 1.3, and 1.4). Candidates must provide specific examples and analyze the effectiveness of managing school-wide strategies for improving student achievement (2.1, 2.3, 3.1, and 6.1), supervision of the instructional program, and staff development (2.3, 2.4, and 3.1).

Resources: 


Bagin, Don, Gallagher, Donald R., & Moore, E.D.  2007.  The School and Community Relations. 9th   edition.  Allyn & Bacon (ISBN 0-205-41206-8).


Publication manual of the American Psychological Association (2001, Fifth Edition). Washington, DC: American Psychological Association.


B. Existing Strategies Inventory: Assignments and Resources

1. Candidates will read and discuss the content of Bagin, Gallagher and Moore’s text (3.1, 3.2, and 3.3) and Sergiovanni’s text (6.1).

2. Each candidate is required to develop an inventory of existing internal, external, annual events and crisis communication strategies (1.5, 2.1, 3.1, 3.2, 3.3, 4.1, 4.2, and 4.3). 

3. They then use these data in a reflective manner to begin to assess and analyze the school community relations in the specified school. 

Resources: 


Bagin, Don, Gallagher, Donald R., & Moore, E.D.  2007.  The School and Community Relations.  9th   edition.  Allyn & Bacon (ISBN 0-205-41206-8).


Sergiovanni, Thomas 1994. Building Community in Schools. Jossey-Bass (ISBN 0-78795044-0).


Publication manual of the American Psychological Association (2001, Fifth Edition). Washington, DC: American Psychological Association.


C. Best Practices Presentation: Assignments and Resources


1. Candidates will read and discuss the content of Bagin, Gallagher and Moore’s and Sergiovanni’s text.

2. Working in groups of 3-4 candidates make a presentation of the best practices of school community relations in their respective schools.

Resource: 


Bagin, Don, Gallagher, Donald R., & Moore, E.D.  2007.  The School and Community Relations.   9th   edition.  Allyn & Bacon (ISBN 0-205-41206-8).


Sergiovanni, Thomas 1994. Building Community in Schools. Jossey-Bass (ISBN 0-78795044-0).


D. Reflective Journal/Log: Assignment and Resources


1. Candidates will read and discuss the content of Bagin, Gallagher and Moore’s and Sergiovanni’s text.

2. Candidates will spend at least 2-4 hours with a school leader focusing on some aspect of school community relations and will journal their thoughts of the dialogue. 


3. Finally, the candidates will then write a narrative concentrating on their reflective thinking about their conversations (2.1, 2.2, 2.3, 3.1, 3.2, 3.3, 4.1, 4.2, 4.3, and 6.1). 

E. Analysis and Recommendations Presentation: Assignment and Resources


1. Candidates will read and discuss the content of Bagin, Gallagher and Moore’s and Sergiovanni’s text (1.1, 1.2, 1.3, 1.4, 2.1, 2.2, and 2.4).

2. Viewed as a “culminating” project for this class, candidates will use what they learned in class (from the textbook, supplemental readings, student presentations, and from the professor) as well as what they learned from the development of their school community profile, existing strategies inventory, best practices presentations and reflective journal/log to analyze their organization’s existing school community relations activities and efforts. They will summarize and analyze what is happening in their organization.

3. Based on their analysis they will develop a plan that includes recommendations for strengthening the school community relations in specified school. The analysis and recommendations will be presented to select district level administrators during the last class.

ATTACHMENT B


Scoring Guide for Assessment 7-School Community Relations Analysis


		Assessment 7 – School Community Relations Analysis





		ELCC Standard

		Unacceptable

0

		Acceptable

1

		Optimal

2



		School Community Profile

		 

		 



		1.1


1.2


1.3


1.4


6.1

		School Vision

		School vision is not clearly addressed, limited critical analysis and few substantive examples of developing, articulating and implementing a vision.



		School vision is clearly addressed with a critical analysis and several examples of developing, articulating and implementing the vision.

		School vision is addressed and supported by a strong critical analysis and several substantive and effective examples of developing, articulating and implementing the vision.



		3.1




		Geographic/


Demographics

		Three or more of the demographic elements are not addressed.

		Provides basic information about the school (name, when established, location, grade levels, facilities, mascots, school colors, brag points); includes district and school demographics 


(district size, students and staff demographics, administration, “hot topics”).  



		Goes beyond expectation; includes charts, graphs, pictures, etc to enhance product presentation.



		2.2

		Key Power Structures




		Description of power structure is not clear, limited critical analysis and a few substantive examples of their power.

		 Provides information describing power structures, some critical analysis and substantive examples of the influence of that power in decision-making.




		Goes beyond expectation in describing power structures, critical analysis and many examples of substantive examples of how power structures influence decision-making.


Details are rich and descriptive.





		Existing Strategies Inventory

		 

		 



		2.1


                                            3.1


                                                 

		Internal Communication


Positive School Culture


Manage the Organization

		Lack of description, critical analysis, and few substantive examples of internal communications.


Lack of description and analysis of effective practices in managing the organization to support student learning and provide a positive school culture.

		Provides description, critical analysis and some substantive examples of internal communications.


Descriptions and analysis of effective practices in managing the organization to support student learning and provide a positive school culture.

		Specific detailed and rich description, critical analysis and many substantive examples of internal communication


Specific descriptions and analysis of effective practices in managing the organization to support student learning and provide a positive school culture.



		4.1


4.2

		Annual Events


Collaborate with Families and Community


Respond to Community Interests and Needs



		Lack of description, critical analysis, and few substantive examples of annual events.


Little or no evidence of critical analysis of strategies for collaborating with families and community and using the data gathered to respond to community interests and needs.

		Provides description, critical analysis and some substantive examples of annual events.


Evidence of critical analysis of strategies for collaborating with families and community and using the data gathered to respond to community interests and needs.

		Specific detailed and rich description, critical analysis and many substantive examples of annual events.


Specific evidence of critical analysis of strategies for collaborating with families and community and using the data gathered to respond to community interests and needs.



		2.1


3.1


4.1


4.2

		External


Communication


Positive School Culture


Manage the Organization


Collaborate with Families and Community


Respond to Community Interests and Needs.                             

		Lack of description, critical analysis, and few substantive examples of external communications.


Lack of description and analysis of effective practices in managing the organization to support student learning and provide a positive school culture.


Little or no evidence of critical analysis of strategies for collaborating with families and community and using data to respond to community interests and needs.

		Provides description, critical analysis and some substantive examples of external communications.


Descriptions and analysis of effective practices in managing the organization to support student learning and provide a positive school culture.


Evidence of critical analysis of strategies for collaborating with families and community and using data to respond to community interests and needs.

		Specific detailed and rich description, critical analysis and many substantive examples of external communications.


Specific descriptions and analysis of effective practices in managing the organization to support student learning and provide a positive school culture.


Specific evidence of critical analysis of strategies for collaborating with families and community and using data to respond to community interests and needs.



		2.1


3.1


3.2


4.1


4.2

		Crisis Communication


Positive School Culture


Manage the Organization


Collaborate with Families and Community


Respond to Community Interests and Needs.                             

		Lack of description, critical analysis, and few substantive examples of crisis communications.


Lack of description and analysis of effective practices in managing the organization to support student learning and provide a positive school culture.


Little or no evidence of critical analysis of strategies for collaborating with families and community and using data to respond to community interests and needs.

		Provides description, critical analysis and some substantive examples of crisis communications.


Descriptions and analysis of effective practices in managing the organization to support student learning and provide a positive school culture.


Evidence of critical analysis of strategies for collaborating with families and community and using data to respond to community interests and needs.

		Specific detailed and rich description, critical analysis and many substantive examples of crisis communications.


Specific descriptions and analysis of effective practices in managing the organization to support student learning and provide a positive school culture.


Specific evidence of critical analysis of strategies for collaborating with families and community and using data to respond to community interests and needs.



		Best Practices Group Presentation

		 

		  

		



		4.1


4.2


4.3

		Collaborate with Families and Community


Respond to Community Interests and Needs


Mobilizes Community Resources

		Little or no evidence of critical analysis of strategies for collaborating with families and community and using the data to respond to community interests and needs.


Little or no evidence of critical analysis of strategies for mobilizing community resources.

		Evidence of critical analysis of strategies for collaborating with families and community and using the data to respond to community interests and needs.


Evidence of critical analysis of strategies for mobilizing community resources.

		Specific evidence of critical analysis of strategies for collaborating with families and community and using the data to respond to community interests and needs.


Specific evidence of critical analysis of strategies for mobilizing community resources.



		Reflective Journal/Log

		 

		 



		2.1


                                            3.1


                                                 

		Internal Communication


Positive School Culture


Manage the Organization

		Lack of description, critical analysis, and few substantive examples of internal communications.


Lack of description and analysis of effective practices in managing the organization to support student learning and provide a positive school culture.

		Provides description, critical analysis and some substantive examples of internal communications.


Descriptions and analysis of effective practices in managing the organization to support student learning and provide a positive school culture.

		Specific detailed and rich description, critical analysis and many substantive examples of internal communication


Specific descriptions and analysis of effective practices in managing the organization to support student learning and provide a positive school culture.



		                                 4.1


4.2

		Collaborate with Families and Community


Respond to Community Interests and Needs



		Lack of description, critical analysis, and few substantive examples.


Little or no evidence of critical analysis of strategies for collaborating with families and community and using the data gathered to respond to community interests and needs.

		Provides description, critical analysis and some substantive examples.


Evidence of critical analysis of strategies for collaborating with families and community and using the data gathered to respond to community interests and needs.

		Specific detailed and rich description, critical analysis and many substantive examples.


Specific evidence of critical analysis of strategies for collaborating with families and community and using the data gathered to respond to community interests and needs.



		2.1


3.1


4.1


4.2

		External


Communication


Positive School Culture


Manage the Organization


Collaborate with Families and Community


Respond to Community Interests and Needs.                             

		Lack of description, critical analysis, and few substantive examples of external communications.


Lack of description and analysis of effective practices in managing the organization to support student learning and provide a positive school culture.


Little or no evidence of critical analysis of strategies for collaborating with families and community and using data to respond to community interests and needs.

		Provides description, critical analysis and some substantive examples of external communications.


Descriptions and analysis of effective practices in managing the organization to support student learning and provide a positive school culture.


Evidence of critical analysis of strategies for collaborating with families and community and using data to respond to community interests and needs.

		Specific detailed and rich description, critical analysis and many substantive examples of external communications.


Specific descriptions and analysis of effective practices in managing the organization to support student learning and provide a positive school culture.


Specific evidence of critical analysis of strategies for collaborating with families and community and using data to respond to community interests and needs.



		2.1


2.1


3.1


3.2


4.1


4.2

		Crisis Communication


Positive School Culture


Manage the Organization


Collaborate with Families and Community


Respond to Community Interests and Needs.                             

		Lack of description, critical analysis, and few substantive examples of crisis communications.


Lack of description and analysis of effective practices in managing the organization to support student learning and provide a positive school culture.


Little or no evidence of critical analysis of strategies for collaborating with families and community and using data to respond to community interests and needs.

		Provides description, critical analysis and some substantive examples of crisis communications.


Descriptions and analysis of effective practices in managing the organization to support student learning and provide a positive school culture.


Evidence of critical analysis of strategies for collaborating with families and community and using data to respond to community interests and needs.

		Specific detailed and rich description, critical analysis and many substantive examples of crisis communications.


Specific descriptions and analysis of effective practices in managing the organization to support student learning and provide a positive school culture.


Specific evidence of critical analysis of strategies for collaborating with families and community and using data to respond to community interests and needs.



		Overall Analysis and Recommendations Presentation

		 

		 



		1.3


1.4




		School Vision

		School vision is not clearly addressed, limited critical analysis and few substantive examples of implementing, stewarding and promoting community involvement in the vision.

		School vision is clearly addressed with a critical analysis and several examples of implementing, stewarding and promoting community involvement in the vision.

		School vision is addressed and supported by a strong critical analysis and several substantive and effective examples of implementing, stewarding and promoting community involvement in the vision.



		                                            2.1


                                            3.1


                                                 

		Positive School Culture


Manage the Organization

		Lack of description and analysis of effective practices in managing the organization to support student learning and provide a positive school culture.

		Descriptions and analysis of effective practices in managing the organization to support student learning and provide a positive school culture.

		Specific descriptions and analysis of effective practices in managing the organization to support student learning and provide a positive school culture.



		                                            4.1


4.2

		Collaborate with Families and Community


Respond to Community Interests and Needs



		Little or no evidence of critical analysis of strategies for collaborating with families and community and using the data gathered to respond to community interests and needs.

		Evidence of critical analysis of strategies for collaborating with families and community and using the data gathered to respond to community interests and needs.

		Specific evidence of critical analysis of strategies for collaborating with families and community and using the data gathered to respond to community interests and needs.





Any candidate scoring 0 “unacceptable” has to rewrite that section. Any candidate scoring “unacceptable” status in multiple sections must retake the course.


ATTACHMENT C – DATA TABLE


Assessment 7-School Community Relations Analysis


Fall 2006

Standard: 01:  1.1-Develop school vision of learning

		Item

		Total

		0

		1

		2



		Community Relations Analysis: Develop a Vision

		4

		0
(0%)

		0
(0%)

		4
(100%)





Standard: 02:  1.2-Articulate school vision of learning

		Item

		Total

		0

		1

		2



		Community Relations Analysis: Articulate a Vision

		4 

		0
(0%)

		0
(0%)

		4
(100%)





Standard: 03:  1.3-Implement school vision of learning

		Item

		Total

		0

		1

		2



		Community Relations Analysis: Implement a Vision

		4 

		0
(0%)

		0
(0%)

		4
(100%)





Standard: 04:  1.4-Steward a school vision of learning

		Item

		Total

		0

		1

		2



		Community Relations Analysis: Steward a Vision

		4 

		0
(0%)

		0
(0%)

		4
(100%)





Standard: 06:  2.1-Promote a positive school culture

		Item

		Total

		0

		1

		2



		Community Relations Analysis: Positive School Culture

		4 

		0
(0%)

		0
(0%)

		4
(100%)





Standard: 07:  2.2-Provide effective instructional plan

		Item

		Total

		0

		1

		2



		Community Relations Analysis: Best Practice

		4 

		0
(0%)

		0
(0%)

		4
(100%)





Standard: 09: 2.4 Design comprehensive Professional growth plans

		Item

		Total

		0

		1

		2



		Community Relations Analysis: Growth Plans

		4 

		0
(0%)

		0
(0%)

		4
(100%)





Standard: 10: 3.1 Manage the organization

		Item

		Total

		0

		1

		2



		Community Relations Analysis: Manage the Org.

		4 

		0
(0%)

		0
(0%)

		4
(100%)





Standard: 11: 3.2 Manage the operations

		Item

		Total

		0

		1

		2



		Community Relations Analysis: Manage the Ops.

		4

		0
(0%)

		0
(0%)

		4
(100%)





Standard: 12:  3.3 Manage the resources

		Item

		Total

		0

		1

		2



		Community Relations Analysis: Manage the Resources

		4 

		0
(0%)

		0
(0%)

		4
(100%)





Standard: 13:4.1Collaborate with families and  community members

		Item

		Total

		0

		1

		2



		Community Relations Analysis: Collaborate w/ Other

		4 

		0
(0%)

		0
(0%)

		4
(100%)





Standard: 14: 4.2 Respond to community interests and needs

		Item

		Total

		0

		1

		2



		Community Relations Analysis: Respond to Community

		4 

		0
(0%)

		0
(0%)

		4
(100%)





Standard: 15: 4.3 Mobilize community resources

		Item

		Total

		0

		1

		2



		Community Relations Analysis: Mobilize

		4 

		0
(0%)

		0
(0%)

		4
(100%)





Standard: 19: 6.1 Understand the larger educational contexts

		Item

		Total

		0

		1

		2



		Community Relations Analysis: Understand Ed. Context

		4 

		0
(0%)

		0
(0%)

		4
(100%)
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School Community Relations Analysis


Section IV Assessment IV: One-page description of how the internship/clinical experiences have been designed to meet ELCC standards7.1, 7.2, 7.4, 7.5. 7.6


The internship consists of an array of classroom field-based activities (50 hours) sequenced throughout the program and a semester long supervised clinical experience of 120 hours. This clinical experience takes place in two educational settings and is combined with campus seminars involving discussions and presentations around the application of ELCC and Tennessee Licensure Standards. The field-based component involves students in activities that supplement classroom acquisition of knowledge and skills. 

The beginning field experience hours occur in the LEAD 7000 Introduction to Educational Leadership class with a structured interview of a practicing principal and concludes with a principal’s sign-off on the candidate’s standards based portfolio in LEAD 7070 Culminating Experiences. These field-based and clinical experiences are structured into three categories, (1) observing, (2) participating and (3) leading. Candidates spend a minimum amount of time observing administrators at work in their buildings and in the community. Then candidates are strongly encouraged to participate as a working team member in as many instructional and management activities as possible. After observing and participating experiences, candidates work with their field supervisors to develop activities in which they provide leadership that can be evaluated for its effectiveness. The candidate’s field experiences are coordinated with classroom instruction to provide more opportunities for the candidate to demonstrate a wide range of relevant knowledge and skills


The internship occurs after the majority of coursework in the Program of Study has been completed successfully. Before the internship is initiated, the college supervisor ensures that there are appropriate educational sites (80% in one location and 20% in the other) and site supervisors who will afford a rich, meaningful experience for the candidate. The university supervisor, candidate, and site supervisors meet to review the major responsibilities of each party and to determine collaboratively the variety and range of internship tasks to be performed and assessed. Candidates can select from a total of sixty suggested activities. 

The clinical component involves students with professional work experiences that provide opportunities to learn how academic knowledge and skills can be applied in educational settings. Under the direction of an experienced building administrator and a university professor, candidates explore the essential elements of successful school administration in early childhood/elementary and middle level/high schools. The clinical experience is designed to facilitate an advanced level of competence of ELCC and Tennessee Licensure Standards. During the clinical experience, candidates produce an Artifact Portfolio. The candidate’s Artifact Portfolio is assessed at multiple intervals during the clinical experience by the university professor, the student’s mentor, and the student. Formal assessments take place at the mid-point of the semester and at the end of the internship.


One-page Description of  ELCC Standards 7.1., 7.2, 7.4, 7.5, 7.6


Assessment 1-Praxis II 1010 School Leaders Licensure Assessment (SLLA)


Description of the Assessment:  The SLLA examination is a six-hour standardized assessment composed of three two-hour modules featuring constructed response through reading and analysis of vignettes, cases, and sample leadership documents where test takers answer response questions.  The Tennessee Department of Education has established the passing score for candidates applying for administrative licensure with the minimum score set at 156.

ELCC Standards Addressed in the Assessment:  The Praxis II SLLA was designed with alignment to the ISLLC Standards.  Module I:  Evaluation of Actions I and II correlates with ISLLC Standards 2, 4, and 5.   Module II:  Synthesis of Information and Problem Solving correlates with ISLLC Standards 1, 2, 3, 4, 5, and 6.   Module III correlates with ISLLC Standards 1 and 2.  Additionally, all of the Educational Leadership Licensure (ELCC) standards, which are derived from the ISLLC standards, correlate with this assessment.  The table below demonstrates the alignment between the Praxis II 11010 examination and the ELCC standards.

CH

		Praxis II 1010 Modules

		ELCC Standards 





		Module I:  Evaluation of Actions I and II 

		Standard 2-promoting a positive school culture


Standard 4-collaborating with families and other community members


Standard 5-acting with integrity, fairly, and in an ethical manner



		Module II:  Synthesis of Information and Problem Solving 

		Standard 1-facilitating the development, articulation, implementation, and stewardship of a district vision of learning 

Standard 2-promoting a positive school culture 


Standard 3-managing the organization, operations, and resources safely, effectively, and efficiently 


Standard 4-collaborating with families and other community members


Standard 5 - acting with integrity, fairly, and in an ethical manner


Standard 6-understanding, responding to, and influencing the larger political, social, economic, legal, and cultural context



		Module III:  Analysis


of Information and


Decision Making  

		Standard 1-facilitating the development, articulation, implementation, and stewardship of a district vision of learning 


 Standard 2-promoting a positive school culture





OOL LEADERS

Brief Summary of Data: The Praxis II 11010: School Leaders Licensure Assessment (SLLA) is utilized to qualify administrative candidates for school leader licensure in the state of Tennessee.  Through the academic school years of 2004-2005, 2005-2006, and 2006-2007, all candidates from the Master of Science Degree in Educational Leadership at the University of Memphis have passed the SLLA which includes a cumulative total of 26 students. For each of the previous three academic school years respectively, the number of students completing as well as passing the SLLA are as follows:  7, 7, and 12 from 2004-2007. 

Interpretation of data to show how standards have been met:  

The SLLA is divided into three modules which align with the ELCC standards.  Educational Testing Service asserts that the SLLA measures whether examinees have the “standards-relevant knowledge believed necessary for competent professional practice.”   The overall score represents a total score for each of the four sections of the SLLA which is the sum of scores for the individual questions in the respective section. The total raw score for the Assessment is a weighted sum of the scores on the four sections, rounded to the nearest whole number. The scoring weights are established with Sections I and II each contributing 20 percent and sections III and IV each contributing 30 percent to the maximum total score.  A passing score indicates mastery at the above listed percentages for each section of the test.  Each section measures mastery of the standards.  A passing score indicates passing of the standards for the examination.  All Leadership candidates completing the exam from 2004 through 2007 have passed the SLLA and mastered the standards.

Attachment A –  Praxis II 1010 School Leaders Licensure Assessment

The Praxis II 1010 School Leaders Licensure Assessment is utilized to qualify administrative candidates for school leader licensure. The test was designed to assess the candidate’s knowledge of leadership theory, school law, facilities management, fiscal and economic leadership, as well as student behavioral management. Candidates complete constructed responses related to administration of elementary and middle or high schools. 

Table 1.1 Test at a Glance


		Test Name: 

		School Leaders Licensure Assessment



		Test Code: 

		1010



		Time: 

		6 hours (total test): four timed sections



		Number of Scored Responses:

		25



		Format:

		Constructed Response



		Test Modules 

		# of Scored Responses              Time                                                



		Evaluation of Actions I 

		10                                                1 hour



		Evaluation of Actions II 

		 6                                                 1 hour



		Synthesis of Information and Problem Solving 

		 2                                                 2 hour



		Analysis of Information and Decision Making 

		 7                                                 2 hour





Attachment B – The Scoring Guide for the Assessment

Individual examinations of the SLLA are scored by school leaders who have received instruction in ISLLC Standards and assessment content. Scorers use specific scoring guides to determine the quality of the responses. A leader trainer assists with the practice scoring of sample responses prior to scorers’ evaluations of actual examinations.  A sample scoring guides can be found in the SLLA Test at a Glance document (Educational Testing Service, 2005).   The actual scoring guide is proprietary to the Educational Testing Service and is not available.

Attachment C – Candidate Data Derived from the Assessment

Praxis II 1010 Licensure Exam Results 2004-2007*

		Reporting Year

		Number of Candidates Receiving a License

		Number of Candidates Passing the Exam

		Number of Candidates Failing the Exam

		Percent of Candidates Passing the Exam



		2006-2007

		23

		12

		0

		100



		2005-2006

		13

		7

		0

		100



		2004-2005

		12

		7

		0

		100





*Because some candidates receive a degree and a license and some receive only a license, for the purposes of this report, program completers are defined as anyone who receives either an apprentice or professional education license during the reporting year.  


Praxis II-11010


ASSESSMENT 3: Curriculum Alignment and Clinical Supervision Project

Assessment 3 is has three parts, each focusing on instructional supervision. These parts include a clinical supervision project, developing an improvement plan for a professional staff member, and a curriculum alignment project. ELCC standards assessed are 2.2, 2.3, 2.4, 3.1, 3.2, 3.3, 5.1, 5.2, and 5.3. .Each of the three parts of this assessment directly addresses one or more of these ELCC standards. 

A. Clinical Supervision Project 


Assesses ELCC Standards, 2.2, 2.3, 2.4, 3.1, 5.1, 5.2, 5.3


Brief Description of the Assessment. The Clinical Supervision Project is one of three performance products required to demonstrate a candidate’s proficiency in standards related to the area of teaching and learning. This project requires a candidate to implement the steps and procedures contained in the clinical supervision model in field based classroom settings.


Alignment of the Assessment with ELCC Standards. Each candidate is required to conduct a pre-conference with a classroom teacher to set up a session in which teaching will be evaluated (2.2, 2.3). Each candidate makes a 30 minute observation of teaching utilizing a selected teaching analysis system (2.3, 2.4).Each candidate conducts a post-observation conference utilizing appropriate clinical supervision strategies (2.2, 2.3). Each candidate works with the observed teacher to mutually agree upon a plan of classroom improvement utilizing data from the observation (2.4., 3.1). In order for candidates to achieve to achieve a “proficient” level” they must demonstrate mastery in at least three “classroom observation” skills taught (2.2). They must also show mastery in conducting a clinical supervision process (4 steps) to prove “proficiency”.


                              B. Improvement Plan for a Professional Staff Member


Assesses ELCC Standards 2.4, 3.1, 3.3, 5.3

Brief Description of the Assessment. The Development of an Improvement Plan for a Professional Staff Member project is one of three performance products required to demonstrate a candidate’s proficiency in standards related to the area of teaching and learning. This project requires a candidate to utilize one or more of four supervision models to develop a plan for instructional improvement for a classroom teacher described in a case study. This activity builds on and complements the Clinical Supervision Project.

Alignment of the Assessment with the ELCC Standards. Each candidate is required to process an instructional case study utilizing appropriate protocols (2.4). Each candidates then uses the data produced from the case study to develop a plan for improvement based on four selected models of supervision:  direct, direct assisted, indirect and collaborative (3.1). Each candidate will insure this plan is aligned with positive and constructive supervisory principles (5.3). Each candidate will submit this staff improvement action plan with a list of fiscal and staff resources needed, to two principals for review and comment (3.3).


C. Curriculum Alignment Project


Assesses ELCC Standards 3.3, 5.1, 5.2, 5.3


Brief Description of the Assessment.  The third project in this assessment requires that candidates act in concert with a principal and School Improvement Planning Team in a field setting to develop a curriculum alignment document for a school. This plan will be evaluated by the principal as to its viability to help guide the schools curriculum development efforts to meet district and state instructional standards.

Alignment of the Assessment with ELCC Standards.  The candidates will develop a high quality plan with curriculum goals, objectives that are aligned and consistent with state/district instructional standards (3.3). This candidate developed plan, in concert with the school SIP committee, will be assessed for usability by the building principal (5.1). Needed resources to implement the plan must be included (3.3). The plan must be based on ethical considerations in instruction such as addressing the diverse needs of all Candidates (5.3). It must treat teachers at all grade levels and subject areas fairly in terms of resource allocation (5.2). The activity satisfies the Assessment 3 requirements to provide instructional supervision. 

A Brief Analysis of the Data Findings

Assessment #3 has three performance activities required to meet proficiency in ELCC standards 2.2, 2.3, 2.4, 3.1, 3.2, 3.3, 5.1, 5.2, and 5.3. The data collected over three semesters (fall 2006, spring 2007 and summer 2007) indicate that no candidate fell below the target level of proficient or highly proficient in all three performance activities. 100% of the candidates performed at the optimal level on standards 5.1, 5.2, and 5.3; 72% to 77% of the candidates performed at the optimal level on standards 3.1, 3.1, and 3.3. On standards 2.2, 2.3, and 2.4, the range of candidates who performed at the optimal level was 38% to 44% of the candidates. 78% of the candidates performed at the optimal on standard 2.2; 38%, on 2.3, and 44%, on 2.3. 

An Interpretation of How the Data Provides Evidence for Meeting Standards.

The data from the rubrics of the, Clinical Supervision, Improvement Plan, and Curriculum Alignment Project complete the requirements for candidates to demonstrate mastery of effectively developing supervisory plans for classroom-based instruction, aligning curriculum to that instruction, and developing plans for teacher instructional improvement. The performance activities and the rubrics used to assess the activities were all aligned ELCC standards 2.2, 2.3, 2.4, 3.1, 3.2, 3.3, 5.1, 5.2, and 5.3; Candidate data demonstrate that two-thirds of candidates evaluated performed at an optimal level on all of the standards assessed and that candidates demonstrated particular strength in translating theory to practice in a supervisory setting. The data collected from the three projects denote a reasonable level of knowledge of instructional leadership required by the Tennessee Licensure Standards and the ELCC standards. 

ATTACHMENT A

Assessment 3-Curriculum Alignment and Clinical Supervision Project

The Assessment Instructions Provided to Candidates

A. Clinical Supervision Project 

1.  Candidates will read and discuss the content of Chapters 14 and 15 in the textbook (2.2, 2.3, 3.1).

2.  Candidates will with the assistance of the instructor practice teacher observation strategies contained in the textbook. This will be electronically assisted work (2.2).


3.  Candidates, with the assistance of the instructor, will engage in clinical supervision practices including conducting pre-conferences, and post-conferences (2.2, 2.3).

4.  Candidates, after demonstrating mastery of observation methods, will conduct a 30 minute observation of a lesson (2.2).

5.  Candidates will conduct a pre-conference and post-conference with the teacher (2.2, 2.4).

6.  Candidates will submit a written report on the results of the observation and conferences.  This will include a plan for instructional improvement (2.4).

Resource:

Glickman, C.D. (2004) Supervision and Instructional Leadership. Boston: Allyn and Bacon. (Chapter 14, 15).  

 Department of Education (2002) Tennessee Standards and Process  for Evaluation of Teachers.  Nashville: Tennessee State Department of Education


B. Improvement Plan for a Professional Staff Member Project

1.  Candidates will read material in textbook concerning 4 distinct models of staff supervision to result in functional improvement (2.4, 3.1).

2.  Candidates will view a video tape of teacher lesson of 30 minutes and write an improvement plan for the teacher including strategies from each of the 4 supervisory models mentioned in textbook chapters 7,8, 9, and 10 (2.4).

3. Candidates in the field setting will follow-up their clinical supervision project task with the same teacher. In the follow up, the candidate will conference with the teacher and use 1 of the 4 supervisory models to design a professional plan for improvement (2.4, 3.1), (3.3).

             Resource:

Glickman, C.D. (2004) Supervision and Instructional Leadership. Boston: Allyn and Bacon. (Chapters 7,8,9, 10).


C. Curriculum Alignment Project

1.  Candidates will read material contained in Chapters 19, 20, 21, and 22 and master the content of curriculum content, scope, sequence, and alignment with assessment (3.3, 5.1, 5.2, 5.3).

2.  Candidates will enter into a field placement setting under the supervision of a principal, examine a schools’ instructional curriculum and apply the alignment criteria contained in the textbook chapters and write a brief report to be submitted to the principal and the instructor for review (2.2, 3.3)

3.  Candidates will proceed to meet with the schools’ School Improvement Planning Committee and present the “alignment report”.  The student will then work with the SIP committee to develop action plans addressing curriculum and assessment (2.2, 2.3, 5.1, 5.2, 5.3) 



Resource:

Glickman, C.D. (2004) Supervision and Instructional Leadership. Boston: Allyn and Bacon. (Chapters 19, 20, 21, 22). 

ATTACHMENT B

Scoring Guide for Curriculum Alignment and Clinical Supervision Project

		Assessment 3 - Rubric Utilized for Data Collection



		ELCC Standard

		Not Proficient

0

		Proficient

1

		Very Proficient

2



		Clinical Supervision Project

		 

		 



		2.2

		Provide Effective Instructional Program

		 Candidates do not demonstrate skill systematically evaluating the teaching process.

		Candidates demonstrate mastery of at least one method to evaluate teaching.

		Candidates show mastery in two methods of assessing teaching performance



		2.3

		Apply Best Practice to Student Learning

		Candidate does not develop an  improvement plan  appropriate to best practices

		Candidate develops an improvement plan based on the data and best practice for  instructional improvement

		Develop an improvement plan that clearly indicates alignment to improved instruction and  consistent with the school and system vision and goals



		2.4

		Design Comprehensive Professional Growth Plans

		Candidate does not use data to develop a Professional Growth Plan

		Candidate develops and uses some data to develop a Professional Growth Plan.

		Demonstrates use of data to develop Professional Growth Plans that focus on student learning consistent with the school and system vision and goals.



		3.1

		Manage the Organization

		Candidate does not demonstrate knowledge of clinical supervision and its role in managing an effective learning organization

		Candidates understand role of clinical supervision in creating quality instructional management. 

		Demonstrates the use of Clinical Supervision Model to create uniform instruction and assessment in curriculum.



		5.1

		Acts With Integrity

		Candidate shows little interest in teacher and possibility of helping to achieve improvement. 

		Candidate shows interest and is professional in assignment to asses and help a teacher

		Candidate shows concern for teacher to be assessed and is eager to assist



		5.2

		Acts Fairly

		Candidate shows bias in using supervisory strategy

		Candidate listens to assessed teacher and uses strategy correctly.

		Candidate uses best supervisory without any bias.



		5.3

		Acts Ethically

		Candidate presents data on CA to the SIP committee that is biased and incomplete.

		Candidate presents CA data that is accurate and non-biased.

		Candidate presents CA data to SIP committee that is both negative and positive. Recommendations are data based without personal bias.



		Plan for Improvement Project 

		 

		 

		 



		2.3

		Apply Best Practice to Student Learning

		Candidate does not develop an action plan CA plan appropriate to school SIP.

		Candidate develops and action plan to be included in CA plan for instructional improvement.

		Develop CA plan that clearly indicates an action plan to improve instruction. This plan is budgeted, able to be evaluated, and relevant to school program.



		2.4

		Design Comprehensive Professional Growth Plans

		Candidate does not use data to develop a Professional Growth Plan 

		Candidate develops and uses some data to develop a Professional Growth Plan.

		 Demonstrates use of data to develop Professional Growth Plans that focus on student learning consistent with the school and system vision and goals.



		3.1

		Manage the Organization

		Candidate does not demonstrate knowledge of clinical supervision and its role in managing an effective learning organization

		Candidates understand role of clinical supervision in creating quality instructional management. 

		Demonstrates the use of Clinical Supervision Model to create uniform instruction and assessment in curriculum.



		3.3

		Manage the Resources

		Candidate does not clearly identify area for improvement and does not use supervisory strategy correctly.

		Candidate identifies performance area of teacher. Correctly uses one of four supervisory strategies.

		Identity nonperformance area of a teacher and is able to use data and optimal supervisory strategy.



		5.3

		Acts Ethically

		Candidate presents data on CA to the SIP committee that is biased and incomplete.

		Candidate presents CA data that is accurate and non-biased.

		Candidate presents CA data to SIP committee that is both negative and positive. Recommendations are data based without personal bias.



		Assessment # 3  Rubrics Utilized for Data Collection



		ELCC Standard

		Not Proficient

0

		Proficient


1

		Very Proficient

2



		Curriculum Alignment Project


 

		 

		 

		 



		3.3

		Manage Resources

		Candidate does not have an appropriate list of resources for a CA Project. 

		Candidate lists resources needed to implement the CA plan but not clearly aligned with SIP.

		CA plan contains a list of resources needed for completion within the school SIP plan.



		5.1

		Acts With Integrity

		Candidate shows little interest in teacher and possibility of helping to achieve improvement. 

		Candidate shows interest and is professional in assignment to asses and help a teacher.

		Candidate shows concern for teacher to be assessed and is eager to assist.



		                              5.2  

		 Acts Fairly

		Candidate shows bias in using supervisory strategy

		 Candidate listens to assessed teacher and uses strategy correctly.

		Candidate uses best supervisory without any bias.



		5.3

		Acts Ethically

		Candidate presents data on CA to the SIP committee that is biased and incomplete.

		Candidate presents CA data that is accurate and non-biased.

		 Candidate presents CA data to SIP committee that is both negative and positive. Recommendations are data based without personal bias.





ATTACHMENT C – DATA TABLE


Assessment 3-Curriculum Alignment and Clinical Supervision Project 

Fall 2006, Spring 2007, and Summer 2007 


Standard: 07:   2.2-Provide effective instructional plan

		Item

		Total

		0

		1

		2



		CA & CS Project: Provide Effective Instruction Program

		9

		0
(0%)

		2
(22.2%)

		7
(77.8%)





Standard: 08:   2.3-Apply best practice to student learning

		Item

		Total

		0

		1

		2



		CA & CS Project: Apply Best Practice to Student Learning

		8

		0
(0%)

		5
(62.5%)

		3

(37.5%)





Standard: 09:   2.4-Design compreh. Prof.growth plans

		Item

		Total

		0

		1

		2



		CA & CS Design Comprehensive Prof Growth Plans

		9

		0
(0%)

		5
(55.6%)

		4
(44.4%)





Standard: 10:   3.1-Manage the organization

		Item

		Total

		0

		1

		2



		CA & CS Project: Manage the Organization

		9

		0
(0%)

		2

(22.2%)

		7


(77.8%)





Standard: 11: 3.2-Manage the operations

		Item

		Total

		0

		1

		2



		CA & CS Project: Manage the Operations

		8

		0
(0%)

		2

(25.0%)

		6


(75.0%)





Standard: 12: 3.3-Manage the resources

		Item

		Total

		0

		1

		2



		CA & CS Project: Manage the Resources

		9

		0
(0%)

		2

(22.2%)

		7


(77.8%)





Standard: 16: 5.1-Acts with integrity

		Item

		Total

		0

		1

		2



		CA & CS Project: Acts with Integrity 

		9

		0
(0%)

		0

(0%)

		9


(100%)





Standard: 17: 5.2-Acts fairly

		Item

		Total

		0

		1

		2



		CA & CS Project: Acts Fairly

		9

		0
(0%)

		0
(0%)

		9


(100%)





Standard: 18: 5.3-Acts Ethically

		Item

		Total

		0

		1

		2



		CA & CS Project: Acts Ethically

		9

		0
(0%)

		0
(0%)

		9
(100%)





PAGE  

1



Curriculum Alignment and Clinical Supervision Project


Assessment 4 – Intern Summative Evaluation Assessment

A brief description of the assessment and its use in the program.

Candidates are required to complete an internship. The goal of the internship is to provide the candidate with as much experience as possible with the roles and responsibilities of the school principal. A combination of coursework and internship experiences should result in a set of competencies that the candidate is expected to possess at the end of the program. The internship has several requirements: (a) all other course work except for LEAD 7070-Culminating Experience must be completed prior to the internship, (b) candidates may complete the internship in their own school/district or may choose to complete the internship in another district, (c) since the certification is K-12, the intern is required to have experiences at both the elementary and secondary level (two supervising administrators are used to meet this requirement), (d) the internship experience is 120 hours and does not span more than one semester, (e) the candidate with the collaboration of the supervising administrator and the university supervisor develops a Professional Development Plan (PDP) outlining the experiences/activities that will be used to demonstrate mastery of the ELCC Standards, (g) during the internship, the candidate must keep a detailed log of the required hours, as well as a record of the specific activities and related documentation, and (h) upon the completion of the internship, the candidate, supervising administrator(s), and university supervisor complete the Internship Summative Evaluation Assessment, which is based on the ELCC and Tennessee Licensure Standards (See Attachment B). This is a formal evaluation of the candidate’s performance and growth throughout the experience. Candidates meet individually with the university supervisor to review the final results of the assessment. ELCC Standards Assessed: 1.3, 1.5, 2.1-2.4, 3.2, 4.1-4.3, 5.1-5.3, 6.1-6.3, and 7.3.

Alignment with ELCC Standards


The Evaluation of Candidate Performance: The Summative Evaluation Assessment instrument is aligned with ELCC standards. The scoring rubric is based on ELCC and Tennessee Licensure Standards (see Attachment B). During the internship the candidate develops a professional development plan, intern log/activity record, intern reflective journal, and supporting evidence indicating completion of the internship. The documents generated during the internship are designated as “Artifacts” and are included in the candidate’s portfolio. All artifacts are based on ELCC and Tennessee Licensure Standards and the assessment of a candidate’s mastery is completed at the end of the internship. Upon completion of the internship, the candidate, supervising administrator(s), and college supervisor complete the Internship Summative Evaluation Assessment instrument. The instrument assesses the candidate’s mastery of facilitating, implementing, and stewardship of a vision of learning that is shared and supported by the school community as indicated in Elements 1.3 and 1.5 of the instrument. Candidates’ mastery of Elements 2.1, 2.2, 2.3, and 2.4,  promoting a positive school culture, sustaining a school culture and instructional program conducive to student learning, and staff professional growth. are assessed in Element 2 of the instrument. Candidate’s mastery of Element 3.2, promoting the success of all students by ensuring management of the organization, is covered in Element 3. Elements 4.1, 4.2, 4.3, and 4.4 require the candidate to demonstrate the ability to promote the success of all students by collaborating with families and community members, responding to diverse community interest, and needs, and mobilizing community resources. Promoting the success of all students by acting with integrity, fairness, and in an ethical manner is demonstrated in Elements 5.1, 5.2 and 5.3 of the instrument. Understanding, responding to, and influencing the larger political, social, economic, legal, and cultural context of education are demonstrated in Elements 6.1, 6.2, 6.3. Applying skills and knowledge articulated in the first six ELCC standards as well as state and local standards is demonstrated in Element 7.3. ELCC Standards 7.1-7.5 are addressed throughout the internship and the field experiences. (See Addition to Assessment 4). 

A brief analysis of the data findings. To be considered competent, a candidate must score a means of 1.0 on a three point scale (0, 1, and 2) or above on each of the Elements for Assessment 4 (See Attachment B). The ratings scores are 0 equals Below Proficiency, 1 equals Proficiency, and 2 equals Advanced Proficiency. A candidate receiving an overall rating of Below Proficiency means that the candidate has not achieved mastery of 75% on more of the 16 Elements of the ELCC and Tennessee Licensure Standards assessed. Candidate rated Below Proficiency must retake the internship. In Fall 06, five candidates were assessed and 100% received a rating of 2. In Spring 07, ten candidates were assessed and 100% received a rating of 2. In Summer 07, one candidate was assessed and received a rating of 1 (Acceptable). In summary, 17 candidates were assessed and 94% received a rating of 2 (Optimal). (See Attachment C)

An interpretation of how that data provides evidence for meeting standards

Data clearly suggest that all candidates met or exceeded the ELCC and Tennessee Licensure Standards. This assessment activity gives a strong rationale that the candidates have demonstrated the ELCC Standards described in Section II. The following data provide evidence for meeting the standards: data from assessment #4, data from individual conferences with candidates and supervising administrators, and a final assessment by the university supervisor. Based on this data, School Administration and Supervision faculty have concluded that the general process, procedures and content for the Internship are working. The candidates were actively involved in the internship and had time to fully complete the Professional Development Plans, which were collaboratively designed by the candidate, the supervising administrator, and the university supervisor and included multiple activities in all of the ELCC and Tennessee State Standards. 

ATTACHMENT A


Assessment 4- Internship Summative Evaluation Assessment

The Assessment Instructions Provided to Candidates


The goal of the internship is to provide the candidate with as much experience as possible with the roles and responsibilities of the school principal. A combination of coursework and internship experiences should result in a set of competencies that the candidate is expected to possess at the end of the program. The internship has several requirements: (a) all other course work except for LEAD 7070-Culminating Experience must be completed prior to the internship, (b) candidate may complete the internship in their own school/district or may choose to complete the internship in another district, (c) since the certification is K-12, the intern is required to have   experiences at both the elementary and secondary level (two supervising administrators are used to meet this requirement), (d) the internship experience is 120 hours and does not span more than one semester, (e) the candidate develops and completes a Professional Development Plan (PDP) outlining the experiences/activities used to demonstrate mastery of the ELCC Standards, (g) during the internship, the candidate must keep a detailed log of the required hours, as well as a record of the specific activities and related documentation, and (h) upon the completion of the internship, the candidate, supervising administrator(s), and university supervisor will complete the Internship Summative Evaluation Assessment, which is based on the ELCC and Tennessee Licensure Standards (See Attachment B). This is a formal evaluation of the candidate’s performance and growth throughout the experience. Candidates meet individually with the university supervisor to review the final results of the assessment. 

The construction of the Professional Development Plan (PDP) needs to be developed collaboratively with the candidate, the university supervisor, and the supervising administrator. The activities/experiences in the PDP are structured into three categories, (1) observing, (2) participating and (3) leading. Candidates need to spend a minimum amount of time observing administrators at work in their buildings and in the community. Then candidates are strongly encouraged to participate as a working team member in as many instructional and management activities as possible. After observing and participating experiences, candidates need to work with their field supervisors to develop activities in which they provide leadership that can be evaluated for effectiveness. Candidates are instructed to mark in their time-logs whether the intern hours are spent in Observing (O), Participating (P), or Leading (L) and to accumulate more Leading hours as the internship progresses.

Candidates will complete a standards-based portfolio, which is organized according to the ELCC and Tennessee Licensure Standards. In this portfolio, the Professional Development Plan (PDP) functions as the “Table of Contents” for the contents of the portfolio. The portfolio has a section for each ELCC Standard in which the artifacts and verification documents signed by the supervising administrator and the university supervisor attest to successful completion of experiences/activities required by the candidate’s Professional Development Plan.


Attachment B 


Assessment 4 Rubrics

The University of Memphis


                                                                                   Internship Summative Evaluation


Candidate



     Date 


Self Assessment

On-site Supervisor Assessment
      University Supervisor Assessment

 

Intern full-time Position 




Internship Site 









Internship-Site Supervisor




             University Supervisor 








Directions: To be completed by the student, internship-site supervisor and University supervisor at the end of the internship. Indicate your role as an assessor. 

		Standard I—Vision







                      Please indicate the level of competency for each of the following standards.

		







    CHECK ONE        

		0

		  1

		2

		COMMENTS



		The candidate…



		1.1.a.

		developing a vision of learning for a school that promotes the success of all students.

		

		

		

		



		1.1.b.

		basing this vision on relevant knowledge and theories, including but not limited to an understanding of:


i. learning goals in a pluralistic society


ii. the diversity of learners and learners’ needs


iii. schools as interactive social and cultural systems


iv. social and organizational change.

		

		

		

		



		1.2.a.

		demonstrates the ability to articulate the components of this vision for school and the leadership processes necessary to implement and support the vision.

		

		

		

		



		1.2.b.

		demonstrates the ability to use data-based research strategies and strategic planning processes that focus on student learning to inform the development of a vision, drawing o relevant information sources such as student assessment results, students and family demographic, data and an analysis of community needs.

		

		

		

		



		1.2.c.

		demonstrates the ability to communicate the vision to staff, parents, students and community members through the use of symbols, ceremonies, stories, and other activities.

		

		

		

		



		1.3.a* 

		can formulate the initiatives necessary to motivate staff, students, and families to achieve the school’s vision.

		

		

		

		



		1.3.b*

		developing plans and processes for implementing the vision.

		

		

		

		



		1.4.a.

		demonstrates an understanding of the role effective communication skills play in building a shared commitment to the vision.

		

		

		

		



		1.4.b.

		designing or adopting a system for using data-based research strategies to regularly monitor, evaluate, and revise the vision.

		

		

		

		



		1.4.c.

		Assumes stewardship of the vision through various methods.

		

		

		

		



		1.5.a*

		demonstrates the ability to involve community members in the realization of the vision and in related school improvement efforts.

		

		

		

		 



		1.5.b*

		acquiring and demonstrating the skills needed to communicate effectively with all stakeholders about implementation of the vision.

		

		

		

		





Comments on the candidate’s growth in the area of Vision:

1.3. a* 





























































1.3. b*





























































1.5. a*





























































1.5. b*




























































Other Comments:





























































Total Standard 1 Assessment Points (Total Possible Points – 24) _______

		Standard 2—Effective Instructional Programs and Professional Development





		







    CHECK ONE        

0


  1


2


COMMENTS


The candidate






		2.1.a*

		assesses school culture using multiple methods and implements context-appropriate strategies that capitalize on the diversity (e.g., population, language, disability, gender, race, socio-economic of the school community to improve school programs and culture.

		

		

		

		



		2.2.a*

		demonstrates the ability to facilitate activities that apply principles of effective instruction to improve instructional practices and curricular materials.

		

		

		

		



		2.2.b*

		demonstrates the ability to make recommendations regarding:


i. the design of a curriculum that fully accommodates learners’ diverse needs


ii. the implementation of a curriculum that fully accommodates learners’ diverse needs


iii. the evaluation of a curriculum that fully accommodates learners’ diverse needs.

		

		

		

		



		2.2.c.*

		demonstrates the ability to use and promote technology and information systems to:


i. enrich curriculum and instruction


ii. monitor instructional practices


iii. provide staff the assistance needed for improvement.

		

		

		

		



		2.3.a*

		demonstrates the ability to assist school personnel in understanding and applying best practices for student learning.

		

		

		

		



		2.3.b*

		applies:


i. human development theory


ii. proven learning and motivational theories


iii. concern for diversity to the learning process.




		

		

		

		



		2.3.c*

		demonstrates an understanding of how to use appropriate research strategies to promote an environment for improved student achievement.

		

		

		

		



		2.4.a*

		demonstrates an ability to design and implement well-planned, context-appropriate professional development programs based on reflective practice ad research on student learning consistent with the school vision and goals.

		

		

		

		



		2.4.b-*

		demonstrates the ability to use:


i. observations to form comprehensive professional growth plans with teacher and other school personnel


ii. collaborative reflection to form comprehensive professional growth plans with teachers and other school personnel


iii. adult learning strategies to form comprehensive professional growth plans with teachers and other school personnel.

		

		

		

		



		2.4.c*

		developing and implementing personal professional growth plans that reflect a commitment to life-long learning. 




		

		

		

		





Comments on the candidate’s growth in the area of Effective Instructional Programs and Professional Development

2.1.a*






























































2.2. a*






























































2.2. b*






























































2.2. c.*






























































2.3. a*





















2.3. b*





















2.3. c*





















2.4. a*





















2.4. b*





















2.4. c*





















Other Comments:





























































Total Standard 2 Assessment Points (Total Possible Points – 20) __________


		Standard 3—Management







		







    CHECK ONE        

		0

		  1

		2

		COMMENTS



		The candidate…



		3.1.a.

		demonstrates the ability to optimize the learning environment of all students by;


i. applying appropriate models and principles of organizational development and management


ii. applying principles of research and data driven decision-making with attention to indicators of equity effectiveness and efficiency.




		

		

		

		



		3.1.b.

		developing plans of action for focusing of effective organization and management of :


i. fiscal resources


ii. human resources


iii. material resources


With priority in each given to student learning, safety, curriculum, and instruction.

		


		

		

		



		3.1.c.

		demonstrates an ability to:


i. manage time effectively


ii. deploy financial resources in ways that promote student achievement


iii. deploy human resources in ways that promote student achievement




		

		

		

		



		3.2.a*

		demonstrates the ability to:


i. involve staff in conducting operations and setting priorities using appropriate an effective needs assessment


ii. involve staff in conducting operations and setting priorities using appropriate and effective research-based data


iii. involve staff in conducting operations and setting priorities using appropriate and effective group process skills to build consensus, communicate, and resolve conflicts in order to align resources with the organizational vision.




		

		

		

		



		3.2.b*

		is able to develop communication plans for staff that include opportunities for staff to develop their family and community collaboration skills.

		

		

		

		



		3.2.c*

		demonstrates an understanding of how to apply legal principles:


i. to promote educational equity


ii. to provide safe, effective, and efficient facilities

		

		

		

		



		3.3.a.

		uses:


i. problem-solving skills in effective, legal, and equitable use of fiscal, human, and material resources allocation and alignment hat focuses on teaching and learning


ii. knowledge of strategic, long-range, and operational planning ineffective legal, and equitable use of fiscal, human, and material resources allocation and alignment that focuses on teaching and learning


iii. application of technology in effective legal, and equitable use of fiscal, human, and materials resources allocation and alignment that focuses on teaching and learning.

		

		

		

		



		3.3.b.

		creatively seeks new resources to facilitate learning

		

		

		

		



		3.3.c.

		applies and assesses current technologies for:


i. school management


ii. business procedures


iii. scheduling

		

		

		

		





Comments on the candidate’s growth in the area of Management: 

3.2. a*






























































3.2. b*





























































3.2. c*





























































Other Comments





























































Total Standard 3 Assessment Points (Total Possible Points – 18) __________

		Standard 4—Family and Community Collaboration



		







    CHECK ONE        

		0

		  1

		2

		COMMENTS



		4.1.a*

		demonstrates an ability to bring together the resources of family members and the community to positively affect student learning. 

		

		

		

		



		4.1.b*

		demonstrates an ability to involve families in the education of their children based on the belief that families have the best interests of their children in mind.

		

		

		

		



		4.1.c*

		demonstrates the ability to use:


i. public information regarding knowledge of issues an trends to collaborate with families an community members


ii. research-based knowledge of issues and trends to collaborate with families and community members.

		

		

		

		



		4.1.d*

		applies an understanding of:


i. community relations models and theory to create frameworks for school, family, business, community, government, and higher education partnerships


ii. marketing strategies and processes theory to create frameworks for school, family, business, community, government ,and higher education partnerships


iii. data-based decision-making theory to create frameworks for school, family, business, community, government, and higher education partnerships


iv. communications theory to create frameworks for school, family, business, community, government, and higher education partnerships.

		

		

		

		



		4.1.e*

		Developing various methods of outreach aimed at business, religious, political, and service organizations.




		

		

		

		



		4.1.f*

		demonstrates the ability to involve families and other stakeholders in school decision-making process, reflecting an understanding that schools are an integral part of the larger community.




		

		

		

		



		4.1.g*

		demonstrates the ability to collaborate with community agencies to integrate health, social, and other services.

		

		

		

		



		4.1.h*

		developing a comprehensive program of community relations and demonstrates the ability to work with the media.

		

		

		

		



		4.2.a*

		demonstrates active involvement within the community, including interactions with individuals and groups with conflicting perspectives.

		

		

		

		



		4.2.b*

		demonstrates the ability to use appropriate assessment strategies and research methods to understand and accommodate diverse school and community conditions and dynamics.

		

		

		

		



		4.2.c*

		provides leadership to programs serving students with special and exceptional needs.

		

		

		

		



		4.2.d.

		demonstrates the ability to capitalize on the diversity (cultural, ethnic racial, economic, and special interest groups) of the school community to improve school programs and meet the diverse needs of all students.

		

		

		

		



		4.3.a*

		demonstrates an understanding of and ability to use community resources including youth services to support student achievement, solve school problems, and achieve school goals.

		

		

		

		



		4.3.b*

		demonstrates how to use school resources and social services agencies to serve the community.

		

		

		

		



		4.3.c*

		demonstrates an understanding of way to use public resources and funds appropriately ad effectively to encourage communities to provide new resources to address emerging student problems.

		

		

		

		





Comments on the candidate’s growth in the area of Family and Community Collaboration: 

4.1.a*






























































4.1. b*





























































4.1. c*






























































4.1. d*





























































4.1. e*






























































4.1. f*





























































4.1. g*






























































4.1. h*





























































4.2. a*






























































4.2. b*





























































4.2. c*






























































4.3.a*





























































4.3.b*





























































4.3.c*









































Other Comments:





























































Total Standard 4 Assessment Points (Total Possible Points – 30) _____________

		Standard 5—Ethics



		







    CHECK ONE        

		0

		  1

		2

		COMMENTS



		5.1.a*

		demonstrates a respect for the rights of others with regard to confidentiality and dignity and engages in honest interactions

		

		

		

		



		5.2.a*

		demonstrates the ability to combine impartiality, sensitivity to student diversity, and ethical considerations in their interactions with others.

		

		

		

		



		5.3.a*

		makes and explains decisions based upon ethical and legal principles.

		

		

		

		





Comments on the candidate’s growth in the area of Ethics: 


5.1.a* 






























































5.2.a*





























































5.3.a*





























































Other Comments:





























































Total Standard 5 Assessment Points (Total Possible Points – 6) _________


		Standard 6—Larger Political and Legal Context



		







    CHECK ONE        

		0

		  1

		2

		COMMENTS



		6.1.a*

		demonstrates an ability to bring together the resources of family members and the community to positively affect student learning. 

		

		

		

		



		6.1.b*

		demonstrates an ability to involve families in the education of their children based on the belief that families have the best interests of their children in mind.

		

		

		

		



		6.1.c*

		demonstrates the ability to analyze the complex causes of poverty and other disadvantages and their effects on families, communities, children, and learning.

		

		

		

		



		6.1.d*

		demonstrates an understanding of the policies, laws, and regulations enacted by local, state and federal authorities that affect schools especially those that might improve educational and social opportunities.

		

		

		

		



		6.1.e*

		demonstrates the ability to describe:


     i.          the economic factors shaping a local community/school


     ii.         the effects economic factors have on local schools.

		

		

		

		



		6.1.f*

		demonstrates the ability to analyze and describe the cultural diversity in a school community.

		

		

		

		



		6.1.g*

		can describe:


     i.          community norms and values


     ii.         how community norms and values relate to the role of the


                 school promoting social justice.                    

		

		

		

		



		6.1.h*

		demonstrates the ability to explain:


     i.          various theories of change


     ii.         theories of conflict resolution


     iii.        the appropriate application of those theories and models to   


            specific communities.

		

		

		

		



		6.2.a*

		demonstrates the ability to:


i. communicate with members of a school community concerning 


trends issues, and potential changes in the environment in 


which the school operates.       


ii. maintain an on-going dialogue with representatives of diverse community groups regarding trends, issues, and potential changes in the environment in which the school operates.

		

		

		

		



		6.3.a*

		demonstrates the ability to engage students, parents, and other members of the community advocating for adoption of improved policies and laws.

		

		

		

		



		6.3.b*

		applies their understanding of the larger political, social, economic, legal, and cultural context to develop activities and policies that benefit students and their families.

		

		

		

		



		6.3.c*

		Advocates for policies and programs that promote equitable learning opportunities and success for all students—regardless of socio-economic background, ethnicity, gender, disability, or other individual characteristics. 

		

		

		

		





Comments on the candidate’s growth in the area of Larger Political and Legal Context

6.1.a*






























































6.1.b*





























































6.1.c*






























































6.1.d*





























































6.1.e*






























































6.1.f*





























































6.1.g*






























































6.1.h*





























































6.2.a*






























































6.3.a*





























































6.3.b*






























































6.3 c*





























































Other Comments:





























































Total Standard 6 Assessment Points (Total Possible Points – 24) __________


		Standard 7—Internship



		







    CHECK ONE        

		0

		  1

		2

		COMMENTS



		7.1.a.

		Demonstrates the ability to accept genuine responsibility for leading, facilitating, and making decisions typical of those made by educational leaders.  The experiences should provide interns with substantial responsibilities that increase over time in amount and complexity and involve direct interaction and involvement with staff, students, parents, and community leaders.

		

		

		

		



		7.1.b.

		Has a minimum of 125 hours of internship experience during the semester.

		

		

		

		



		7.2.a.

		Participated in planned intern activities during the entire semester.  




		

		

		

		



		7.3.a*

		Applied skills and knowledge articulated in these standards as well as state and local standards for educational leaders.

		

		

		

		



		7.3.b*

		Experiences are designed to accommodate candidates’ individual needs.




		

		

		

		



		7.4.a.

		Experiences occurred in multiple settings that allow for the demonstration of wide range of relevant knowledge and skills.

		

		

		

		



		7.4.b.

		Experiences included work with appropriate community organization such as social services groups and local businesses.

		

		

		

		



		7.5.a.

		Experiences were planned cooperatively by the individual, the site supervisor, and institution personnel to provide inclusion of appropriate opportunities to apply skills, knowledge, and research contained in I the standards.  These three individuals work together to meet candidate and program needs.

		

		

		+

		





Comments on the candidate’s growth in the area of Internship


7.3.a*






























































7.3.b*





























































Other Comments:





























































Total Standard 7 Assessment Points (Total Possible Points – 16) __________


Overall comments: 




















The University of Memphis


Internship Summative Evaluation Assessment 

SUMMARY


Assessment Point Totals


Standard 1 ______  Standard 2 ______  Standard 3 ______  Standard 4 ______   


Standard 5 _____  Standard 6 _______ Standard 7 ______


Grand Total _____


Based on my work with _____________________________________________ during the _____________semester, it is my assessment 


that I am performing at the level of _____ Advanced Proficiency      ______ Proficiency    _____  Below Proficiency/Repeat Internship


This decision is based on ________ total points earned by me.


138 – 124 points 
=  Advanced Proficiency




                                                                123 – 103 points 
=  Proficiency


101 – Below  
=  Below Proficiency/Repeat Internship


    

 Signature









The University of Memphis


Accumulative Internship Summative Evaluation 

Candidate



     Date 


  Candidate full-time Position 


Internship Site 




Internship-Site Supervisor




             University Supervisor 








SUMMARY


Based on my work with _____________________________________________ during the _____________semester, it is my assessment 


that he/she is performing at the level of _____ Advanced Proficiency      ______ Proficiency    _____  Below Proficiency/ Non-Pass

This decision is based on ________ total points earned by the candidate.




Candidate

__________







Site Supervisor

__________




University Supervisor
__________




Total:



__________
Divided by 3 __________

Grand Total __________________




Course Grade



138 – 124 points
 =  Advanced Proficiency (90% to 100%)


Pass​​​​​​​​​​​​​​​

123 – 103 points
 =  Proficiency (75% to 89%)




Fail__________________


101 – Below       
=  Below Proficiency/Repeat Internship (1 to 74%)



If a candidate receives an overall rating of Below Proficiency. it means that mastery of a significant portion of the 16 Elements was not achieved. Candidates receiving a Below Proficiency rating are required to repeat the internship. The internship-site supervisor and university supervisor should attach a statement indicating areas of deficiency which led to this rating.

University of Memphis


LEAD 7210: Field Experiences

Intern Summative Key Individual Element Evaluation Scoring Rubric

This form completed by the University Supervisor and is used to determine candidate performance on each element of the standards. 

Scoring Combinations


0 
0
0
0
0
0
1
1
1
2


0 
0
1
0
1
2
1
1
2
2


0
1
1
2
2
2
1
2
2
2

0
1
2
2
3
4
3
4
5
6


Range of Scores



Key Assessment Grading


3/0 = 0




            A rating score of less than 1 (one) equals 0 (zero) = Unacceptable


3/1 = .3




A rating score of less than 2 (two) equals 1 (one) =  Acceptable


3/2 = .66




A rating score of 2 (two) equals 2 (two).              =   Optimal


3/3 = 1


3/4 = 1.3




 


3/5 = 1.66




.


3/6 = 2







If a candidate receives an overall rating of Below Proficiency, it means that the candidate has not achieved mastery of 75% or more of the 16 Elements in of the ELCC and Tennessee Licensure Standards assessed.


ATTACHMENT C – Assessment 4 Internship Summative Evaluation


Candidate Data Tables for Fall 2006, Spring 2007, and Summer 2007

Standard: 03:   1.3-Implement school vision of learning

		Item

		Total

		0

		1

		2



		Summative Evaluation Form: Implement a Vision

		17

		0
(0%)

		1
(5.89%)

		16
(94.11%)





Standard: 05:   1.5-Promote community involvement in vision

		Item

		Total

		0

		1

		2



		Summative Evaluation Form: Promote Comm. Involvement

		17

		0
(0%)

		1
(5.89%)

		16
(94.11%)





Standard: 06:   2.1-Promote a positive school culture

		Item

		Total

		0

		1

		2



		Summative Evaluation Form: Promote Positive School Culture

		17

		0
(0%)

		1
(5.89%)

		16
(94.11%)





Standard: 07:   2.2-Provide effective instructional plan

		Item

		Total

		0

		1

		2



		Summative Evaluation Form: Provide Effective Instruction Program

		17

		0
(0%)

		1
(5.89%)

		16
(94.11%)





Standard: 08:   2.3-Apply best practice to student learning

		Item

		Total

		0

		1

		2



		Summative Evaluation Form: Best Practice

		17

		0
(0%)

		1
(5.89%)

		16
(94.11%)





Standard: 09:   2.4 Design comprehensive Professional growth plans

		Item

		Total

		0

		1

		2



		Summative Evaluation Form: Prof. Growth Plans

		17

		0
(0%)

		1
(5.89%)

		16
(94.11%)





Standard: 11:   3.2 Manage the operations

		Item

		Total

		0

		1

		2



		Summative Evaluation Form: Manage the Operations

		17

		0
(0%)

		1
(5.89%)

		16
(94.11%)





Standard: 13:   4.1 Collaborate with families and other community member

		Item

		Total

		0

		1

		2



		Summative Evaluation Form: Collabor.w/Familes & Others

		17

		0
(0%)

		1
(5.89%)

		16
(94.11%)





Standard: 14:   4.2 Respond to community interests and needs

		Item

		Total

		0

		1

		2



		Summative Evaluation Form: Respond to Comm. Intr.

		17

		0
(0%)

		1
(5.89%)

		16
(94.11%)





Standard: 15:   4.3 Mobilize community resources

		Item

		Total

		0

		1

		2



		Summative Evaluation Form: Mobilize Comm. Research

		17

		0
(0%)

		1
(5.89%)

		16
(94.11%)





Standard: 16:   5.1 Acts with integrity

		Item

		Total

		0

		1

		2



		Summative Evaluation Form: Acts with Integrity

		17

		0
(0%)

		1
(5.89%)

		16
(94.11%)





Standard: 17:  5.2 Acts fairly

		Item

		Total

		0

		1

		2



		Summative Evaluation Form: Acts Fairly

		17

		0
(0%)

		1
(5.89%)

		16
(94.11%)





Standard: 18:   5.3 Acts Ethically

		Item

		Total

		0

		1

		2



		Summative Evaluation Form: Acts Ethically

		17

		0
(0%)

		1
(5.89%)

		16
(94.11%)





Standard: 19:   6.1 Understand the larger ed. contexts

		Item

		Total

		0

		1

		2



		Summative Evaluation Form: Understand. Large Ed. Context

		17

		0
(0%)

		1
(5.89%)

		16
(94.11%)





Standard: 20:   6.2 Respond to the larger educational contexts

		Item

		Total

		0

		1

		2



		Summative Evaluation Form: Respond to Larger Ed Context

		17

		0
(0%)

		1
(5.89%)

		16
(94.11%)





Standard: 21:   6.3 Influence the larger educational contexts

		Item

		Total

		0

		1

		2



		Summative Evaluation Form: Influence Larger Education Context

		17

		0
(0%)

		1
(5.89%)

		16
(94.11%)





Intern Summative Evaluation


Assessment 6: Collaborative Research Initiative for School Improvement


Assessment 6-Collaborative Research Initiative for School Improvement has three parts: a) Schools as Organizations Analysis Brief, b) Survey of Public’s Attitudes and Opinions of Schools, and c) School Improvement Plan and Presentation. In total, this assessment focuses on the application of content knowledge in educational leadership. Each of the three performance activities directly addresses one or more of the ELCC standards 1.1, 1.2, 1.3, 1.4, 1.5, 4.1, 4.2, 6.1, 6.2.

A. Schools as Organizations Analysis Brief 


Assesses ELCC Standards, 1.1, 1.2, 1.3, 1.4, 1.5


Brief Description of the Assessment. The Schools as Organizations Analysis Brief is one of three performance products required to demonstrate a candidate’s proficiency in standards related to understanding schools as organizations and application of content knowledge. 


Alignment of the Assessment with ELCC Standards. Each candidate is required to write a school analysis brief relating how a school vision is developed, articulated, implemented and carried out (1.1, 1.2, 1.3, 1.4). Additionally, candidates will be expected to promote community involvement in the school vision (1.5). 

                              B. Survey of Public’s Attitudes and Opinions of School


Assesses ELCC Standards 1.5, 4.1, 4.2 


Brief Description of the Assessment. This project requires candidates to interact with varying aspects of the school community and to provide insight into the public’s attitudes and opinions of schools in the candidates’ school district. 


Alignment of the Assessment with the ELCC Standards. Each candidate is required to develop a survey addressing elements of school culture and management for enhancing student learning. Once the survey is developed, the candidates administer the survey to varying members of the school community (1.5). Each candidate then summarizes the data in chart/table format in order to analyze the community’s attitudes and opinions of their school. The candidate then uses these data in a reflective manner to describe how to best collaborate with families and respond to community interests and needs (4.1, 4.2). 


C. School Improvement Plan and Presentation


Assesses ELCC Standards 1.3, 1.4, 1.5, 4.1, 4.2, 6.1, 6.2


Brief Description of the Assessment. This project requires the candidate to interpret and analyze student performance data, develop a plan of action for improving student performance (1.3, 1.4, 1.5) and develop a multi-media presentation for improvement goals and strategies (1.5, 4.1, 4.2, 6.1, 6.2).

Alignment of the Assessment with ELCC Standards. The candidates interpret and analyze student performance data using technology. They develop a plan of action for improving student performance (1.3, 1.4). Finally, the candidates develop a multimedia report to be presented regarding student performance (1.5, 4.1, 6.2). 

A Brief Analysis of the Data Findings


Data were collected for three semesters, fall 2006, spring 2007 and summer 2007. Data were collected for only nine candidates. All candidates performed at the target levels of “acceptable/optimal” in spring 2007, but in fall 2006 and summer 2007, two candidates (22% of the total candidates assessed) scored “unacceptable” on standards 4.1 and 4.2.

Below is composite break-down of the data by standards:

Standard 1.1
Develop a School Vision of Learning


Seven of eight candidates performed at the “acceptable” level and one at the “optimal” level for this standard.

Standard 1.2
Articulate a School Vision of Learning


Seven of nine candidates performed at the “acceptable” level and one at the “optimal” level for this standard.

Standard 1.3
Implement a School Vision of Learning


Seven of nine candidates performed at the “acceptable” level, one at the “optimal” level and one at the “unacceptable” level.

Standard 1.4
Steward a School Vision of Learning

Six out of nine candidates performed at the “acceptable” level; two, at the “optimal level.

Standard 1.5
Promote Community Involvement in School Vision


Six of eight candidates performed at the “acceptable” level and two at the “optimal” level.


Standard 4.1
Collaborate with Families and Other Community Members

Two of the nine candidates performed at the “unacceptable” level; two, at the “acceptable” level, and five at the “optimal” level.

Standard 4.2
Respond to Community Interests and Needs


Two of nine candidates performed at the “unacceptable” level; two, at the “acceptable” level and five, at the “optimal” level.


Standard 4.3
Mobilize Community Resources


Four of four candidates scored at “optimal” for this standard.


Standard 6.1
Understand the Larger Educational Contexts

Three of the nine candidates performed at the “acceptable” level; five, at the “optimal” level.

Standard 6.2
Respond to the Larger Educational Contexts


Six of nine candidates performed at the “optimal” level and three at the “acceptable” level.

Rationale for How Data Demonstrate Mastery of Standards

The rubric for Assessment 6 has the following three sections: a) Schools as Organizations Analysis Brief, b) Survey of Public’s Attitudes and Opinions of School, and c) School Improvement Plan and Presentation. 78% of the candidates performed at the target levels of “acceptable/optimal” on all of the standards assessed standards 1.1, 1.2, 1.3, 1.4, 1.5, 4.1, 4.2, 6.1, 6.2. 22 % of the candidates were not successful in meeting Standards 4.1, and 4.2., which were assessed in sections b and c of the rubric. Collecting and analyzing community data for a school improvement plan is a complex procedure and perhaps candidates need more activities (such as a pilot project or more experiences in data analysis) to master these standards (4.1, and 4.2). More data are needed to evaluate the effectiveness of this assessment, but the data collected help analyze possible ways to improve the activities. 


                                                        ATTACHMENT A 


Assessment 6-Collaborative Research Initiative for School Improvement


The Assessment Instructions Provided to Candidates


A. Schools as Organizations Analysis Brief: Assignments and Resources

1.  Candidates will read and discuss the content of Bolman and Deal’s text and Short and Greer’s text (1.1, 1.2, 1.3, 1.4).

2.  Candidates will be able to develop an understanding of schools as organizations in theory and practice.


3. Each candidate is required to write a school analysis brief relating how a school vision is developed, articulated, implemented and carried out (1.1, 1.2, 1.3, 1.4). 

Resources: 


Bolman, L.G. & Deal, T E. (2003). Reframing Organizations: Artistry, choice, and leadership (Third Edition.). San Francisco, CA: Jossey-Bass.


Short, P.M., & Greer, J.T. (2002). Leadership in Empowered Schools: Themes from Innovative Efforts, 2nd ed.  Upper Saddle River, NJ: Pearson Education, Inc


Publication manual of the American Psychological Association (2001, Fifth Edition). Washington, DC: American Psychological Association.


B. Survey of Public’s Attitudes and Opinions of School: Assignments and Resources

1. Candidates will read and discuss the content of Bolman and Deal’s text and Short and Greer’s text (1.1, 1.2, 1.3, 1.4).

2. Each candidate is required to develop a survey addressing elements of school culture and management for enhancing student learning.


3. Once the survey is developed the candidates administer the survey to varying members of the school community (1.5). 

4. Each candidate then summarizes the data in chart/table format in order to analyze the community’s attitudes and opinions of their school. 


5. They then use these data in a reflective manner to describe how to best collaborate with families and respond to community interests and needs (4.1, 4.2). 

Resources: 


Short, P.M., & Greer, J.T. (2002). Leadership in Empowered Schools: Themes   from Innovative Efforts, 2nd ed.  Upper Saddle River, NJ: Pearson Education, Inc


Publication manual of the American Psychological Association (2001, Fifth Edition). Washington, DC: American Psychological Association.

C. School Improvement Plan and Presentation: Assignment and Resources


1. Candidates will read and discuss the content of Bolman and Deal’s text, Short and Greer’s text and Fullan’s text (1.1, 1.2, 1.3, 1.4).

2. Candidates will interpret and analyze student performance data using technology.

3. They will develop a plan of action for improving student performance (1.3, 1.4). Finally, the candidates will develop a multimedia report to be presented regarding student performance (1.5, 4.1, 6.1, 6.2).

ATTACHMENT B


Scoring Guide for Assessment 6-Collaborative Research Initiative for School Improvement


		Assessment 6 – Collaborative Research Initiative for School Improvement





		ELCC Standard

		Unacceptable

0

		Acceptable

1

		Optimal

2



		Schools as Organizations Analysis Brief

		 

		 



		1.1


1.2


1.3


1.4


1.5


6.1

		School Vision

		School vision is not clearly addressed, limited critical analysis and few substantive examples of developing, articulating and implementing a vision.



		School vision is clearly addressed with a critical analysis and several examples of developing, articulating and implementing the vision.

		School vision is addressed and supported by a strong critical analysis and several substantive and effective examples of developing, articulating and implementing the vision.



		Survey of Public’s Attitudes and Opinions of School

		 

		 



		                                            1.5


                                         

		 Community Involvement

		Little or no evidence of how candidate will involve families and community in the vision by assessing levels of participation and need.

		Limited evidence of how candidate will involve families and community in the vision by assessing levels of participation and need.

		Clear evidence of how candidate will involve families and community in the vision by assessing levels of participation and need.



		                                            4.1


4.2

		Collaborate with Families and Community


Respond to Community Interests and Needs



		Little or no evidence of critical analysis of strategies for collaborating with families and community and using the data gathered to respond to community interests and needs.

		Evidence of critical analysis of strategies for collaborating with families and community and using the data gathered to respond to community interests and needs.

		Specific evidence of critical analysis of strategies for collaborating with families and community and using the data gathered to respond to community interests and needs.



		School Improvement Plan and Presentation

		 

		 



		1.3


1.4


1.5

		School Vision

		School vision is not clearly addressed, limited critical analysis and few substantive examples of implementing, stewarding and promoting community involvement in the vision.

		School vision is clearly addressed with a critical analysis and several examples of implementing, stewarding and promoting community involvement in the vision.

		School vision is addressed and supported by a strong critical analysis and several substantive and effective examples of implementing, stewarding and promoting community involvement in the vision.



		4.1


4.2

		Collaborate with Families and Community


Respond to Community Interests and Needs

		Little or no evidence of critical analysis of strategies for collaborating with families and community and using the data to respond to community interests and needs.

		Evidence of critical analysis of strategies for collaborating with families and community and using the data to respond to community interests and needs.

		Specific evidence of critical analysis of strategies for collaborating with families and community and using the data to respond to community interests and needs.



		1.3


1.4


1.5




		Content


Of


School


Improvement


Plan




		Demonstrates little understanding of the School Improvement Process; Key ideas/themes and findings are not communicated clearly and/or missed in analysis.

		Demonstrates some understanding of the School Improvement Process; Key ideas/themes and findings are communicated clearly and there’s a appropriate level of analysis.

		Goes beyond expectation-Demonstrates thorough understanding of the School Improvement Process; Communicates the key ideas/themes and finding with a high degree of clarity and insight.








Any candidate scoring 0 “unacceptable” has to rewrite that section. Any candidate scoring “unacceptable” status in multiple sections must retake the course.


ATTACHMENT C – DATA TABLE


Assessment 6-Collaborative Research Initiative for School Improvement

Fall 2006, Spring 2007, Summer 2007

Standard: 01:   1.1-Develop school vision of learning

		Item

		Total

		0

		1

		2



		Case Study/Analysis Brief: Develop a Vision

		8

		0
(0%)

		7
(85.50%)

		1
(12.50%)





Standard: 02:   1.2-Articulate school vision of learning

		Item

		Total

		0

		1

		2



		Case Study/Analysis Brief: Articulate a Vision

		8

		0
(0%)

		7
(85.50%)

		1
(12.50%)





Standard: 03:   1.3-Implement school vision of learning

		Item

		Total

		0

		1

		2



		Case Study/Analysis Brief: Implement a Vision

		9

		1
(11.11%)

		7
(77.77%)

		1
(11.11%)





Standard: 04:   1.4-Steward a school vision of learning

		Item

		Total

		0

		1

		2



		Case Study/Analysis Brief: Steward a Vision

		8

		0
(0%)

		6
(75.00%)

		2
(25.00%)





Standard: 05:   1.5-Promote community involvement in vision

		Item

		Total

		0

		1

		2



		Case Study/Analysis Brief: Promote Comm. Involvement

		8

		0
(0%)

		6
(75.00%)

		2
(25.00%)





Standard: 13:  4.1 Collaborate with families and other community member

		Item

		Total

		0

		1

		2



		Brief-Ethos of Change: Collaborate w/Others

		9

		2
(22.22%)

		2
(22.22%)

		5
(55.55%)





Standard: 14: 4.2  Respond to community interests and needs

		Item

		Total

		0

		1

		2



		Brief-Ethos of Change: Respond to Community

		9

		2
(22.22%)

		2
(22.22%)

		5
(55.55%)





Standard: 19:  6.1 Understand the larger educational contexts

		Item

		Total

		0

		1

		2



		Class Presentation/Paper: Understand Larger Context

		9

		0
(0%)

		3
(33.33%)

		6
(66.66%)





Standard: 20:  6.2 Respond to the larger educational contexts

		Item

		Total

		0

		1

		2



		Class Presentation/Paper: Respond to Larger Context

		9

		0
(0%)

		3
(33.33%)

		6
(66.66%)
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Collaborative Research Initiative for School Improvement


Assessment 8. Program Portfolio

Portfolio

Assesses ELCC Standards 1.1, 1.2, 1.3, 1.4, 1.5, 2.1, 2.2, 2.3, 2.4, 3.1, 3.2, 3.3, 4.1, 4.2, 4.3, 5.1, 5.2, 5.3, 6.1, 6.2, 6.3, 7.1

Brief Description of the Assessment. Candidates are required to begin a portfolio during LDPS 7110 Leadership Exploration Seminar, which is taken at the beginning of the program, add to the portfolio as he completes his course work, and present a fully developed portfolio in LEAD 7070 Culminating Experience, the capstone course of the program. This exit Portfolio is the culminating assessment for candidates completing the Master’s Degree in School Administration and Supervision at The University of Memphis. 


Alignment of the Assessment with the ELCC Standards. This assessment addresses all six ELCC standards. In order for candidates to demonstrate that they have mastered each of the standards, each candidate should complete artifacts from classroom and field experience activities. Candidates are required to have a minimum of two artifacts to demonstrate mastery of the following competencies, as outlined in each of the standards: Standard 1: 1.1) developing a vision; 1.2) articulating a vision; 1.3) implementing a vision; 1.4) stewarding a vision; Standard 2: 2.1) promoting positive school culture; 2.2) providing effective instructional programs; 2.3) applying best practices to student learning; 2.4) designing comprehensive professional growth plans; Standard 3: 3.1) managing the organization; 3.2) managing operations; 3.3) managing resources; Standard 4: 4.1) collaborating with families and other community members; 4.2) responding to community interests and needs; 4.3) mobilizing community resources; Standard 5: 5.1) acting with integrity; 5.2) acting fairly; 5.3) acting ethically; Standard 6:6.1) understanding the larger context; 6.2) responding to the larger context; and 6.3) influencing the larger context. Having completed the portfolio, candidates make presentations of the portfolios in open class sessions to further demonstrate that the aforementioned competencies and standards have been met. Examples of the artifacts to be included are the following: 

· a catalog of potential professional development topics for teachers and staff personnel.


· a dimension essay*

· a problem-based scenario*

· samples of a curriculum alignment project*

· samples of a clinical supervision project*

· a school relation analysis project*

· analysis of case studies

· a long-term professional development calendar for teachers.


· development plans for all staff members, including secretarial and support service staff.


· a personal professional development plan.


· outlines and evaluations of professional development sessions.


· notes on peer coaching.


*Key Assessment Artifacts.

A candidate’s performance on Assessment #8 will be assessed using a rubric that delineates the following categories: 1. Contents of the Portfolio, 2. Mastery of Standards, 3. Organization of the Portfolio, and 4. Comprehension of Content of ELCC standards. In addition, each candidate will be required to evidence knowledge of how to use the contents of the artifacts to enhance continuous improvement in school and classroom practices and student achievement.

Summary of the Assessment Data


Key Assessment 8 is the completion of a portfolio. To determine the extent to which candidates completed the aforementioned key assessment and the extent to which they mastered ELCC Standards 1-6, the submitted portfolio was scored using two rubrics. The Candidates’ scores on Assessment #8 over three semesters show that 75% of the candidates performed at the “optimal” level, 18% of the candidates performed at the “acceptable” level, and 6% (this is only 1 student out of a total of 16 students) of the students performed at the “unacceptable” level. During the fall semester of 2006, two candidates scored at the acceptable level of mastery and one scored at the unacceptable level. During the spring semester of 2007, the level of mastery was recorded for one candidate. That candidate scored at the acceptable level of mastery for all standards except Standard 1.1. For Standard 1.1, the candidate performed at the exemplary level of mastery. During the summer semester of 2007, the level of mastery was recorded for 12 twelve candidates, and all twelve candidates scored at the exemplary level of mastery.


Rationale for How Data Demonstrate Mastery of Standards


Since this is the capstone course in which the candidate’s performance is centered on the knowledge, skills and dispositions of the ELCC and TN Licensure Standards, the data provide very important information about how well the candidates are able to demonstrate mastery of standards. Since all of the candidates except one performed in the “High/Acceptable” target categories in all of the criteria on the scoring rubric, it is safe to conclude that all standards were met by all of the candidates with the exception of one. That candidate did not receive credit for the course and was required to repeat the course. When any candidate is awarded a score less than acceptable for a particular section of the portfolio, that candidate does not receive credit for the course until he/she evidences mastery of the section in question. The candidate receives mentoring from the university supervisor and the supervising administrator to facilitate improving the knowledge, skills, and dispositions necessary to master the particular section in question. If the candidate is awarded less than acceptable in multiple sections of the Program Portfolio, that candidate is required to retake the course. 

ATTACHMENT A


Assessment 8-Program Portfolio


The Assessment Instructions Provided to Candidates


Candidates are required to begin a portfolio during LDPS 7110 Leadership Exploration Seminar, which is taken at the beginning of the program, add to the portfolio as he completes his course work, and present a fully developed portfolio in LEAD 7070 Culminating Experience, the capstone course of the program. This exit Portfolio is the culminating assessment for candidates completing the Master’s Degree in School Administration and Supervision at The University of Memphis. 


Each candidate will compile artifacts from classroom and field experience activities. Candidates are required to have a minimum of two artifacts to demonstrate mastery of each competency, one from a classroom experience and another from a field experience. Having completed the portfolio candidates are to make a presentation of the portfolio in an open class session to further demonstrate that all competencies and standards have been met. Examples of artifacts to be included are:

· a catalog of potential professional development topics for teachers and staff personnel.


· a dimension essay*

· a problem-based scenario*

· samples of a curriculum alignment project*

· samples of a clinical supervision project*

· a school relation analysis project*

· analysis of case studies

· a long-term professional development calendar for teachers.


· development plans for all staff members, including secretarial and support service staff.


· a personal professional development plan.


· outlines and evaluations of professional development sessions.


· notes on peer coaching.


*Key Assessments

During the presentation, candidates should plan to share artifacts and engage in conversation concerning activities they have experienced in other program courses and practical school situations relative to current research on establishing a shared vision, acquiring community support, and ensuring effective teaching and learning. The source of these artifacts should be your portfolio. 


Candidates will be awarded a grade based on the extent to which the artifacts evidence mastery of program competencies, their ability to effectively assemble and coordinate an instructional presentation, and their explanation of the artifacts. In addition, each candidate will be required to evidence knowledge of using contents of the artifacts to enhance continuous improvement in school and classroom practices and student achievement. A part of each candidate’s grade will be awarded based on the extent to which he/she demonstrates skills in using technology in the instructional process. 


Finally, candidates who complete the program will be awarded a score of exemplary, proficient, or less than proficient on each of the competencies under each standard. The rubric that follows is a guide for use by candidates in completing the portfolio.

Directions for Scoring Guide for the Assessment 

The following two rubrics are used to award the candidate a score of or less than proficient, proficient, or exemplary on each of the standards that are assessed in each of the Program Portfolio artifacts. The first rubric is a Program Alignment Chart to assess the quality of the product produced and the completeness of the Program Portfolio. The second rubric presents a Summary Report of the Program Portfolio. The Program Portfolio is assessed under four categories: 1. Contents of the Portfolio, 2. Mastery of Standards, 3. Organization of the Portfolio, and 4. Comprehension of Content. Both rubrics are included in the course syllabus so students have a guide for creating the Program Portfolio. These two rubrics are also distributed in Module I of the Program during LEAD 7110-Leadership Exploration Seminar, to provide students with a template to use throughout the program to prepare for this capstone activity.

ATTACHMENT B


Scoring Guide for Assessment 8: Program Portfolio


Rubric for Alignment of Program Portfolio Assessments to Standards

0=Less than Proficient; 1=Proficient; 2=Exemplary

		Score for Each Assessment

		0

		1




		2

		0

		1




		2

		0

		1

		2

		0

		1

		2

		0

		1

		2

		0

		1

		2

		0

		1

		2

		0

		1

		2

		0

		1

		2



		Program Portfolio Rubric for ELCC


School Building


Leadership Program Standards

		#1

		#2

		#3

		#4

		#5

		#6

		#7

		#8

		#9



		

		Assessment from LEAD 7000

		Content knowledge in school leadership

(Dimension Essay and Problem-Based Scenario)

		Ability to develop supervisory plan for classroom-based instruction

(Curriculum Alignment &Clinical Supervision Project)

		Assessment  From LDPS 7150 Educational  Law 



		Ability to support student learning and devopt. LDPS 7141 The Principalship (School-based Change Initiative)

		Application of content (Collaborative Research Initiative for School Improvement) 

		Abilities in organizational management and community relations (School and Community Relations Analysis)

		Assessment from LDPS 7131: School Business Management

		Assessment from LDPS 7330: Race, Ethnicity, and Gender in American Education



		1.1  Develop a School Vision of Learning.

		

		X

		

		

		X

		X

		X

		

		



		1.2  Articulate a School Vision of Learning.

		

		

		

		

		X

		X

		X

		

		



		1.3  Implement a School Vision of Learning.

		

		

		

		

		

		X

		X

		

		



		1.4  Steward a School Vision of Learning.

		

		X

		

		

		X

		X

		X

		

		



		1.5  Promote Community Involvement in School Vision.

		

		

		

		

		

		X

		

		

		



		2.1  Promote a Positive School Culture.

		

		

		

		

		X

		

		X

		

		X



		2.2  Provide Effective Instructional Program.

		

		

		X

		

		X

		

		X

		

		



		2.3  Apply Best Practice to Student Learning.

		

		X

		X

		

		X

		

		

		

		



		2.4  Design Comprehensive Professional Growth Plans.

		

		

		X

		

		

		

		X

		

		



		3.1  Manage the Organization.

		X

		

		X

		X

		X

		

		X

		X

		



		3.2  Manage the Operations.

		X

		X

		X

		X

		X

		

		X

		X

		



		3.3  Manage the Resources.

		X

		

		X

		

		X

		

		X

		X

		



		4.1  Collaborate with Families and Other Community Members.

		

		

		

		

		

		X

		X

		

		



		4.2  Respond to Community Interests and Needs.

		

		

		

		

		

		X

		X

		

		X



		4.3  Mobilize Community Resources.

		

		

		

		

		

		

		X

		

		



		5.1  Acts with Integrity.

		

		

		X

		X

		X

		

		

		

		



		5.2  Acts Fairly.

		

		

		X

		X

		X

		

		

		

		X



		5.3  Acts Ethically.

		

		

		X

		X

		X

		

		

		

		X



		6.1  Understand the Larger Educational Context.

		

		X

		

		X

		

		X

		X

		

		X



		6.2  Respond to the Larger Educational Context.

		

		

		

		X

		

		X

		

		

		X



		6.3  Influence the Larger Educational Context.

		

		

		

		

		

		

		

		

		X





Total Points


Rubric for Summary Report of Assessment 8: Program Portfolio

		Activity

		Less than proficient


0



		Proficient


1

		Exemplary


2

		Score



		Contents of


Portfolio

		The contents of the portfolio did not contain the required number of artifacts.

		The contents of the portfolio consist of artifacts that demonstrate mastery of some program competencies.


· Contained some artifacts from classroom experience

· Contained some artifacts from field experience.

		The contents of the portfolio consist of two categories of artifacts that demonstrate mastery of all program competencies.


· Contained all artifacts from classroom experiences

· Contained all artifacts from field experience.

		______






		Mastery of Standards

		The student did not provide an artifact for each standard.


· Artifacts were void of description


· Artifacts were void of explanation of its use in practical situations


· Artifacts did not reflect student learning



		Artifacts adequately evidenced the candidate’s proficiencies as expected in the program standards.


· A description of each artifact was provided in a clear and concise manner.


· Explanation of how some of the artifacts are used in a practical situation


· Several artifacts focused on the standards assessed

		Artifacts evidenced the candidate’s proficiencies in an exemplary manner.

· Artifacts match the Program Alignment Chart

· A description of the relationship of each artifact to a specific standard


· Explanation of how the artifact is used in a practical situation


· Each artifact focused on the standards assessed

		_______



		Organization of Portfolio

		Student presented in an unacceptable manner.


· Information was not presented in a logical manner


· Unorganized


· Difficult to follow


· Difficult to read




		Student presented portfolio in an adequate manner.


· Well organized


· Easy to follow




		Student presented portfolio in a manner that met high graduate level standards.


· Information presented in a logical manner


· Well organized


· Cohesive


· Sequential


· Easy to follow


· Created Interest

		______



		Comprehension


of Contents

		Students had difficulty demonstrating mastery of all standards. Student experienced difficulty in answering questions posed.


· Spoke with a major degree of uncertainty


· Never made eye contact with some individuals


· Relied totally on notes

· Made little use of technology 



		Student adequately demonstrated that all competencies and standards have been met. Answered questions.


· Responded in satisfactory voice tone


· Maintained some eye contact


· Referred to notes occasionally

· Demonstrated adequate technology skills 



		Student demonstrated, with a high level of proficiency, that there was mastery of all competencies and standards.. Answered all questions with explanations and elaboration


· Used a clear voice and correct, precise pronunciation of terms


· Maintained eye contact with audience


· Seldom referred to notes

· Demonstrated skills in using technology

		______



		Total Performance

		

		

		

		Total


_______





ATTACHMENT C – DATA TABLE


Assessment 8-Program Portfolio 


Standard: 01:   1.1-Develop school vision of learning

		Item

		Total

		0

		1

		2



		Portfolio: Develop a Vision of Learning

		16

		1
(6.25%)

		3
(18.75%)

		12
(75%)





Standard: 02:   1.2-Articulate school vision of learning

		Item

		Total

		0

		1

		2



		Portfolio/Articulate a Vision

		16

		1
(6.25%)

		3
(18.75%)

		12
(75%)





Standard: 03:   1.3-Implement school vision of learning

		Item

		Total

		0

		1

		2



		Portfolio/Implement a Vision

		16

		1
(6.25%)

		3
(18.75%)

		12
(75%)





Standard: 04:   1.4-Steward a school vision of learning

		Item

		Total

		0

		1

		2



		Portfolio/Steward a Vision of Learning

		16

		2
(6.25%)

		2
(12.50%)

		12
(75%)





Standard: 05:   1.5-Promote community involvement in vision

		Item

		Total

		0

		1

		2



		Portfolio/Prom Community Inv in a Vision of Learning

		16

		1
(6.25%)

		3
(18.75%)

		12
(75%)





Standard: 06:   2.1-Promote a positive school culture

		Item

		Total

		0

		1

		2



		Portfolio: Promote a Positive School Culture

		16

		1
(6.25%)

		3
(18.75%)

		12
(75%)





Standard: 07:   2.2-Provide effective instructional plan

		Item

		Total

		0

		1

		2



		Portfolio/Prom Effective Instr. Program

		16

		1
(6.25%)

		3
(18.75%)

		12
(75%)





Standard: 08:   2.3-Apply best practice to student learning

		Item

		Total

		0

		1

		2



		Portfolio/Apply Best Practice to Learning

		16

		2
(6.25%)

		2
(12.50%)

		12
(75%)





Standard: 09:   2.4 Design comprehensive Professional growth plans

		Item

		Total

		0

		1

		2



		Portfolio: Design Comp Professional Growth Plans

		16

		1
(6.25%)

		3
(18.75%)

		12
(75%)





Standard: 10:   3.1 Manage the organization

		Item

		Total

		0

		1

		2



		Portfolio: Manage the Organization

		16

		1
(6.25%)

		3
(18.75%)

		12
(75%)





Standard: 11:  3.2  Manage the operations

		Item

		Total

		0

		1

		2



		Portfolio: Manage the Operations

		16

		1
(6.25%)

		3
(18.75%)

		12
(75%)





Standard: 12:   3.3 Manage the resources

		Item

		Total

		0

		1

		2



		Portfolio: Manage the Resources

		16

		1
(6.25%)

		3
(18.75%)

		12
(75%)





Standard: 13:  4.1 Collaborate with families and other community member

		Item

		Total

		0

		1

		2



		Portfolio/Collaborate with Families and Other Community Members

		16

		1
(6.25%)

		3
(18.75%)

		12
(75%)





Standard: 14:   4.2 Respond to community interests/needs

		Item

		Total

		0

		1

		2



		Portfolio/Respond to Community Interest and Needs

		16

		1
(6.25%)

		3
(18.75%)

		12
(75%)





Standard: 15:   4.3 Mobilize community resources

		Item

		Total

		0

		1

		2



		Portfolio/Mobilize Community Resources

		16

		1
(6.25%)

		3
(18.75%)

		12
(75%)





Standard: 16:   5.1 Acts with integrity

		Item

		Total

		0

		1

		2



		Portfolio/Acts with Integrity

		16

		1
(6.25%)

		3
(18.75%)

		12
(75%)





Standard: 17:  5.2 Acts fairly

		Item

		Total

		0

		1

		2



		Portfolio/Acts Fairly

		16

		1
(6.25%)

		3
(18.75%)

		12
(75%)





Standard: 18:  5.3 Acts Ethically

		Item

		Total

		0

		1

		2



		Portfolio/Acts Ethically

		15

		1
(6.25%)

		2
(13.3%)

		12
(80%)





Standard: 19:   6.1 Understand the larger ed. contexts

		Item

		Total

		0

		1

		2



		Portfolio/Understands Larger Educational Context

		16

		1
(6.25%)

		3
(18.75%)

		12
(75%)





Standard: 20:  6.2 Respond to the larger ed. contexts

		Item

		Total

		0

		1

		2



		Portfolio: Responds to Larger Educational Context

		16

		1
(6.25%)

		3
(18.75%)

		12
(75%)





Standard: 21:  6.3 Influence the larger ed. contexts

		Item

		Total

		0

		1

		2



		Portfolio: Influences Larger Educational Context

		16

		1
(6.25%)

		3
(18.75%)

		12
(75%)





Portfolio


Assessment 2: Dimension Essay and Problem-Based Scenario

Assesses ELCC Standards 1.1, 1.4, 2.3, 3.2 and 6.1

Assessment #2 has two performance products required to demonstrate a candidate’s proficiency in standards related to content of knowledge. Part A is The Dimension Essay which demonstrates the candidate’s ability to understand social systems, self, and others in developing school visions and best practices for student learning that are shared by a broad group of stakeholders. Due to the need to strengthen the assessment, Part B was added during the fall of 2007. Part B is a Problem-Based Scenario which gives the candidate an opportunity to deconstruct an actual problem-based scenario with the emphasis on developing a reflective practice of school leadership in times of crisis. Both components are administered during the first semester of year-one and are housed in the LDPS 7110-Leadership Exploration Seminar.

A. The Dimension Essay


Assesses ELCC Standards 1.1, 1.4, 2.3, 3.2, 6.1

Brief Description of the Assessment: Part A of Assessment #2, The Dimension Essay, will assess the candidate’s ability to work with diverse individuals and groups with a better understanding of the social system, self, and others in order to develop and implement high standards of learning that are shared by individuals in the entire school community. 


Alignment of the Assessment with ELCC Standards:


Each candidate is required to write an essay on an assigned dimension of leadership. In this essay, candidates are required to identify key elements that can be used to develop and steward a vision of learning (1.1, 1.4); identify best practices that can be used to implement a vision of learning (2.3); identify key components of the social system and describe how they relate to the larger educational context (6.1); identify instruments that can be used to develop an understanding of self and others; describe how an understanding of self and others will lead to effective management of the school operations (3.2). The essay should include the creation of a scenario wherein students demonstrate the ability to transform theoretical principles into practical application (1.1, 1.4, 2.3, 3.2, 6.1).

B. Problem-Based Scenario


Assesses ELCC Standards 1.1, 1.4, 2.3, 3.2, 6.1

Brief Description of the Assessment: Using the problem-based scenario entitled, Increasing the Graduation Rate, students will develop responses to reflective questions regarding leader and follower behavior as it relates to the following standards: developing a vision (1.1), stewarding a vision (1.4), applying best practices to student learning (2.3), managing operations (3.2), and understanding the larger educational context (6.1). The written responses identifying the behavior will be supported by theories informing that behavior as well as outside experiences relative to educational leadership. 


Alignment of the Assessment with ELCC Standards:


Candidates will demonstrate mastery by addressing in their reflective responses, practices that leaders use to: develop a vision (1.1), steward a vision (1.4), apply best practices to student learning (2.3), manage school operations (3.2), and understand the larger educational context (6.1).


A Brief Analysis of the Data Findings

As displayed in the data chart in Attachment C, during the spring semester of 2007, the level of mastery was recorded for eight candidates. Of the candidates assessed, 100% performed in the “High Target” category in all of the criteria on the rubric. See Attachment B below for the rubric used to score this assignment.

The Problem-Based Scenario was added to The Dimension Essay as a Part B to Assessment 2. The faculty made this decision after data collected in the spring of 2007 demonstrated that The Dimension Essay alone did not yield the data needed. This change will be implemented in Spring 2008. See Attachment B below for the instructions to the candidate and scoring rubric used for this part of Assessment 2. 


Rationale for How Data Demonstrate Mastery of Standards. 

The assessment data show that the candidates assessed were able to successfully master ELCC Standards 1.1, 1.4, 2.3, 3.2 and 6.1 with the completion of the Dimension Essay.

The faculty decided that candidates need more experiences with the real world of schools so the problem-based scenario was added as a Part B to the assessment. This scenario is an actual case study of an urban “failing” school in the area. The activities and rubric of this part of Assessment #2 ask the candidate to be reflective and integrate cultural and/or interdisciplinary content in decision making. The faculty agrees that this addition gives the SAS Program a stronger assessment.

Attachment A


Assessment 2 Dimension Essay and Problem-Based Scenario

Part A-The Dimension Essay

Description of Assessment: A Written Essay

Requirements: Candidates will write an essay on an assigned dimension of leadership describing:


· key elements that can be used to develop, implement, and steward a vision of learning


· applying best practices to student learning

· key components of the social system and how they relate to the larger educational context


· instruments that can be used to develop an understanding of self and others


· how an understanding of self and others will lead to effective management of the school operations


The essay must be at least ten (10) pages in length but should not exceed 15 pages, meet high editorial standards, and address the identified points of the assigned dimension. The written work must follow APA guidelines 5th edition. This assignment requires students to conduct a literature review for the purpose of conceptualizing a theoretical framework for use in developing, implementing, and stewarding a vision and applying best practices to student learning. The essay should include the creation of a scenario wherein students demonstrate the ability to transform theoretical principles into practical application.

The Dimension Essay should demonstrate the student’s ability to develop a vision (1.1), steward a vision (1.4), apply best practices to student learning (2.3), manage operations (3.2), and understand the larger educational context (6.1). Candidates who complete The Dimension Essay are awarded a score of unacceptable, acceptable, or optimal on each of the related parts for the identified standard.  

Part B-The Problem-Based Scenario


Description of Assessment: Using the problem-based scenario entitled, Increasing the Graduation Rate, students will develop responses to reflective questions regarding leader and follower behavior as it relates to the following content knowledge: developing a vision (1.1), stewarding a vision (1.4), applying best practices to student learning (2.3), managing operations (3.2), and understanding the larger educational context (6.1). The written responses identifying the behavior will be supported by theories informing that behavior as well as outside experiences relative to educational leadership. 


Increasing the Graduation Rate


The 2006 graduating class of Dillon-Brice High School consisted of only 38.6% of the freshman who entered the ninth (9th) grade in 2002. Of the 61.4% students who did not graduate, over 50% dropped out between 2002 and 2006. During that period, the overall promotion rate was 66.7%, and over 50% of the 61.4% of the students who did not graduate dropped out of school completely.


In 2002, 328 students entered the ninth (9th) grade, 159 males and 169 females. One-hundred of these students were overage for their grade by at least two years, and fifty-five were enrolled in exceptional education. The identified causes for the overage for grade included failures, social promotions, and special education students who were assessed according to their individualized education plans. The disabilities included learning disabled, autism, emotionally disturbed, educable mentally retarded, attention deficit disorder, attention deficit hyperactivity disorder, and others. 


The number of overage students entering grade nine continues to rise due to social promotion of individuals who have been retained more than once. Consequently, many of the students entering Dillon-Brice High School do not understand the importance of attendance, examinations, and the correlation between earning grades and receiving Carnegie units. In essence, many students do not understand that they will not pass if they do not have the required number of credits.


The administration consists of a principal and three assistant principals. There are two professional school counselors. One has been absent for a number of weeks because of illness. The teaching faculty, mostly seasoned with over ten (10) years of experience, implements the traditional curriculum, in spite of the drug-infested community and socio-economic problems that require the school to provide breakfast and lunch to over 85% of the students. 


In April of 2006, a school climate survey was administered to parents, students, and teachers. The results of the survey administered to parents indicated that 57% of respondents do not participant in any school-based organizations or workshops offered for parents. Only 44.63% of students indicated that they felt teachers were doing a good job. There was a strong correlation between students’ feelings about how well teachers (44.63%) were doing and the graduation rate of (38.6%). 


Seventy-eight percent of the teachers responded that they knew what the principal expected of them. Forty-nine percent indicated that they felt safe at school, and 57.8% responded that teachers help and support each other most of the time. In analyzing teacher responses to questions regarding school improvement and the learning culture, only 59% felt that a positive learning culture existed; 46% indicated that there was a school/family/community connection; 87% indicated that the faculty shared the leadership roles, and 90% indicated that learning goals for students were shared. However, only 50% of the faculty indicated that they felt purposeful student assessments were being implemented; 83% of teachers felt they were effective, and 92% felt the curriculum was aligned and balanced. 


With regard to staff development, activities have been presented to address areas of weakness which included ensuring that technology is used effectively to create new opportunities for learning and to promote student achievement. This determination was made by administrative observations. In most faculty meetings, the administration offers that a well-planned, on-going professional development that is tied to the curriculum is critical to students’ being able to move forward in the 21st century. 


The 2006 graduation was a fiasco; students were well behaved, but, for undetermined reasons, the speaker was hassled by parents and members of the community. Since that occasion, the principal has been under considerable pressure to reduce the dropout rate, enhance academic achievement, and increase graduation rates. He believes the capacity for change exists, but is not quite sure of the innovation that will be effective. For certain, he concludes, any change initiative will require support and participation from both the faculty and the community. Then, there is the “No Child Left Behind” Act and state standards relative to graduation rate, and attendance.


Reflective Responses:

1. How would you characterize the challenges that the principal faces? (1.1, 1.4, 2.3, 3.2, and 6.1).


2. Describe the process that you would utilize to develop and steward a vision if you were the principal of  Dillon-Brice High School (1.1, 1.4)

3. What are some of the occurrences that you would suggest led to the current state of affairs? (6.1)


4. Describe a change initiative that could be implemented to substantially reduce the dropout rate and increase the graduation rate (2.3, 3.2).

5. Identify the enabling and hindering forces of any change initiative that might be suggested (2.3, 3.2).


6. Describe the process that you would utilize to collect and analyze additional data in order to establish and maintain the school’s vision. (1.1, 1.4).


7. What theories might a school leader use to formulate a theoretical framework to underpin a change initiative? (2.3)


8. How might the culture of the external environment be influencing the internal transformation process? (6.1).


9. Describe the behavior that the school leader should model, and identify the standards that inform that behavior (2.3).

Reflective Questions:


Students will also demonstrate mastery by sharing their responses with other members of the class, comparing and defending responses with theory. From this activity, students will produce such artifacts as:


· a personal leadership checklist.


· a list of critical skills necessary for school leaders.


· a list of processes that can be employed in various school situations. 


Scoring Guide or Performance Criteria: Students will be assessed on the completion of the Problem-Based Scenario that demonstrates mastery of the following components of ELCC Key Assessment 2: 1.1, 1.4, 2.3, 3.2, and 6.1. The professor will score the completed essay using a rubric designed to evaluate mastery of the aforementioned parts (See assessment rubric below). 


The problem-based scenario requires students to read, comprehend, and interpret major challenges in the schoolhouse that are posed by both internal and external factors. In addition, they are to provide theoretical and field-based responses to several reflective questions that require them to determine possible solutions which may be utilized in solving the presented challenges in the scenario. 

Students are awarded a grade based on the extent to which the reflective responses address the presented challenges, as well as the ELCC Key Assessment 2 content knowledge indicators 1.1, 1.4, 2.3, 3.2, and 6.1. Through this process, students demonstrate the ability to develop, implement, and steward a vision, apply best practices, manage applications, and address the larger educational context of the school. Finally, candidates who complete the problem-based scenario are awarded a score of optimal, acceptable, or unacceptable on each of the related parts for the identified standard.


ATTACHMENT B


Scoring Guide for Assessment 2: Dimension Essay and Problem-Based Scenario

		Assessment 2 – Rubric Utilized for Data Collection



		ELCC Standard

		Unacceptable

0

		Acceptable

1 

		Optimal

1 



		Part A: The Dimension Essay



		1.1  Develop a Vision

		The candidate did not develop a vision of learning for a school that promoted the success of all students.


· Vision unclear


· Vision did not relate to all students

		The candidate developed a vision of learning for all schools that promote the success of all students.


· Vision was clearly stated


· Vision could be related to all students


· Vision conveyed directions 

		The candidates developed a vision based on relevant knowledge and theories, including but not limited to an understanding of learning goals in a pluralistic society, the diversity of learners’ needs, schools as interactive social and cultural systems, and social and organizational change.


· Vision had a rich description of desired outcomes


· Included research-based characteristics


· Theory base was identifiable



		1.4  Steward a Vision

		Candidates do not demonstrate an understanding of the role effective communication skills play in building a shared commitment to the vision.


· No strategies were identified


· No evidence of concern for people


· Resources were not identified

		Candidates demonstrated an understanding of the role effective communication skills play in building a shared commitment to the vision.


· Clear process for stewarding the vision was evident


· Communication strategies were clear


· Stakeholder involvement was clearly identified

		a) Candidates designed or adopted a system for using data-based research strategies to regularly monitor, evaluate, and revise the vision.


b) Candidates assume stewardship of the vision through various methods.


· Clear process for gaining stakeholder commitment


· Identification of a rich data base


· Methods for stewarding the vision were clearly stated


· Used  multiple examples of the methods to be used



		2.3 Apply  Best Practice to Student Learning

		Candidates do not demonstrate the ability to assist school personnel in understanding and applying best practices for student learning.


· No evidence of effectiveness of practices


· No evidence of connecting practices to student learning


· Process for using practices was not clear

		Candidates demonstrate the ability to assist school personnel in understanding and applying best practices for student learning.


· Describe a clear process for enhancing student learning


· Clearly described practices to be used


· Provided evidence that practices work effectively in similar situations


· Gave examples of using practices in practical situations

		a) Candidates apply human development theory, proven learning and motivational theories, and concern for diversity to the learning process in applying best practices for student learning.


b) Candidates demonstrate an understanding of how to use appropriate research strategies to promote an environment for improved student achievement.

· Best practices were connected to student learning


· Used multiple examples of selected practices


· Provided evidence of effectiveness of practices over time


· Provided a rich description of best practices






		3.2  Manage Operations

		Candidates do not demonstrate the ability to involve staff in conducting operations and setting priorities using appropriate and effective needs assessment, research-based data, and group process skills to build consensus, communicate, and resolve conflicts in order to align resources with the organizational vision.


· No evidence of stakeholder involvement


· No indication of the use of a needs assessment


· No description of a group process


· Did not evidence use of effective communication skills

		Candidates demonstrate the ability to involve staff in conducting operations and setting priorities using appropriate and effective needs assessment, research-based data, and group process skills to build consensus, communicate, and resolve conflicts in order to align resources with the organizational vision.


· Involved staff in the operational process


· Clear priorities were set


· Used group processing techniques


· Used multiple means of resolving conflict


· Understands management techniques

		a) Candidates develop communications plans for staff that includes opportunities for staff to develop their family and community collaboration skills.


b) Candidates demonstrate an understanding of how to apply legal principles to promote educational equity and provide safe, effective, and efficient facilities.

· Used effective communication strategies


· Had a rich description of how all stakeholders were involved


· Described how principles of equality and fair process were included in the implementation plan


· Identified multiple ways resources would be acquired and utilized



		6.1 Understanding the Larger Educational Context

		Candidates do not demonstrate the ability to communicate with members of a school community concerning trends, issues, and potential changes in the environment in which the school operates, including maintenance of an ongoing dialogue with representatives of diverse community groups.


· No knowledge of the legal system


· No evidence of connecting with external publics


· Had no system of communication


· Was not sensitive to the needs of stakeholders

		Candidates demonstrate the ability to communicate with members of a school community concerning trends, issues, and potential changes in the environment in which the school operates, including maintenance of an ongoing dialogue with representatives of diverse community groups.


· Concern for external publics was identifiable


· Clear system of communication


· Demonstrated professional knowledge of the legal system


· Described a process that would be  used in addressing potential challenges

		Candidates demonstrate the ability to communicate with members of a school community concerning trends, issues, and potential changes in the environment in which the school operates, including maintenance of an ongoing dialogue with representatives of diverse community groups.


· System was in place for use in communicating with a variety of publics


· Rich process for addressing community publics


· Evidence of a plan to use in addressing diversity


· System for keeping informed of changes in policies and procedures



		Part B: Problem-Based Scenario



		1. 1  Develop a Vision

		The student provided responses to questions 1, 2, and 6 that were unorganized and lacked comprehension of leader and follower behavior and applicable theories.

		The student provided adequate responses to questions 1, 2, and 6, supported by applicable theories, with adequate level of organization and comprehension of leader and follower behavior.

		The student provided exceptional responses to questions 1, 2, and 6, supported by applicable theories, with graduate level of organization and comprehension of leader and follower behavior.






		1.4  Steward a Vision

		The student provided responses to questions 1, 2, and 6 that were unorganized and lacked comprehension of leader and follower behavior and applicable theories.

		The student provided adequate responses to questions 1, 2, and 6, supported by applicable theories, with adequate level of organization and comprehension of leader and follower behavior.




		The student provided exceptional responses to questions 1, 2, and 6, supported by applicable theories, with graduate level of organization and comprehension of leader and follower behavior.






		2.3  Apply Best Practices to Student Learning

		The student provided responses to questions 1, 4, 5, 7, and 9 that were unorganized and lacked comprehension of leader and follower behavior and applicable theories.



		The student provided adequate responses to questions 1, 4, 5, 7, and 9, supported by applicable theories, with adequate level of organization and comprehension of leader and follower behavior.

		The student provided exceptional responses to questions 1, 4, 5, 7, and 9, supported by applicable theories, with graduate level of organization and comprehension of leader and follower behavior.






		3.2 Manage Operations

		The student provided responses to questions 1, 4, and 5 that were unorganized and lacked comprehension of leader and follower behavior and applicable theories.

		The student provided adequate responses to questions 1, 4, and 5, supported by applicable theories, with adequate level of organization and comprehension of leader and follower behavior.

		The student provided exceptional responses to questions 1, 4, and 5, supported by applicable theories, with graduate level of organization and comprehension of leader and follower behavior.






		6.1 


Understanding the Larger Educational Context

		The student provided responses to questions 1, 3, and 8 that were unorganized and lacked comprehension of leader and follower behavior and applicable theories.

		The student provided adequate responses to questions 1, 3, and 8, supported by applicable theories, with adequate level of organization and comprehension of leader and follower behavior.

		The student provided exceptional responses to questions 1, 3, and 8, supported by applicable theories, with graduate level of organization and comprehension of leader and follower behavior.








ATTACHMENT C – DATA TABLE


Assessment 2- The Dimension Essay and Problem Based Scenario


Context:, The Problem-Based Scenario was added to The Dimension Essay in Assessment 2. The faculty made this decision after data collected in the spring of 2007 demonstrated that The Dimension Essay alone did not yield the data needed. This change will be implemented in Spring 2008. 

Assessment: 2 The Dimension Paper


Spring 2007

Standard: 01:   1.1-Develop school vision of learning

		Item

		Total

		0

		1

		2



		Dimension paper: Develop a vision 

		8 

		0
(0%)

		0
(0%)

		8
(100%)





Standard: 04:   1.4-Steward a school vision of learning

		Item

		Total

		0

		1

		2



		Dimension Paper: Steward a Vision

		8 

		0
(0%)

		0
(0%)

		8
(100%)





Standard: 08:   2.3-Apply best practice to student learning

		Item

		Total

		0

		1

		2



		Dimension Paper: Apply Best Practices

		8 

		0
(0%)

		0
(0%)

		8
(100%)





Standard: 11:   3.2 Manage the operations

		Item

		Total

		0

		1

		2



		Dimension Paper: Manage Operations

		8 

		0
(0%)

		0
(0%)

		8
(100%)





Standard: 19:   6.1 Understand the larger educational contexts

		Item

		Total

		0

		1

		2



		Dimension Paper: Understanding Larger Ed. Context

		8 

		0
(0%)

		0
(0%)

		8
(100%)
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Dimension Essay and Problem-Based Scenario


Assessment 5: Evaluation of U of M School Leadership Program Completers (Principal) Survey

Assesses ELCC Standards 1.5, 2.1, 2.2, 2.3, 2.4, 3.1, 3.2, 3.3, 4.1, 4.2, 4.3, 5.1, 6.1, 6.2, 6.3


Brief Description of the Assessment.  The instrument, Evaluation of U of M School Leadership Program, is given to a sample of graduates of the Master’s Degree in School Administration and Supervision Program who are now educational leaders in area schools. The survey is designed to determine the strengths of our program and any revisions, additions or modifications we need to make in our program based on the feedback from our graduates. The survey is a series of 18 items that are aligned directly to the ELCC/Tennessee Licensure standards. The survey also asks for comments and suggestions for improving the program. The survey measures the preparedness of our graduates in completing various administrative tasks that are essential in providing the best environment for student learning to occur. The instrument has five categories: Very Satisfied, Satisfied, Dissatisfied, Very Dissatisfied, and NA, Unable to Judge. For purposes of this report, the Very Satisfied category was designated a value of 2 (Optimal); Satisfied was designated a 1 (Acceptable); and Dissatisfied and Very Dissatisfied were combined and designated as 0 (Unacceptable). There were no NA responses. 

Alignment with the ELCC Standards.  Assessment #5 was developed collaboratively with input from SAS faculty. The alignment of the items with the ELCC standards is displayed in Table 1.


Table I: Principal Survey Items in Alignment with ELCC Standards


		Program Completers (Principal) Survey Items

		ELCC

Standard



		1. Communicate the school's mission to parents and community members.

		1.5



		2.  Develop a school improvement plan based on data and school needs.

		2.3



		3. Provide evaluative feedback to teachers and school staff members.

		2.4



		4. Involve teachers in school decision making.

		3.3



		5. Monitor and evaluate the implementation of school improvement activities

		3.1



		6. Assess school culture/climate.

		2.1



		7. Establish a culture of high expectations for staff and student performance.

		2.2



		8. Facilitate adequate parental involvement with their child's education.

		4.1



		9. Serve as an instructional leader.

		2.2



		10. Perform business and administrative functions.

		3.2



		11. Manage student behavior.

		2.3



		12. Make decisions regarding human, material, and financial resources.

		3.3



		13. Form partnerships with external partners (e.g., community groups, businesses, higher education institutions)

		4.3



		14. Monitor changes in local, state, and federal laws and regulations governing schools.

		6.1



		15. Serve as a change agent within the school community

		4.2



		16. Establish public relations and crisis communication plans.

		6.2



		17. Exercise political and social influence to benefit their school

		6.3



		18. Use processes to reflectively analyze your practices as a leader

		5.1





A Brief Analysis of the Data Findings. Overall, candidates, with the exception of Standards 4.3, 2.2, 6.1, and 6.3, perceive that the preparation they received in the School Administration and Supervision Program is in the target level of optimal/acceptable. Almost half of the 196 responses (48.5%, n = 95) were designated as Acceptable, and 33.7% (n = 66) were designated as Optimal; 17.3 % (n = 35) were designated as Unacceptable. 


Means for items range from 2.82 (on a 4-0 point scale) to 3.64; the summative mean is 3.19.


Strengths of the respondents lie in item 4 (involve teachers in decision making - Standard 3.3); item 9 (serve as an instructional leader - Standard 2.2), and item 7 (establish a culture of high expectations for staff and student performance - Standard 2.2). Weaknesses lie in item 12 (make decisions regarding human, material, and financial resources - Standard 3.3), item 14 (monitoring changes in local, state, and federal laws and regulations governing schools - Standard 6.2); and item 17 (exercising political and social influence to benefit your school - Standard 6.3).


One item (14-Standard 6.1) had no Optimal response; 3 items (item1-Standard 1.1, item 4-Standard 3.3, and item 9-Standard 2.2) had no Dissatisfaction response; and 1 item (13-Standard 4.3) had a Very Dissatisfied response.


Items 12 (Standard 3.3), 13 (Standard 4.3), and 17 (Standard 6.3) had the most negative responses (4)


An Interpretation of How the Data Provides Evidence for Meeting Standards. Respondents scored higher on those standards that directly impact student learning. The ranking of the standards by means displayed in Table IV (see Attachment C) demonstrates that the standards with the highest means target student achievement and that those standards that fall into the unacceptable category address knowledge, skills, and dispositions concerning fiscal responsibilities and the ability to deal with the larger community, particularly the larger political community.

The findings in the open-ended responses are consistent with the item analysis. In the comments section, respondents report the strengths of the program to be realistic, hands-on experiences, which provided a better understanding of how to accomplish specific tasks and the weaknesses of the program as the need for more training in crisis management, in developing positive collaborative relationships with external positive and negative forces, and in awareness of financial policies (statewide).


Attachment A


Assessment 5 Program Completers (Principal) Survey

The Assessment Instructions Provided to the Respondents

Evaluation of U of M School Leadership Program--Principal Survey



How satisfied are you with the preparation you received in the U of M Leadership program? For each area listed below, please indicate your satisfaction with your preparation in the following items (1-18) on the scale from 4 (Very Satisfied) to 1 (Very Dissatisfied); you can also check NA (Unable to Judge).


1. Communicate the school's mission to parents and community members.


2. Develop a school improvement plan based on data and school needs.


3. Provide evaluative feedback to teachers and school staff members.


4. Involve teachers in school decision making.


5. Monitor and evaluate the implementation of school improvement activities.


6. Assess school culture/climate.


7. Establish a culture of high expectations for staff and student performance.


8. Facilitate adequate parental involvement with their child's education.


9. Serve as an instructional leader.


10. Perform business and administrative functions.


11. Manage student behavior.


12. Make decisions regarding human, material, and financial resources.


13. Form partnerships with external partners (e.g., community groups, businesses, higher education institutions)


14. Monitor changes in local, state, and federal laws and regulations governing schools.


15. Serve as a change agent within the school community.


16. Establish public relations and crisis communication plans.


17. Exercise political and social influence to benefit their school.


18. Use processes to reflectively analyze your practices as a leader.


19. Overall, how would you rate your satisfaction with your preparation to be a principal?


20. What do you see as the major strengths of the Leadership Program at U of M?


21. What do you see as the major weakness(es) or areas in need of improvement?


22. Any other comments would like to make about the Leadership Program or your experiences at U of M?


Strengths:


Weaknesses:

Other Comments:

Attachment C – DATA TABLE


Assessment 5-Program Completers Data


Summer 2007

Table II:   Items (N = 18) by Standard, Mean*, Rank, and Responses on a ELCC Satisfaction Scale


                                                                                                                     V Sat   Sat  Diss V Dis

		Program Completers (Principal) Survey Items

		   ELCC


Standard

		Mean/Rank

		2

		1

		0

		0



		1.Communicate the school’s mission to parents and community members.

		1.5

		3.36/4

		4

		7

		

		



		6. Assess school culture/climate.

		2.1

		3.36/4

		4

		6

		1

		



		7. Establish a culture of high expectations for staff and student performance.**

		2.2

		3.40/3

		5

		4

		1

		



		9. Serve as an instructional leader.

		2.2

		3.45/2

		5

		6

		

		



		2. Develop a school improvement plan based on data and school needs.

		2.3

		3.27/18

		4

		6

		1

		



		11. Manage student behavior.

		2.3

		3.09/11

		4

		4

		3

		



		3. Provide evaluative feedback to teachers and school staff members.

		2.4

		3.36/4

		4

		5

		2

		



		5. Monitor and evaluate the implementation of school improvement activities.**

		3.1

		3.10/10

		3

		5

		2

		



		10. Perform business and administrative functions.

		3.2

		3.00/13

		3

		5

		3

		



		4. Involve teachers in school decision making.

		3.3

		3.64/1

		7

		4

		

		



		12. Make decisions regarding human, material, and financial resources

		3.3

		2.82/16

		2

		5

		4

		



		8. Facilitate adequate parental involvement with their child’s education.

		4.1

		3.09/11

		3

		6

		2

		



		15. Serve as a change agent within the school community.

		4.2

		3.36/4

		5

		5

		1

		



		13. Form partnerships with external partners (e.g., community groups/businesses, higher education institutions)

		4.3

		2.90/15

		4

		3

		3

		1



		18. Use processes to reflectively analyze your practices as a leader.

		5.1

		3.18/9

		4

		5

		2

		



		14. Monitor changes in local, state, and federal laws and regulations governing schools.

		6.1

		2.82/16

		

		9

		2

		



		16. Establish public relations and crisis communication plans.

		6.2

		3.00/13

		3

		5

		3

		



		17. Exercise political and social influence to benefit their school.

		6.3

		2.82/16

		2

		5

		4

		





                                                    Sum Totals:




 66    95   34    1









   Percentages:

               33.7% 48.5% 17.3% .5%



*  Means are calculated on a 4-0 point scale; Summative Mean = 3.19.

**N=10 on these items


                                   Table III: Sum of Standards by Satisfaction Scale

		Sum of Standards by Satisfaction Scale

		V.Sat

		Sat

		Dis

		V. Dis



		Standard I- 1 item

		  4

		  7

		

		



		Standard 2- 6 items

		26

		31

		8

		



		Standard 3- 4 items

		15

		19

		9

		



		Standard 4- 3 items

		12

		14

		6

		1



		Standard 5- 1 item

		  4

		  5

		2

		



		Standard 6- 3 items

		  5

		19

		9

		





Table IV: Items and Standards by Mean* and Rank Order  


		Program Completers (Principal) Survey Items

		ELCC


Standard

		Mean/Rank



		4. Involve teachers in school decision making.

		3.3

		3.64/1



		9. Serve as an instructional leader.

		2.2

		3.45/2



		7. Establish a culture of high expectations for staff and student performance.

		2.2

		3.40/3



		1. Communicate the school's mission to parents and community members.

		1.5

		3.36/4



		3. Provide evaluative feedback to teachers and school staff members.

		2.4

		3.36/4



		6. Assess school culture/climate.

		2.1

		3.36/4



		15. Serve as a change agent within the school community

		4.2

		3.36/4



		2. Develop a school improvement plan based on data and school needs.

		2.3

		3.27/8



		18. Use processes to reflectively analyze your practices as a leader

		5.1

		3.18/9



		5. Monitor and evaluate the implementation of school improvement activities

		3.1

		3.10/10



		8. Facilitate adequate parental involvement with their child's education.

		4.1

		3.09/11



		11. Manage student behavior.

		2.3

		3.09/11



		10. Perform business and administrative functions.

		3.2

		3.00/13



		16. Establish public relations and crisis communication plans.

		6.2

		3.00/13



		13. Form partnerships with external partners (e.g., community groups, businesses, higher education institutions)

		4.3

		2.90/15



		12. Make decisions regarding human, material, and financial resources.

		3.3

		2.82/16



		14. Monitor changes in local, state, and federal laws and regulations governing schools.

		6.1

		2.82/16



		17. Exercise political and social influence to benefit their school

		6.3

		2.82/16





*  Means are calculated on a 4-0 point scale; Summative Mean = 3.19

Data from the Comments Section:

20 Strengths


-Fellows Program


-developing the portfolio


-culminating experience 


-internship


-internship/practicum


-realistic, hands-on experiences, which provided a better understanding of


how to accomplish specific tasks


-knowledgeable, dedicated professors


-The practice information is extremely helpful; all of the information


provided is research based (what we want to communicate to teachers). The


leadership offers the opportunity to apply what is learned; the faculty and


staff continually monitored progress and offered feedback.


-Training in leadership skills, styles, and best practices are the emphasis


daily.


-The person was able to communicate and express a strong understanding of


leadership.


-the connection between the teachers and school district


-preparation for the exam


21. Weaknesses


-lack of exposure to the realities of schools in an urban


district. Principals need much more training in crisis management;


developing positive collaborative relationships with external positive and


negative forces,  and training in the actual running of the school.


-financial awareness of policies (statewide)


 -business courses


 -not enough release time


-organization between professors/teachers


-communication regarding the student’s role in managing courses properly


-I went through this program during its transition of leaders. It was pretty disorganized.


22. Other comments


-I wanted more practical information, such as teacher evaluation, more accounting, SIP and SACS processes, facilities management


Demographic Data: (N=10)


1. Leadership degree or license


Licensure only: 2


MS in LDPS:  8

2. School type


Urban: 6


Suburban:  2


Rural:  2

3. Years of experience as a principal


Less than one year:  4


1-5 years:  6

4.  Gender


Female:  9


Male:  1

5. Ethnicity


Caucasian, Non-Hispanic:  2


African American:  8


Principal Survey



    7.  NCATE Category
Educational Leadership-Principal

    8.  Grade levels(1) for which candidates are being prepared

    (1) e.g. Early Childhood; Elementary K-6

p-12

    9.  Program Type

nmlkj Advanced Teaching

nmlkj First teaching license

nmlkji Other School Personnel

nmlkj Unspecified

    10.  Degree or award level

nmlkj Baccalaureate

nmlkj Post Baccalaureate

nmlkji Master's

nmlkj Post Master's

nmlkj Specialist or C.A.S.

nmlkj Doctorate

nmlkj Endorsement only

    11.  Is this program offered at more than one site?

nmlkj Yes

nmlkji No

    12.  If your answer is "yes" to above question, list the sites at which the program is offered
 

    13.  Title of the state license for which candidates are prepared
Administrator/Supervisor PreK-12

    14.  Program report status:

nmlkji Initial Review

nmlkj Response to a Not Recognized Decision

nmlkj Response to National Recognition With Conditions

    15.  State Licensure requirement for national recognition:
NCATE requires 80% of the program completers who have taken the test to pass the applicable 
state licensure test for the content field, if the state has a testing requirement. Test information and 



data must be reported in Section III. Does your state require such a test?

nmlkji Yes

nmlkj No

SECTION I - CONTEXT

    1.  Description of any state or institutional policies that may influence the application of ELCC 
standards. (Response limited to 4,000 characters)
The School Administration and Supervision Program (SAS) at The University of Memphis is a 36 
semester hour program that leads to a Master of Science (MS) degree with a concentration in School 
Administration and Supervision. This program is part of the Department of Leadership which awards 
degrees in Leadership and Policy studies. Graduates of the program meeting the requirements for 
administrator licensing set by the state of Tennessee are recommended to the State Department for initial 
(3 year) licensing as a K-12 administrator. The program delivery model is both classroom and field 
based with a required one semester long internship. The program utilizes an external cohort model as 
well as the traditional on campus class format.

The integrated and diagnostic based curriculum incorporates (1) the Interstate School Leaders Licensure 
Consortium (ISLLC), Educational Leadership Constituent Council (ELCC), Tennessee Licensure 
Standards, and the 13 Critical Success Factors (CSF) for school leaders of the Southeastern Regional 
Education Board (SREB).

The School Administration and Supervision Program is approved for licensure by the Tennessee 
Department of Education. The program is aligned with the College of Education (COE) Conceptual 
Framework and is constructed upon three curriculum anchors: teaching and learning, organizational 
effectiveness, and school and community. Instruction and assessment are performance-based and 
emphasize the development of knowledge, skills, and dispositions (attitudes, beliefs and values) 
necessary for effective school leadership.

The faculty team facilitates multiple learning opportunities that are significantly based on a 
comprehensive researched knowledge and skill base developed by the National Policy Board for 
Educational Administration. Candidates enter the program and master a “core” set of courses providing 
a theory and content base upon which to base subsequent professional knowledge and skill acquisition 
necessary for successful school leadership. Leadership is a focal skill of the second part of the program 
that includes an individualized diagnosis of leadership strengths and weaknesses. Each student develops 
a personal professional development plan to be met through coursework, field experiences, and the 
internship. This professional development plan is part of a comprehensive portfolio developed 
throughout the program (including internship) and validated in a capstone course. 

    2.  Description of the field and clinical experiences required for the program, including the 
number of hours for early field experiences and the number of hours/weeks for student teaching or 
internships. (Response limited to 8,000 characters)

Given the nature of ELCC and Tennessee Licensure Standards, feedback from previous mentors and 
graduates, and research on clinical experiences as an authentic learning mode, the internship evolved 
into an array of substantial leadership activities expected of future administrators in the classroom and in 
school settings. The clinical is also based on the National Council of Professors of Educational 
Administration (NCPEA) domains of knowledge and skills for effective school leadership whish are 
embedded in ELCC and Tennessee Licensure Standards. The preparation program for school leaders 



focuses on the development of applicable knowledge and skills that educational leaders must possess for 
successful school improvement.
The internship consists of an array of classroom field-based activities (50 hours) sequenced throughout 
the program and a semester long supervised clinical experience of 120 hours. This clinical experience 
takes place in two educational settings and is combined with campus seminars involving discussions and 
presentations around the application of ELCC and Tennessee Licensure Standards. The field-based 
component involves students in activities that supplement classroom acquisition of knowledge and skills. 
Field-based activities and clinical experience are shown in Table 1.
See Attachment: Sec. 1-Quest. 2-Field Experience Table I

The internship occurs after the majority of coursework in the Program of Study has been completed 
successfully. Before the internship is initiated, the college supervisor ensures that there are appropriate 
educational sites (80% in one location and 20% in the other) and site supervisors who will afford a rich, 
meaningful experience for the candidate. The university supervisor, candidate, and site supervisors meet 
to review the major responsibilities of each party and to determine collaboratively the variety and range 
of internship tasks to be performed and assessed. One activity for each standard must deal with diversity. 
Candidates can select from a total of sixty suggested activities. A partial list of activities is presented in 
Table 2. 
See Attachment: Sec. 1-Quest. 2-Field Experience Table 2

The clinical component involves students with professional work experiences that provide opportunities 
to learn how academic knowledge and skills can be applied in educational settings. Under the direction 
of an experienced building administrator and a university professor, candidates explore the essential 
elements of successful school administration in early childhood/elementary and middle level/high 
schools. The clinical experience is designed to facilitate an advanced level of competence of ELCC and 
Tennessee Licensure Standards. During the clinical experience, candidates produce an Artifact Portfolio. 
This Portfolio has the following five sections: (See Table 3) 
See Attachment: Sec. 1-Quest. 2-Field Experience Table 3

The candidate’s Artifact Portfolio is assessed at multiple intervals during the clinical experience by the 
university professor, the student’s mentor, and the student. Formal assessments take place at the mid-
point of the semester and at the end of the internship. 

    3.  Description of the criteria for admission, retention, and exit from the program, including 
required GPAs and minimum grade requirements for the content courses accepted by the 
program. (Response limited to 4,000 characters)

Admission to the Master’s Degree program in School Administration and Supervision is a two step 
process. The First Step is application and admission to the Graduate School. The Second Step is 
admission to the School Administration and Supervision program in the Department of Leadership.

The applicant must be admitted to The University of Memphis Graduate School before the Department 
of Leadership can consider the student for admission to the Master’s program in School Administration 
and Supervision.

Step 1: Admission to the Graduate School 

The Graduate School requires the applicant to submit:
• An on-line application form
• Results of the Graduate Record Examination (GRE)



• Official transcripts from colleges attended 
• An acceptable Grade Point Average
• An application fee

Step 2: Admission to the SAS Program and Masters Degree

When the Department of Leadership receives notification from the Graduate School that the student has 
been admitted, a letter will notify the student what materials and time lines need to be met for admission 
to the School Administration and Supervision Program.

Required Materials-Portfolio
All applicants are required to develop a personal portfolio that will be reviewed by the School 
Administration and Supervision Faculty Admissions Committee. Applicants should carefully consider 
materials they place in their portfolio. Required materials are:
• Current Resume
• A Personal Goals Statement
• Transcripts
• Teaching and Other Professional Licenses
• Three letters of professional recommendation
• Supporting Documents (awards, publications, professional activities)

Interview
Each applicant will be interviewed for a period of 30 to 45 minutes by a faculty committee. The same set 
of professional questions will be asked of each applicant. These questions focus on (1) personal goals, 
(2) leadership, (3) communication, (4) instruction, and (5) professional practices. 

Writing Sample
Each applicant will be required to write a response (via computer keyboard) to a general question in the 
field of educational leadership. This writing sample will last between 30 and 60 minutes and will 
normally follow the interview.

How Admissions Decisions are Made
Each applicant will have an Admissions Committee consisting of School Administration and 
Supervision Faculty and members of the education community, when possible; the Admission 
Committee faculty will review all of the materials and scores submitted along with the interview 
outcome and make a decision based on a holistic profile of the applicant. There are no absolute cut 
scores.

See Attachment: Sec. 1-Quest. 3-Retention-Exit Table 

    4.  Description of the relationship (2)of the program to the unit's conceptual framework. 
(Response limited to 4,000 characters)

Preparing Educational Leaders

The conceptual framework of The University of Memphis College of Education consists of its vision for 
preparing educational leaders, its mission to pursue engaged scholarship, its philosophical commitments 
and principles, and its high expectations for candidate performance.

Vision:



The vision of the College of Education is to be a leader in the preparation of urban professionals. The 
mission of the College of Education is to provide high-quality undergraduate and graduate instruction for 
urban students, to conduct meaningful research designed to illuminate and solve problems, and to use 
our expertise to serve our community. The theoretical model uniting all of these activities is engaged 
scholarship.

Commitments:
Commitment to Effective Practice
Commitment to Diverse Communities
Commitment to Leadership

Principles: 
Social Justice
Integrity
Excellence
Respect
Accountability
Continuous Learning

High Expectation for Candidate Performance:
Content Knowledge and Skills
Knowledge of the Learner
Pedagogy and Instruction
Assessment and Responsive Practice
Management of Classrooms and Individuals
Personal and Professional Growth and Development

Commitments
All initial and advanced programs for the preparation of teachers and other school personnel are guided 
by these three fundamental commitments. Commitment to Effective Practice: The School Administration 
and Supervision faculty are committed to preparing candidates with the knowledge, skills, and 
dispositions necessary to begin practice as competent professionals who meet and exceed the 
requirements for successful work in their chosen fields. Commitment to Diverse Communities: We are 
committed to preparing effective professionals who understand and value diversity, and who act fairly, 
ethically, and with integrity in all relationships. Commitment to Leadership: We are committed to the 
notion of leaders as problem-solvers who embrace change through active engagement with multiple 
professional and non-professional communities. The Commitments and Principles of the COE’s 
Conceptual Framework are linked multiple times in multiple syllabi, and text books are chosen which 
focus on preparing educational leaders with these kinds of core values. 

Outcomes for Professional Educators
These three commitments are expressed in these six College of Education Outcomes for Professional 
Educators: Content Knowledge and Skills, Knowledge of the Learner, Pedagogy and Instruction, 
Assessment and Responsive Practice, Management of Classrooms and Individuals, and Personal and 
Professional Growth and Development. Alignment between these outcome standards and ELCC 
standards are demonstrated in the table below.

See Attachment: Sec. 1-Quest. 4-Conceptual Framework Table 

In each of the SAS Program syllabi, the fourth section is entitled Support of the COE Conceptual 



    (2): The response should describe the program’s conceptual framework and indicate how it reflects the unit’s conceptual framework

Framework; it is in this section that each course is aligned directly to the College’s Conceptual 
Framework. 

    5.  Indication of whether the program has a unique set of program assessments and their 
relationship of the program's assessments to the unit's assessment system(3). (Response limited to 
4,000 characters)

The College of Education Assessment System (COEAS) is consistent with the college conceptual 
framework and provides a structure for all college program assessments The Leadership Program 
utilizes multiple assessments that are a part of the College of Education’s assessment plan and are 
unique to the program. COEAS identifies four transition points for advanced programs: 1) admission to 
the School Administration and Supervision Program/admission to a graduate program, 2) admission to 
capstone internship or course, 3) completion of capstone internship or course and graduation, and 4) 
follow-up during professional practice. COEAS is designed so that all programs include a combination 
of six to eight college-level and program specific key assessments. Thus, The University of Memphis 
School Administration and Supervision Program assessment system includes both college-wide 
assessments and key assessments that are unique to the SAS program. 

All individuals seeking admission into the Leadership program participate in a series of assessment 
activities. Before they are considered for admission to the SAS Program, they must be admitted to 
Graduate School. Decisions about admission to the SAS Program are made by an admission committee 
after consideration of the following: scores on the Graduate Record Examination, undergraduate GPA, a 
portfolio evidencing leadership experience, a writing sample, and a personal interview. Once individuals 
enter the program, they are assigned a professor who serves as a Program Mentor assisting them in 
completing a Program of Studies and counseling them through the program. 

The second transition point for candidates in the School Administration and Supervision Program is 
admission to the internship. In the program phase between the first and second transition points, SAS 
candidates complete five Key Assessments that are unique to the School Administration and Supervision 
Program, including 1. a leadership dimension essay and problem-based scenario, 2, a curriculum 
alignment and clinical supervision project, 3. a collaborative research initiative for school improvement, 
and 4. a school community relations analysis.

The third transition point for candidates in the School Administration and Supervision Program is 
completion of the written comprehensive examination and graduation. During the capstone course, the 
program phase leading up to the third transition point, program candidates develop a portfolio consisting 
of two artifacts that demonstrate mastery of each ELCC Standard, one evidencing acquired field 
experience and one evidencing classroom content knowledge. These artifacts are presented in a 
Portfolio, which is assessed using a rubric aligned directly with the ELCC standards, the TN Licensure 
Standards, and the college conceptual framework outcomes. These activities take place during the final 
semester of the program. Upon successfully defending the portfolio, the candidate is granted approval to 
take a comprehensive examination over all Program Standards. The comprehensive examination is 
graded by three professors using a rubric scale. The cumulative grade awarded by the three professors 
determines whether or not the candidate successfully completes the program with a recommendation for 
a Tennessee School Leadership Licensure.
The fourth and final transition point for School Administration and Supervision candidates occurs a year 
after program completion and is assessed using a college-level follow-up survey aligned with INTASC 
standards, ELCC standards, the Tennessee Framework for Evaluation and Professional Growth, and the 



    (3) This response should clarify how the key assessments used in the program are derived from or informed by the assessment system that the unit 

will address under NCATE Standard 2.

college conceptual framework outcomes. 

In sum, School Administration and Supervision candidates are assessed over time at four transition 
points, using multiple sources of internal and external evidence, and different types of assessments. 

    6.  Attach the following contextual information:
Files to describe a program of study that outlines the courses and experiences required for 
candidates to complete the program. The program of study must include course titles. (This 
information may be provided as an attachment from the college catalog or as a student advisement 
sheet.)

LDPS Program Course of Study

See Attachments panel below.

    7.  This system will not permit you to include tables or graphics in text fields. Therefore any 
tables or charts must be attached as files here. The title of the file should clearly indicate the 
content of the file. Word documents, pdf files, and other commonly used file formats are 
acceptable.

Sect. 1-Quest. 2-Field Experience Table 1 Sect. 1-Quest. 2-Field Experience Table 2

Sect. 1-Quest. 2-Field Experience Table 3 Sect. 1-Quest. 3-Retention-Exit Table

Sect. 1-Quest. 4-Conceptual Framework Table  

See Attachments panel below.

    8.  Candidate Information
Directions: Provide three years of data on candidates enrolled in the program and completing the 
program, beginning with the most recent academic year for which numbers have been tabulated. 
Report the data separately for the levels/tracks (e.g., baccalaureate, post-baccalaureate, alternate 
routes, master's, doctorate) being addressed in this report. Data must also be reported separately 
for programs offered at multiple sites. Update academic years (column 1) as appropriate for your 
data span. Create additional tables as necessary.

Program:
Masters of Science in School Administration and Supervision

Academic Year
# of Candidates
Enrolled in the

Program

# of Program
Completers(4)

2006-2007 19 18

2005-2006 47 26

2004-2005 59 14

Program:
Administrator/Supervisor PreK-12 Licensure Only

# of Candidates # of Program



    (4) NCATE uses the Title II definition for program completers. Program completers are persons who have met all the requirements of a state-approved 
teacher preparation program. Program completers include all those who are documented as having met such requirements. Documentation may take the 

form of a degree, institutional certificate, program credential, transcript, or other written proof of having met the program's requirements.

Academic Year
Enrolled in the

Program
Completers(4)

2006-2007 35

2005-2006 24

2004-2005 10

    9.  Faculty Information
Directions: Complete the following information for each faculty member responsible for 
professional coursework, clinical supervision, or administration in this program.

Faculty Member Name Reginald Leon Green

Highest Degree, Field, & 
University(5) Ed. D. in Educational Administration, University of Missouri-Columbia

Assignment: Indicate the role 
of the faculty member(6) Faculty and Director of the Center for Urban School Leadership

Faculty Rank(7) Professor

Tenure Track YESgfedcb

Scholarship(8), Leadership in 
Professional Associations, and 
Service(9):List up to 3 major 
contributions in the past 3 
years(10)

Green, Reginald Leon. (2008). Practicing the Art of Leadership: A Problem-based 
Approach To Implementing The ISLLC Standards (3rd Ed.). Columbus, Ohio: 
Merrill Prentice Hall (Contracted). Developed in 2007 the Department of 
Leadership Pending Comprehensive Plan for The University of Memphis and 
Fayette County Schools Southern Region Education Board Curriculum Redesign 
Program 

Teaching or other 
professional experience in P-
12 schools(11)

Instructor, Lincoln Junior High School Memphis City Schools, 1962-1968 
Instructor, Adult Education Memphis City Schools, 1966-1968 Administrative 
Intern, Central Office, Memphis City Schools, 1968-1969 Assistant Principal, 
Manassas High School, Memphis City Schools, 1969-1970 Principal Locke 
Elementary School, Memphis City Schools, 1970-1973 Principal, Lincoln Junior 
High School, Memphis City Schools, 1974-1976; Supervisor, Title I Program 
Curriculum & Instruction, Memphis, 1977-78

Faculty Member Name Thomas E. Glass

Highest Degree, Field, & 
University(5) Ed. D. in Educational Sociology Wayne State University 

Assignment: Indicate the role 
of the faculty member(6) Faculty

Faculty Rank(7) Professor

Tenure Track YESgfedcb

Scholarship(8), Leadership in 
Professional Associations, and 
Service(9):List up to 3 major 
contributions in the past 3 
years(10)

Member, Shelby County and Memphis School Facilities Need Assessment 
Committee Chair, College of Education, Tenure and Promotion Committee Glass, 
T.E. (2007). The State of the American School Superintendency. Rowman-
Littlefield. Glass, T.E. (2005). The Superintendent as CEO. Corwin Press. Glass, 
T.E. (2004). The History of Educational Administration As Viewed Through Its 
Textbooks. Rowman and Littlefield. 

Teaching or other 
professional experience in P-

Supervisor of Clinical Interns in elementary, middle and secondary schools 
Licensure: Superintendent – State of Illinois 



12 schools(11)

Faculty Member Name Linda H. Wesson

Highest Degree, Field, & 
University(5) Ph.D. in Educational Administration and Supervision, University of Missiissippi

Assignment: Indicate the role 
of the faculty member(6) Faculty

Faculty Rank(7) Professor

Tenure Track YESgfedcb

Scholarship(8), Leadership in 
Professional Associations, and 
Service(9):List up to 3 major 
contributions in the past 3 
years(10)

Herbers, S., Byrd-Blake, M, &Wesson, L., Expanding the 
Conversation:Technology and Issues of Social Justice, National Association for 
Multicultural Education, 2005. Franceschini III, L, Wesson, L, & Herbers, S. 
Tolerance for Ambiguity and 'The Passions of Pluralism, Mid-South Educational 
Research Association, 2004. Byrd-Blake, M. & Wesson, L. (October 2005). 
Strategies for moving to positions of advocacy in higher education. Journal of 
Women in Educational Leadership 3(4). Assessment Chair

Teaching or other 
professional experience in P-
12 schools(11)

Center for Urban School Leadership’s Fourth Annual Leadership Conference: 
Memphis, TN. 2007 Presentation Freedom Schools of the 60s: What Can They 
Teach Us about Excellence in Today’s Urban Schools Supervisory of Interns in 
area schools AR Administrator’s License; AR and Texas Teaching Certificate 

Faculty Member Name Lisa Horton

Highest Degree, Field, & 
University(5) Ph. D in Educational Administration, University of Wisconsin-Madison

Assignment: Indicate the role 
of the faculty member(6) Faculty

Faculty Rank(7) Assistant Professor

Tenure Track YESgfedcb

Scholarship(8), Leadership in 
Professional Associations, and 
Service(9):List up to 3 major 
contributions in the past 3 
years(10)

Publication in Frederick Patterson Institute Book Publication in Journal of 
Hispanic Higher Education Editorial Board – Journal of Educational Foundations. 
Presenter. (November 2006). Sanders-Lawson, R. and Horton, L. There is More 
to Come: Mentoring and the African-American Woman Educational Leader. A 
symposium at the University Council for Educational Administration Convention, 
San Antonio, Texas. 

Teaching or other 
professional experience in P-
12 schools(11)

Intership Supervisor-District Office (Jackson State University)

Faculty Member Name E. Renee Sanders-Lawson

Highest Degree, Field, & 
University(5) Ph. D. in Educational Administration Michigan State University

Assignment: Indicate the role 
of the faculty member(6) Faculty

Faculty Rank(7) Assisstant Professor

Tenure Track YESgfedcb

Scholarship(8), Leadership in 
Professional Associations, and 

Chair (April 2007). Principals and Teachers: Recruitment, Hiring and Mentoring. 
A symposium presentation at the American Educational Research Dispositions: A 
Critical Dimension of Professional Preparation. Childhood Education: Infancy 



    (5) e.g., PhD in Curriculum & Instruction, University of Nebraska.
    (6) e.g., faculty, clinical supervisor, department chair, administrator
    (7) e.g., professor, associate professor, assistant professor, adjunct professor, instructor
    (8) Scholarship is defined by NCATE as systematic inquiry into the areas related to teaching, learning, and the education of teachers and other school 
personnel.
    Scholarship includes traditional research and publication as well as the rigorous and systematic study of pedagogy, and the application of current 
research findings in new settings. Scholarship further presupposes submission of one's work for professional review and evaluation.
    (9) Service includes faculty contributions to college or university activities, schools, communities, and professional associations in ways that are 
consistent with the institution and unit's mission.
    (10) e.g., officer of a state or national association, article published in a specific journal, and an evaluation of a local school program.
    (11) Briefly describe the nature of recent experience in P-12 schools (e.g. clinical supervision, inservice training, teaching in a PDS) indicating the 

discipline and grade level of the assignment(s). List current P-12 licensure or certification(s) held, if any.

Service(9):List up to 3 major 
contributions in the past 3 
years(10)

Through Early Association Annual Meeting, Chicago, Illinois. Sanders-Lawson, R. 
& Horton, L., There is More to Come: Mentoring and the African-American 
Woman Educational Leader. A symposium at the UCEA, 2006.

Teaching or other 
professional experience in P-
12 schools(11)

School Counselor (Elementary, Middle, High School), 1984-1989 Assistant 
Principal (Midde, High School), 1989-1992 Principal (Middle School), 1992-1996 
Human Resources Director (District Level; Responsible for Middle/High School 
Personnel), 1996-1997 

SECTION II - LIST OF ASSESSMENTS

    In this section, list the 6-8 assessments that are being submitted as evidence for meeting the ELLC 
standards. All programs must provide a minimum of six assessments. If your state does not require a 
state licensure test in the content area, you must substitute an assessment that documents candidate 
attainment of content knowledge in #1 below. For each assessment, indicate the type or form of the 
assessment and when it is administered in the program.

    1.  Please provide following assessment information (Response limited to 250 characters each 
field)

Type and Number of 
Assessment

Name of Assessment 
(12)

Type or Form of Assessment 
(13)

When the Assessment Is 
Administered (14)

Assessment #1: 
Licensure 
assessment, or 
other content-
based assessment 
(required)

Praxis II Exam -
11010

School Leaders 
Licensure 

Assessment

End of Last 
Semester of the 

Program

Assessment #2: 
Assessment of 
content knowledge 
in educational 
leadership 
(required)

Dimension Essay 
and Problem-Based 

Scenario
Case Study

Module I – LDPS 
7110-Leadership 

Exploration 
Seminar-Beginning 

of the Program

Assessment #3: 
Assessment of 
ability to develop 
supervisory plan for 
classroom-based 
instruction 
(required)

Curriculum 
Alignment and 

Clinical Supervision 
Project

Project

Module II – LDPS 
7120 Supervisory 
Process-1st Year-

Spring of the 
Program

Assessment #4: 
Assessment of 
internship/clinical 

Intern Summative 
Evaluation

Supervisors 
Evaluation of 

Intern's 

Module V – LEAD 
7210 Field 

Experiences-End of 



    (12) Identify assessment by title used in the program; refer to Section IV for further information on appropriate assessment to include.
    (13) Identify the type of assessment (e.g., essay, case study, project, comprehensive exam, reflection, state licensure test, portfolio).
    (14) Indicate the point in the program when the assessment is administered (e.g., admission to the program, admission to student 

teaching/internship, required courses [specify course title and numbers], or completion of the program).

practice (required) Performance the Program
Assessment #5: 
Assessment of 
ability to support 
student learning 
and development 
(required)

Principal (Program 
Completer) Survey

Survey/Questionnaire
Spring Semester 
each year (April) 

Assessment #6: 
Content-based 
assessment-
application of 
content(required)

Collaborative 
Research Initiative 

for School 
Improvement

School 
Improvement Plan

Module II – LDPS 
7140 Participatory 
Governance and 
Change-1st Year-

Spring of the 
Program

Assessment #7: 
Assessment of 
abilities in 
organizational 
management and 
community 
relations (optional)

School Community 
Relations Analysis

Project

Module III – LEAD 
7100 Education 
and Community-

Middle of the 
Program

Assessment #8: 
Additional 
assessment that 
addresses ELCC 
standards 
(optional)

Portfolio Portfolio Tasks

Module VI – LEAD 
7070 Culminating 
Experience-Last 
Semester of the 

Program

SECTION III - RELATIONSHIP OF ASSESSMENT TO STANDARDS

    For each ELLC standard on the chart below, identify the assessment(s) in Section II that address 
the standard. One assessment may apply to multiple ELLC standards.

    1.  1.0 Candidates who complete the program are educational leaders who have the knowledge 
and ability to promote the success of all students by facilitating the development, articulation, 
implementation, and stewardship of a school vision of learning supported by the school community.

  #1 #2 #3 #4 #5 #6 #7 #8

1.1 Develop a School Vision of Learning. gfedcb gfedcb gfedc gfedc gfedc gfedcb gfedcb gfedcb

1.2 Articulate a School Vision of Learning. gfedcb gfedc gfedc gfedc gfedc gfedcb gfedcb gfedcb

1.3 Implement a School Vision of Learning. gfedcb gfedc gfedc gfedcb gfedc gfedcb gfedcb gfedcb

1.4 Steward a School Vision of Learning. gfedcb gfedcb gfedc gfedc gfedc gfedcb gfedcb gfedcb

1.5 Promote Community Involvement in School Vision. gfedcb gfedc gfedc gfedcb gfedcb gfedcb gfedc gfedcb

    2.  Standard 2.0: Candidates who complete the program are educational leaders who have the 
knowledge and ability to promote the success of all students by promoting a positive school culture, 
providing an effective instructional program, applying best practice to student learning, and 
designing comprehensive professional growth plans for staff.



  #1 #2 #3 #4 #5 #6 #7 #8

2.1 Promote a Positive School Culture. gfedcb gfedc gfedc gfedcb gfedcb gfedc gfedcb gfedcb

2.2 Provide Effective Instructional Program. gfedcb gfedc gfedcb gfedcb gfedcb gfedc gfedcb gfedcb

2.3 Apply Best Practice to Student Learning. gfedcb gfedcb gfedcb gfedcb gfedcb gfedc gfedc gfedcb

2.4 Design Comprehensive Professional Growth Plans. gfedcb gfedc gfedcb gfedcb gfedcb gfedc gfedcb gfedcb

    3.  Standard 3.0: Candidates who complete the program are educational leaders who have the 
knowledge and ability to promote the success of all students by managing the organization, 
operations, and resources in a way that promotes a safe, efficient, and effective learning 
environment.

  #1 #2 #3 #4 #5 #6 #7 #8

3.1 Manage the Organization. gfedcb gfedc gfedcb gfedc gfedcb gfedc gfedcb gfedcb

3.2 Manage the Operations. gfedcb gfedcb gfedcb gfedcb gfedcb gfedc gfedcb gfedcb

3.3 Manage the Resources. gfedcb gfedc gfedcb gfedc gfedcb gfedc gfedcb gfedcb

    4.  Standard 4.0: Candidates who complete the program are educational leaders who have the 
knowledge and ability to promote the success of all students by collaborating with families and 
other community members, responding to diverse community interests and needs, and mobilizing 
community resources.

  #1 #2 #3 #4 #5 #6 #7 #8

4.1 Collaborate with Families and Other Community Members. gfedcb gfedc gfedc gfedcb gfedcb gfedcb gfedcb gfedcb

4.2 Respond to Community Interests and Needs. gfedcb gfedc gfedc gfedcb gfedcb gfedcb gfedcb gfedcb

4.3 Mobilize Community Resources. gfedcb gfedc gfedc gfedcb gfedcb gfedc gfedcb gfedcb

    5.  Standard 5.0: Candidates who complete the program are educational leaders who have the 
knowledge and ability to promote the success of all students by acting with integrity, fairly, and in 
an ethical manner

  #1 #2 #3 #4 #5 #6 #7 #8

5.1 Acts with Integrity. gfedcb gfedc gfedcb gfedcb gfedcb gfedc gfedc gfedcb

5.2 Acts Fairly. gfedcb gfedc gfedcb gfedcb gfedcb gfedc gfedc gfedcb

5.3 Acts Ethically. gfedcb gfedc gfedcb gfedcb gfedcb gfedc gfedc gfedcb

    6.  Standard 6.0: Candidates who complete the program are educational leaders who have the 
knowledge and ability to promote the success of all students by understanding, responding to, and 
influencing the larger political, social, economic, legal, and cultural context.

  #1 #2 #3 #4 #5 #6 #7 #8

6.1 Understand the Larger Educational Context. gfedcb gfedcb gfedc gfedcb gfedcb gfedcb gfedcb gfedcb

6.2 Respond to the Larger Educational Context. gfedcb gfedc gfedc gfedcb gfedcb gfedc gfedcb gfedcb

6.3 Influence the Larger Educational Context. gfedcb gfedc gfedc gfedcb gfedcb gfedc gfedc gfedcb

    7.  Standard 7.0: Internship. The internship provides significant opportunities for candidates to 
synthesize and apply the knowledge and practice and develop the skills identified in Standards 1-6 
through substantial, sustained, standards-based work in real settings, planned and guided 



cooperatively by the institution and school district personnel for graduate credit.
  #1 #2 #3 #4 #5 #6 #7 #8

7.3 Candidates apply skills and knowledge articulated in the first six 
ELCC standards as well as state and local standards for educational 
leaders. Experiences are designed to accommodate candidates’ individual 
needs.

gfedc gfedc gfedc gfedcb gfedc gfedc gfedc gfedcb

SECTION IV - EVIDENCE FOR MEETING STANDARDS

    DIRECTIONS: The 6-8 key assessments listed in Section II must be documented and discussed in 
Section IV. The assessments must be those that all candidates in the program are required to complete 
and should be used by the program to determine candidate proficiencies as expected in the program 
standards. Assessments and scoring guides should be aligned with the SPA standards. This means that 
the concepts in the SPA standards should be apparent in the assessments and in the scoring guides to 
the same depth, breadth, and specificity as in the SPA standards.

In the description of each assessment below, the SPA has identified potential assessments that would 
be appropriate. Assessments have been organized into the following three areas that are addressed in 
NCATE’s unit standard 1:
 Content knowledge (Assessments 1 and 2)
 Pedagogical and professional knowledge, skills and dispositions (Assessments 3 and 4)
 Focus on student learning (Assessment 5)

Note that in some disciplines, content knowledge may include or be inextricable from professional 
knowledge. If this is the case, assessments that combine content and professional knowledge may be 
considered "content knowledge" assessments for the purpose of this report.

For each assessment, the compiler should prepare a document that includes the following items: a two 
page narrative that responds to questions 1, 2, 3, and 4 (below) and the three items listed in question 5 
(below). This document should be attached as directed. 

1. A brief description of the assessment and its use in the program (one sentence may be sufficient);
2. A description of how this assessment specifically aligns with the standards it is cited for in Section 
III. Cite SPA standards by number, title, and/or standard wording.
3. A brief analysis of the data findings;
4. An interpretation of how that data provides evidence for meeting standards, indicating the specific 
SPA standards by number, title, and/or standard wording; and
5. Attachment of assessment documentation, including:
(a) the assessment tool or description of the assignment; 
(b) the scoring guide for the assessment; and 
(c) candidate data derived from the assessment. 

It is preferred that the response for each of 5a, 5b, and 5c (above) be limited to the equivalent of five 
text pages, however in some cases assessment instruments or scoring guides may go beyond five 
pages.

All three components of the assessment (as identified in 5a-c) must be attached, with the following 
exceptions: (a) the assessment tool and scoring guide are not required for reporting state licensure 
data, and (b) for some assessments, data may not yet be avail



    1.  State licensure tests or professional examinations of content knowledge. ELCC standards 
addressed in this entry could include, but are not limited to: 1.1, 1.4, 2.3, 3.2, 4.1, 4.2, 4.3 and 6.1. If 
your state does not require licensure tests or professional examinations in the content area, data 
from another assessment must be presented to document candidate attainment of content 
knowledge. (Answer Required)

Provide assessment information (items 1-5) as outlined in the directions for Section IV

Praxis II-11010

See Attachments panel below.

    2.  Assessment of content knowledge in educational leadership. ELCC standards addressed in 
this entry could include but are not limited to 1.1, 1.4, 2.3, 3.2, 4.1, 4.2, 4.3, and 6.1. Examples of 
assessments include comprehensive examinations, essays, and case studies(15), and portfolio tasks
(16). (Answer Required)

Provide assessment information (items 1-5) as outlined in the directions for Section IV

    (15) If grades are used as the assessment or included in the assessment, provide information on the criteria for those grades and describe how they 
align with the specialty standards.
    (16) For program review purposes, there are two ways to list a portfolio as an assessment. In some programs a portfolio is considered a single 
assessment and scoring criteria (usually rubrics) have been developed for the contents of the portfolio as a whole. In this instance, the portfolio would be 

considered a single assessment. However, in many programs a portfolio is a collection of candidate work—and the artifacts included

Dimension Essay and Problem-Based Scenario

See Attachments panel below.

    3.  Assessment that demonstrates candidates can effectively develop supervisory plans for 
classroom-based instruction, and other identified professional responsibilitites in educational 
leadership.17 ELCC standards that could be addressed in this assessment include but are not 
limited to: 1.2, 1.3, 1.4, 1.5, 2.1, 2.2, 2.4, 5.1, 5.2, and 5.3. Examples of assessments include school 
improvement plans, needs assessment projects, and faculty intervention plans. (Answer Required)

Provide assessment information as outlined in the directions for Section IV.

    (17) NCATE will provide a link to a sample response for this requirement.

Curriculum Alignment and Clinical Supervision Project

See Attachments panel below.

    4.  Assessment that demonstrates candidates' knowledge, skills, and dispositions are applied 
effectively in internship/clinical practice. ELCC standards that could be addressed in this 
assessment include but are not limited to: 1.3, 2.1, 2.2, 2.3, 2.4, 3.2, 4.1, 4.2, 4.3, 5.1, 5.2, 5.3, 6.1, and 
6.3. Examples of assessments indluce faculty evaluations of candidates' performances, 
internship/clinical site supervisors' evaluations of candidates' performances, and candidates' 
formative and summative logs and reflections. (Answer Required)



Provide assessment information (items 1-5) as outlined in the directions for Section IV.

In addition to the assessment a one-page description should be submitted to inform reviewers how the 
internship/clinical experience(s) have been designed to meet ELCC standards 7.1, 7.2, 7.4, 7.5, and 7.6.

One-page Description of ELCC Standards 7.1., 7.2, 7.4, 7.5, 7.6 Intern Summative Evaluation

See Attachments panel below.

    5.  Assessment that demonstrates candidates' ability to support student learning and 
development. ELCC standards that could be addressed in this assessment include but are not 
limited to: 1.1; 1.2; 1.4; 2.1; 2.2; 2.3; 3.1; 3.2; 3.3; 4.1; 4.2; 4.3; 5.1; 5.2; 5.3; 6.2; and 6.3. Examples 
of assessments include post-graduate 360 surveys, employer satisfaction surveys, and community 
feedback surveys of candidates or graduates. (Answer Required)

Provide assessment information (items 1-5) as outlined in the directions for Section IV

Principal Survey

See Attachments panel below.

    6.  Assessment of the application of content knowledge in educational leadership. ELCC 
standards addressed in this entry could include but are not limited to: 1.1, 1.2, 1.3, 1.4, 1.5, 2.1, 2.2, 
2.3, 2.4, 3.1, 3.2, 3.3, 4.1, 4.2, 4.3, and 6.1. Examples of assessments include action research projects 
and portfolio tasks.18

Provide assessment information (items 1-5) as outlined in the directions for Section IV

    (18) For program review purposes, there are two ways to list a portfolio as an assessment. In some programs a portfolio is considered a single 
assessment and scoring criteria (usually rubrics) have been developed for the contents of the portfolio as a whole. In this instance, the portfolio would be 
considered a single assessment. However, in many programs a portfolio is a collection of candidate work—and the artifacts included are discrete items. 

In this case, some of the artifacts included in the portfolio may be considered individual assessments

Collaborative Research Initiative for School Improvement

See Attachments panel below.

    7.  Assessment that demonstrates candidates' abilities in organizational management and 
community relations. ELCC standards that could be addressed in this assessment include but are 
not limited to: 3.1, 3.2, 3.3, 4.1, 4.2, 4.3, 5.1, 5.2, 5.3, 6.1, 6.2, and 6.3. Examples of assessments 
include school-based strategic plans, school simulations, and school intervention plans. (Answer 
Required) 

Provide assessment information (items 1-5) as outlined in the directions for Section IV

School Community Relations Analysis

See Attachments panel below.



    8.  ELCC standards that could be addressed in this assessment include but are not limited to 
standards 1-6. Examples of assessments include portfolio tasks, postgraduate 360 evaluations, 
action research projects, needs assessment projects, faculty intervention plans, strategic plans, 
simulations, school intervention plans, internship evaluations, candidate test scores on 
comprehensive exams, licensure tests not reported in #1, and follow-up studies of employers.
(Answer Required)

Provide assessment information (items 1-5) as outlined in the directions for Section IV

Portfolio

See Attachments panel below.

SECTION V - USE OF ASSESSMENT RESULTS TO IMPROVE PROGRAM

    1.  Evidence must be presented in this section that assessment results have been analyzed and 
have been or will be used to improve candidate performance and strengthen the program. This 
description should not link improvements to individual assessments but, rather, it should 
summarize principal findings from the evidence, the faculty's interpretation of those findings, and 
changes made in (or planned for) the program as a result. Describe the steps program faculty has 
taken to use information from assessments for improvement of both candidate performance and 
the program. This information should be organized around (1) content knowledge, (2) professional 
and pedagogical knowledge, skill, and dispositions, and (3) student learning. 

(Response limited to 12,000 characters)

SECTION V—USE OF ASSESSMENT RESULTS TO IMPROVE 
CANDIDATE AND PROGRAM PERFORMANCE

Overview
The College of Education Assessment System (COEAS) structures review of assessment data by each 
program to insure systematic use of assessment results to improve candidate and program performance. 
The School Administration and Supervision Program has an Assessment Committee and a Community 
Advisory Council. Both groups collaborate with the SAS faculty to review the data collected each year, 
to make necessary suggestions for needed program changes, and to evaluate the program and college 
assessment systems. To monitor the system, each program submits an Annual Program Report to the 
Department Chair, College of Education’s Director of Assessment, Dean’s office, and the College of 
Education Teacher Education Advisory Council.

C.1—Candidates’ knowledge of content

CONTENT KNOWLEDGE
Principal Findings 
In regards to ELCC Standards 1.1-1.4, 2.3, 3.2, 4.1, .4, 2, 6.1, (Assessments #1, #2, and #6), our 
candidates performed at the acceptable/optimal levels on all but three standards (1.3, 4.1 and 4.2). The 
results of the three Assessments are as follows: data from Assessment #1 – Praxis II-11010 show that 
through the academic school years of 2004-2005, 2005-2006, and 2006-2007, twenty-six (26) candidates 
passed the School Leaders Licensure Assessment (SLLA). Data from Assessment #2 indicate that 100% 
of the candidates performed at the “optimal” level. Data from Assessment #6 indicate that 77% to 86% 
of the candidates performed at the target level of acceptable/optimal. Data from Assessment #6 indicate 



that 11% of the candidates performed at the “unacceptable” level on standard 1.3 - Implement a school 
vision of learning; 22% of the candidates performed at the “unacceptable” level on standard 4.1 -
Collaborate with families and other community members, and 22% of the candidates performed at the 
“unacceptable” level on standard 4.2 - Respond to community interests and needs.

Faculty Interpretation 
The faculty sees a need for more data to better inform our program improvement efforts. Assessment #1 
– Praxis II scores do not give enough information; Assessment # 2 – Dimension Essay did not produce 
the data that was expected; Assessment #6 – Collaborative Research Initiative for School Improvement, 
needs to be aligned with Assessment #2 and perhaps focus on fewer standards. The rubric for 
Assessment 6 may be too vague

Changes
The faulty decided to require our candidates to submit their individual SLLA score reports to the 
Department Chair so that program specific data can be maintained both on the overall scores but also 
disaggregated by the four major sections of the SLLA. In an effort to better align the curriculum, the 
faculty decided that in Assessment #6, the assignments and assessments for standards 4.1 and 4.2 need to 
be strengthened and other parts of the assignments and assessments might need to be removed. The 
faculty decided to give candidates more experiences and gather more data for standards 4.1 and 4.2 by 
adding another component, The Problem-Based Scenario, to Assessment #2.

Steps Taken to Improve Candidate Performance
The ability to use the COEAS data base to track candidates longitudinally provides additional data that 
can be used for mentoring candidates for success in the program. Faculty decided that this kind of data 
needs to be used when faculty are mentoring their advisees and other candidates in the program. The 
SAS faculty members plan to pursue immediately the possibility of tracking individual candidates in the 
database and use that data during the advisee/mentoring process.

Steps Taken to Improve Program
As part of the process of redesigning the program, the faculty has decided to spend time outside of the 
regular SAS meeting to collaboratively refine and re-define our curriculum alignment. Section IV of the 
Program Report helped the faculty to recognize the importance of the congruency of the assessment’s 
“instructions to the candidate” and the expectations set forth in the rubrics. With this kind of congruence 
as a benchmark, the faculty decided to reassess and refine all of the assessments of program. The 
Department’s Assessment Council was charged with monitoring this task. 

C.2 Candidates’ ability to understand and apply pedagogical and professional content knowledge, skills, 
and dispositions. 

PROFESSIONAL AND PEDAGOGICAL KNOWLEDGE, SKILLS, AND DISPOSITIONS 
Principal Findings 
In regards to ELCC Standards 1.3, 2.1, 2.2, 2.3, 2.4, 3.1, 3.2, 3.3, 4.1, 4.2, 4.3, 5.1, 5.2, 5.3, 6.1, 6.2, 6.3. 
(Assessments #3, #4 and #7), our candidates scored well. Data from three semesters show that in 
Assessment #3 – Curriculum Alignment and Clinical Supervision Project, 100 % of the candidates 
scored at the “acceptable” or “optimal” levels in both semesters. Data from Assessment #4 – Intern 
Summative Evaluation show that 100% of the candidates in the School Administration and Supervision 
Program performed at the acceptable/optimal levels. Data from Assessment #7 – School and Community 
Relations Analysis, which was only administered one semester, show that 100% of the candidates scored 
at the acceptable/optimal levels. 

The candidates’ scores on Assessment #8 – Portfolio over two semesters show that 75% of the 



candidates performed at the “optimal” level, 18% of the candidates performed at the “acceptable” level, 
and 6% (1 out of a total of 16 candidates) of the candidates performed at the “unacceptable” level. 

Faculty Interpretation
Our faculty attributes these data findings to the strong SAS Program which has a history of connecting 
theory to practice and allowing/encouraging candidates to develop projects that are field-based. The 
three assessments (Assessments #3, - Curriculum Alignment and Clinical Supervision Project, #4 –
Intern Summative Evaluation, and #7 – School Relations Analysis) have strong field-based components, 
and the data collected show that candidates were able to successfully connect their learning to these 
field-based experiences. A matrix of the data also shows that the standards measured by Assessments #3, 
#4, #7 are closely aligned.

Changes 
To strengthen the field component of the classroom experience, the faculty decided that all of the SAS 
syllabi will state the nature of the course’s required field work, the number of hours that are required for 
the field work, and documentation process for the field work. The second change the faculty agreed on is 
the review of the key assessments for alignment. Even though that process has taken place, alignment of 
Content Knowledge .(Assessments #1, #2, and #6), and Pedagogical Knowledge, Skills, and 
Dispositions (Assessments #3, #4 and #7) need more realignment within the two categories.

Steps Taken to Improve Candidate Performance
Faculty decided to continue their work on the development of rubrics that demonstrate the student’s 
mastery of the standards. We realize that the rubrics add more clarity for the candidate and see the need 
to continue to refine the rubrics in the program curriculum. The faculty also decided to better align the 
curriculum so that there is more confidence in the data that is recorded and candidates have more 
opportunities to build on their acquired knowledge.

Steps Taken to Improve Program 
The documentation of field work done during the course work and the inclusion of a stronger field 
component in all of the courses will strengthened the program. The faculty agrees that there is an urgent 
need to include activities that help our candidates become more aware of and actively responsive to 
diversity (e.g., academic, racial, intra-racial, economic, physical). Faculty also expressed a need to 
include more content in the syllabi on understanding students in crisis; i.e., dealing with students who 
have experienced personal trauma, gang violence, and family trauma.

C.3 Candidates’ effects on P-12 student learning

STUDENT LEARNING
Principal findings
Data from the Completers (Principal) Survey indicate that overall, with the exception of standards 4.3, 
2.2, 6.1, and 6.3, candidates perceive that the preparation they received in the SAS Program is in the 
target level of optimal/acceptable. Almost half of the 196 responses (48.5%, n = 95) were designated as 
Acceptable, and 33.7% (n = 66) were designated as Optimal; 17.3 % (n = 35) were designated as 
Unacceptable. 

Means for items range from 2.82 (on a 4-0 point scale) to 3.64; the summative mean is 3.19.

Strengths of the respondents lie in item 4 (involve teachers in decision making - Standard 3.3); item 9 
(serve as an instructional leader - Standard 2.2), and item 7 (establish a culture of high expectations for 
staff and student performance - Standard 2.2). Weaknesses lie in item 12 (make decisions regarding 
human, material, and financial resources - Standard 3.3), item 14 (monitoring changes in local, state, and 



federal laws and regulations governing schools - Standard 6.2); and item 17 (exercising political and 
social influence to benefit your school - Standard 6.3).
Items 12 (Standard 3.3), 13 (Standard 4.3), and 17 (Standard 6.3) had the most negative responses (4)

Faculty Interpretation
Respondents scored higher on those standards that directly impact student learning. The ranking of the 
standards by means demonstrates that the standards with the highest means target student achievement 
and that those standards that fall into the unacceptable category address knowledge, skills, and 
dispositions concerning fiscal responsibilities and the ability to deal with the larger community. 

The findings in the open-ended responses are consistent with the item analysis. Respondents report the 
strengths of the program to be realistic, hands-on experiences, which provided a better understanding of 
how to accomplish specific tasks and the weaknesses of the program as the need for more training in 
crisis management, in developing positive collaborative relationships with external positive and negative 
forces, and in awareness of financial policies (statewide).

Changes
The faculty has decided to continue a redesign of the SAS Program. The faculty will develop syllabi that 
have more alignment with each other as well as with the standards. This collaborative effort will involve 
more team effort so that the syllabi have a real scope and sequence aligned to the development of 
knowledge, skills and dispositions of the ELCC/TN Licensure Standards. The faculty is committed to 
more involvement with the stakeholders in this redesign. The Advisory Council, which has new 
members, will meet regularly to help with this effort. Assessment #5, the Completers (Principal) Survey, 
will be administered annually with a follow-up conference that addresses the data collected through the 
survey as well as data from COEAS; i.e., all of the key assessment data. In this redesign, attention will 
be given to activities/experiences that impact candidates’ performances on Standard 3.3, Standard 4.3, 
Standard 6.2, and Standard 6.3. 

Steps Taken to Improve Candidate Performance
The program redesign, which includes curriculum alignment and the development of rubrics closely 
aligned with the class activities, will be done with the intention of improving candidate performance. 
Increasing the feedback from the stakeholders, including the candidates, gives the faculty more 
opportunities to understand and address the needs of the candidates so that candidate performance can be 
improved. Additional activities and more aligned activities congruent with the content of standards 3.3, 
4.3, 6.2, and 6.3 will be implemented. 

SECTION VI - FOR REVISED REPORTS OR RESPONSE TO CONDITIONS REPORTS ONLY

    1.  Describe what changes or additions have been made in the report to address the standards 
that were not met in the original submission. List the sections of the report you are resubmitting 
and the changes that have been made. Specific instructions for preparing a revised report are 
available on the NCATE web site at http://www.ncate.org/institutions/process.asp?ch=4. (Response 
limited to 24,000 characters.)

 

THANK YOU



    This is the end of the report. Please click "Next" to proceed.


