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Field Experiences in the Reading Masters of Science Degree 


and Reading Specialist Endorsement

		Courses

		Field Experiences/ Age/Grade



		RDNG 7540: Innovations for Teaching Literacy in the Classroom

		Innovations for Teaching Literacy in the Classroom requires two field-based tasks integral which develop foundational knowledge.  One requires candidates to reflect on a specific strategy in their own teaching or through observations in someone else’s class.  In contrast, the second task requires students to think holistically about their learning environments, including learning materials, in relation to the class readings, with specific attention to theory.  The details of the assignments are described below. 


What’s Working Paper:  Identify one instructional strategy that is working in your literacy curriculum (if you aren’t teaching, then identify one that you have observed in a great literacy classroom). 1) Describe an instructional strategy, 2) a theory which supports the instructional strategy, 3) the advantages/challenges, 4) how it addresses inequities in the classroom.   

Creating a Literate Environment:   Describe your current or future literacy environment, describe the classroom’s physical layout, books, software, and how the students’ use the space (what happens where).  Integrate the class readings and theoretical underpinnings (APA).  See rubric for criteria. You will take your piece of writing through the authoring cycle and turn in your rough draft with the final document.  In-class time will be provided for you to engage in peer revision.



		RDNG 7541: Advanced Assessment of Reading Performance

		Advanced Assessment of Reading Performance requires candidates to focus on a specific child. They use their developing knowledge of assessment to learn about a students’ literacy performance.  Critical to this assignment is the requirement for candidates to examine their own growth.  The case study reflects the way our program weds course content to field work at the same time learning and reflection are stressed.


Case Studv: You will be responsible for administering a battery of informal literacy tests and collecting assessment information on one student. This should not be your own child. Each week you will: I) list the tests administered or discuss the assessment information you gathered, 2) state what you learned about your student's literacy performance, and 3) reflect on your own growth as a literacy educator. This testing and diagnosis will result in a case study of that student with recommended interventions.






		RDNG 7542: Alternate Procedures for the Treatment of Reading Programs

		Alternate Procedures for the Treatment of Reading Programs extends the candidates’ knowledge of assessment and evaluation as reflected in the key task.  Once again candidates are working with a student in their classrooms or another person’s classroom.  Now there is a requirement to work with student from an under-served group and the candidates have to draw from a larger array of assessments. 


Assessment Reports: The assessment reports will describe the results of three assessments administered to a student in one of our target groups—students with disabilities, English Language Learners, and Vernacular English Speakers. Select an assessment instrument from each of the following areas: a) affective: attitudes and interests, b) skills: reading and writing, c) competencies: oral language and listening. The guidelines for evaluating assessment reports describe the essential content and format of the report.  






		RDNG 7544: Reading and Study Skills in the Content Area

		Reading and Study Skills in the Content Area requires candidates to plan, implement, examine student products, and reflect on the lesson.  These tasks demand candidates draw on their foundational knowledge about literacy, classroom management skills, understandings of diverse learners, and skills of critical analysis to inform the design of their next assignment. 


Vocabulary:  Design a minimum of two learning activities for use with your students that incorporate a specific content area vocabulary strategy.  Student work sample will be part of your submission as well as a critical analysis and reflection.  (25 points)


Comprehension Strategy. Design a minimum of two learning activities for use with your students that incorporate a specific content area comprehension strategy.  Student work samples will be part of your  submission as well as a critical analysis and reflections.  (25 points)


Differentiated Reading Assignment Plan and implement one differentiated reading assignment in your classroom and submit both the lesson and a critical analysis and reflection of the lesson. (25 points) 







		ICL 7809 Reading Research and Project 

		Reading Research and Project assessment occurs in this class.





		

		The Master’s Project is based on the self-study philosophy that begins with the stem question:  “How can I change my teaching for the better by . . .” Over the course of the semester students (1) write a one-page proposal for approval by their employing school district, (2) prepare a plan for a six week intervention and a plan for collecting data to document changes in their own teaching and changes in the behavior of children they are teaching.  Candidates implement the plan in a classroom with students for at least six weeks and collect data for at least six weeks.  The written report and the evaluation of the poster-presentation serve as the comprehensive examination for the Master’s degree.








3. Description of the criteria for admission, retention, and exit from the program, including required GPAs and minimum grade requirements for the content courses accepted by the program.

Chart Showing Program Admission Criteria


		Admission to MS in Reading Program


		Retention in program


		Exit / Add on Licensure




		· Submission of acceptable GRE scores


· 2 strong recommendations


· Bachelor degree  with a GPA of 2.5.


· 3 years teaching experience


		· Maintain a cumulative average of 3.0


· Receives no more than 2 Cs or more than 2 repeats


· Successful completion of key assessments


		· Successful evaluation of masters project 


· Passing scores on the Praxis II 20300 Reading Specialist exam


· Satisfy all program requirements for the degree including a minimum 3.0 GPA.


· Receives sign off on program candidacy papers by advisor 






		





Section 1, 2 Field Experiences in the Reading Masters of Science Degree


Section 1, 3 Alignment of Unit Conceptual Framework and Program Outcomes


		COE Conceptual Framework Outcome 


 Standards for Professional Educators




		IRA


Outcome Standards



		1. Content Knowledge and Skills

		1 Foundational Knowledge

2



		2. Knowledge of the Learner

		Assessment, Diagnosis, and Evaluation





		3. Pedagogy and Instruction

		.   Instructional Strategies and Curriculum  Materials





		4. Assessment and Responsive Practice

		Assessment, Diagnosis, and Evaluation





		5. Management of Classrooms and Individuals

		Creating a Literate Environment





		6. Personal and Professional Growth and Development

		Professional Development





Section 1, 3 Alignment of Unit Conceptual Framework and Program Outcomes


Section 1, 4 Chart Showing Program Admission Criteria


		Admission to MS in Reading Program


		Retention in program


		Exit / Add on Licensure




		· Submission of acceptable GRE scores


· 2 strong recommendations


· Bachelor degree  with a GPA of 2.5.


· 3 years teaching experience


		· Maintain a cumulative average of 3.0


· Receives no more than 2 Cs or more than 2 repeats


· Successful completion of key assessments


		· Successful evaluation of masters project 


· Passing scores on the Praxis II 20300 Reading Specialist exam


· Satisfy all program requirements for the degree including a minimum 3.0 GPA.


· Receives sign off on program candidacy papers by advisor 






		





Section 1, 4 Chart Showing Program Admission Criteria


Section IV Assessment 1


Key Candidate Assessment #1


PRAXIS for Reading Specialists 0300


1.  Brief Description of the assessment:  The Reading Specialist test is intended primarily for persons who have advanced academic preparation and/or who are being


considered for supervisory or instructional positions related to the teaching of reading instruction in grade K–12. It is also appropriate for individuals who wish to be considered for supervisory or instructional positions related to the teaching of reading; those seeking positions as reading clinicians, consultants, supervisors, specialists, coordinators, or resource persons and thus intending to be responsible for more than the teaching


of developmental reading in a regular classroom setting.


The 120 multiple-choice questions cover both knowledge of relevant facts and the ability to analyze problems and apply principles to reading literacy instruction. The test content covers the theoretical and knowledge bases of reading, the application of theoretical and knowledge bases of reading, the application of theoretical and knowledge bases of reading in instruction, the application of theoretical and knowledge bases of reading in diagnosis and assessment, and reading leadership. The exam lasts 2 hours and there are 120 multiple choice questions.  Twenty-two questions (18%) focus on Theoretical and Knowledge Bases.

2. A description of how this assessment specifically aligns with the standards it is cited for in Section III.  


The PRAXIS exam has a specific section that addresses theoretical and knowledge bases of reading (Standard 1). Candidates must refer to major theories in the foundational areas as they relate to reading (1.1).  They demonstrate an understanding of the social, linguistic, and cultural influences on language and literacy learning, experiences that support different stages of literacy development, the relationships among reading, writing, speaking, and listening, and of the functions of orthography, morphology, syntax, semantic. Integral to these demonstrations is the summarizing of seminal reading studies and articulation of how these studies impacted reading instruction (1.2).  Identifying, explaining, comparing and contrasting the theories and research in the areas of language development and learning to read (1.3) is also necessary to be successful on the Foundational Knowledge section of the PRAXIS. Finally, in order for candidates to demonstrate an understanding of how to appropriately integrate the components (phonemic awareness, word identification and phonics, vocabulary and back ground knowledge, fluency, comprehension strategies, and motivation) in fluent reading the PRAXIS demands a demonstration on an understanding of the functions of orthography, morphology, syntax, semantic systems, and genre patterns, and recognition of the influences of purpose, context, and genre in constructing meaning (1.4),

3. A brief analysis of the data findings: Three candidates took the exam.  Two passed and one failed.  Candidates need a 510 to pass.  The average score of the three was 523.

4. An interpretation of how that data provides evidence for meeting standards: With data only from three students, we must make tentative conclusions.  Since one student failed, we need to explore our curricula to see how we are developing students’ knowledge of the foundations of reading and writing processes and instruction. Support in test-taking skills might also be an issue.

ATTACHMENT A


Assessment #1 – PRAXIS Reading Specialist 0300

Instructions to Candidates


The 120 multiple-choice questions cover both knowledge of relevant facts and the ability to analyze problems and apply principles to reading literacy instruction. The test content covers the theoretical and knowledge bases of reading, the application of theoretical and knowledge bases of reading, the application of theoretical and knowledge bases of reading in instruction, the application of theoretical and knowledge bases of reading in diagnosis and assessment, and reading leadership. 

Test at a Glance


Test Name Reading Specialist


Test Code 0300


Time 2 hours


Number of Questions 120


Format Multiple-choice questions


Approximate Approximate


Content Categories Number of Percentage of


Questions Examination


I. Theoretical & Knowledge Bases


of Reading 22 18%


II. Application of Theoretical & Knowledge


Bases of Reading in Instruction 54 45%


III. Application of Theoretical


& Knowledge Bases of Reading in


Diagnosis & Assessment 32 27%


IV. Reading Leadership 12 10%


ATTACHMENT B


 Rubric for Assessment #1: PRAXIS Reading Specialist 0300

Performance Criteria: Students must receive a 510

ATTACHMENT C


Assessment #1 Data Tables


Assessment: 01:   Praxis II Reading Specialist 0300

		Test

		Year

		Students

		Avg Score

		Req Score

		Passed

		Failed

		Percent



		0300

		2006

		3

		523.33

		510

		2

		1

		66.66





Assessment #1 PRAXIS for Reading Specialists 0300


Assessment 2 - Professional Portfolio


Brief Description of the assessment.   The professional portfolio is assigned in ICL 7809: Reading Research Practicum. The goal of the course is to develop candidates’ understanding of what it means to be a professional, including developing an understanding of problems, trends and issues related to research, as well as increase an awareness of the relationships between research and literacy teaching practices.  In this setting, candidates are required to create an electronic professional portfolio which must illustrate his/her (1) dispositions related to literacy teaching, (2) efforts to enhance professional knowledge, (3) collaborative work efforts, and (4) involvement in professional development programs.  The portfolio will include a minimum of 2 artifacts and one reflection for each area.  


A description of how this assessment specifically aligns with the standards it is cited for in Section III.   The professional portfolio is closely aligned with IRA’s standard 5 on Professional Development.  The four components of the professional portfolio require candidates to demonstrate their professional development (Standard 5).  Specifically the component which includes an analysis of their disposition as related to literacy teaching creates an important overview.  Sub-standards 5.2, 5.3, and 5.4 are addressed specifically in the following three components. First, candidates must demonstrate way which they have interacted with other professionals (5.2) in the assignment component addressing efforts to enhance professional development, collaborate efforts, and involvement in professional development programs.  Second, candidates report on their ability to assist classroom teachers as they strive to improve their practice (5.3) in the component in which they explain their collaborative efforts and involvement in professional development programs.  Third, candidates exhibit leadership skills in professional development (5.4) directly in the component on involvement in professional development programs.  

A brief analysis of the data findings.  There were only 3 candidates in ICL 7809: Reading Research Practicum who were identified as in the MS program in reading.  Two of the three candidates achieved a rating of examplary on all the items.  One candidate received a rating of adequate in the area of benefits from professional growth initiatives.  

An interpretation of how that data provides evidence for meeting standards.


Although the data are sparse, we can tentatively posit that there may be room for growth for Standard 5.  We want to continue to successfully develop candidates’ overall understanding of professional development.  One area we might examine further is candidates’ understanding of the benefits of professional development.  

ATTACHMENT A


Description of Assessment 2– Professional Portfolio


Instruction to candidates:  Candidates will prepare an electronic professional portfolio to illustrate his/her (1) dispositions related to literacy teaching, (2) efforts to enhance professional knowledge, (3) collaborative work efforts, and (4) involvement in professional development programs.  The portfolio will include a minimum of 2 artifacts and one reflection for each area.  


The details: The assessment portfolio is worth 40 points.  It is divided into four areas, each worth 10 points for a total of 40 points. Entries 1 and 2 are due on May 23,  and entries 3 and 4 are due May 31st . The attached grading rubric provides guidelines for the contents of each entry. Each portfolio entry will include a general description of the entry (piece about the piece), a minimum of two artifacts, and one reflection. Documents should be organized using divider tabs to label each section. Include a cover page and table of contents. Introductions and reflections must be typed. After entries 1 and 2 have been graded, the portfolio will be returned to you so that you can add entries 4 and 5. Because this is part of the college assessment system, portfolios will not be returned; therefore, you should make copies of your portfolio if you want to keep it for future use.


ATTACHMENT B


 Rubric for Assessment 2 - Professional Portfolio


Scoring Guide or Performance Criteria


		Standard

		Unacceptable


0

		Acceptable


1

		Exemplary


2

		Points



		5.1 Dispositions related to literacy teaching

		Fails to identify appropriate dispositions  

		Adequate identification of appropriate dispositions

		Convincing evidence of appropriate dispositions.

		



		5.2  Pursuit of continuous growth 

		Fails to show convincing evidence of the pursuit of opportunities for  pro-fessional growth

		Adequate evidence of benefits form professional growth initiatives.

		Convincing evidence of participation in and benefits from professional development initiatives.   

		



		5.3 Collabor-ative work initiatives 

		Scanty evidence of high quality collaborative work.

		Adequate evidence of collaborative work efforts.

		Convincing evidence of high quality collaborative experiences.

		



		5.4 Involvement in professional development programs. 

		Scanty evidence participation and involve-ment in professional development initiatives.  

		Adequate evidence of participation and involve-ment in professional development initiatives.

		Convincing evidence of both useful participation and mean-ingful in-volvement in professional development programs. 

		



		Organization

		The information appears to be disorganized.

		Information is organized.

		Information is very organized with well-constructed paragraphs and subheadings.

		



		Mechanics

		Many grammatical, spelling, or punctuation errors.

		A few grammatical, spelling, or punctuation errors.

		No grammatical, spelling, or punctuation errors.

		





ATTACHMENT C


Data Tables for Assessment 2 Professional Portfolio

Standard: 05:   Professional development

		Class

		Term

		Item

		Total

		0

		1

		2



		ICL 7809

		2007U

		Dispositions related to literacy teaching

		3 / 3

		0
(0%)

		0
(0%)

		3
(100%)



		ICL 7809

		2007U

		Pursuit of continuous growth

		3 / 3

		0
(0%)

		2
(66.66%)

		1
(33.33%)



		ICL 7809

		2007U

		Collaborative work initiatives

		3 / 3

		0
(0%)

		0
(0%)

		3
(100%)



		ICL 7809

		2007U

		Involvement in professional development programs

		3 / 3

		0
(0%)

		0
(0%)

		3
(100%)



		ICL 7809

		2007U

		Organization

		3 / 3

		0
(0%)

		0
(0%)

		3
(100%)



		ICL 7809

		2007U

		Mechanics

		3 / 3

		0
(0%)

		0
(0%)

		3
(100%)





 


Assessment 2 - Professional Portfolio


Assessment 3 In-Service Training Plan (ITP)

Brief Description of the assessment.  This assessment is situated in RDNG 7544: Reading and Study Skills in the Content Area. The in-service training plan (ITP) requires candidates to design a professional development session on integrating literacy into one content area.  Candidates must draw from a range of instructional practices, approaches, methods, and curriculum materials to support reading and writing instruction.  In a presentation, they will share their work and describe how it is grounded in scientifically-based reading research. It is a culmination of the semester and is worth 50% of the grade.

A description of how this assessment specifically aligns with the standards it is cited for in Section III.  In order to show an ability to use a wide range of instructional practices, approaches, methods, and curriculum materials to support reading and writing instruction (Standard 2), candidates must achieve a 2 (acceptable) or a 3 (exemplary) on all three items on the ITP assessment rubric.  The first item of the ITP requires students to consider various ways to implement differential instruction.  The ability to do this documents candidates’ ability to use instructional grouping options (2.1).  The second item is directly aligned with (2.2), the instructional practices of diverse learners.  The rubric assesses candidates’ ability to include in their in-service training plan instructional modifications for diverse learners.  The third item of the rubric examines the candidates’ ability to describe materials best used to meet the needs of diverse learners.  This aligns directly to (2.3) curriculum materials for diverse learners.  Reflection is the fourth item on the rubric.  This captures the program’s attention to candidates as learners. Overall the successful completion of the ITP requires candidates to be able to use a wide range of instructional practices, approaches, methods, and curriculum materials to support reading and writing instruction (Standard 2)


A brief analysis of the data findings. As the data table in Attachment C indicates, only 1 Reading MS candidate took this assessment in Fall 2006.  On a three point scale where 0 is Unacceptable, 1 is Acceptable, and 2 is Exemplary, the candidate performed at an Acceptable level on standards 2.1, 2.2, and 2.3.  The candidate scored exemplary on the reflection.


An interpretation of how that data provides evidence for meeting standards.  Although the data are sparse, we can tentatively posit that there may be room for growth for Standard 2.  We need to better support candidates ability to use a wide range of instructional practices, approaches, methods, and curriculum materials to support reading and writing instruction. 


ATTACHMENT A


Description of Assessment 3 In-Service Training Plan (ITP)

You will prepare a half day professional development session which focuses on how middle school teachers can integrate reading instruction in the subject matter classroom.  Specifically, you must pick among social studies, science or mathematics as the focus of the professional development session.  You must choose vocabulary, comprehension, fluency or differentiated instruction in one of those three areas as your focus for the group of teachers you will be teaching.  Address each of the standards below in your in-service training. You will use the template given in class to provide the details of your session.  Remember you must include PowerPoints, handouts, examples, etc. if they are part of the session you will conduct with the middle school teachers. All strategies suggested must be documented as supported by scientifically-based reading research (SBRR) from authoritative sources (e.g., National Reading Panel, International Reading Association, etc.) with appropriate citations in APA style.

ATTACHMENT B


 Rubric for Assessment 3 In-Service Training Plan

Scoring Guides or Performance Criteria:


		Standard

		Unacceptable


0

		Acceptable


1

		Exemplary


2

		Points



		2.1 Instructional grouping options 

		Failure to report differential grouping patterns.

		Adequate descriptions of differential grouping patterns.

		Sophisticated descriptions of differential grouping patterns.

		



		2.2 Instructional practices for diverse learners

		Lacks clarity in descriptions of instructional practices used to address the needs of diverse learners. 

		Adequate descriptions of instructional modifications for diverse learners.  

		Sophisticated descriptions of instructional modifications for diverse learners. 

		



		2.3 Curriculum materials for diverse learners

		Lacks clarity in descriptions of materials used for diverse learners.  

		Adequate descriptions of materials used to address needs for diverse learners.

		Sophisticated descriptions of materials used to address needs of diverse learners.

		



		Reflections

		Does not refer to linkages among practices, theories and  research

		Adequate linkages among practices, theories, and research.

		Sophisticated linkages among practices, theories and research. 

		





Steps to ensure Fair, Consistent, Accurate, and Non-Biased Assessment:


Candidates receive a copy of the criteria and assessment indicators when the assignment is given to ensure they know what is expected. Each criterion is assessed by faculty member teaching the course. 


ATTACHMENT C


Data Tables for Assessment 3 In-Service Training Plan

Assessment #3:  In-Service Training Plan is housed in the course RDNG 7544: Reading and Study Skills in the Content Area which is taught once a year in the fall semester.  Below are the data for fall 2006.  While this class is taken by candidates in many graduate programs, in fall 2006 only one candidate took the course who was enrolled in a Reading MS program.  These data are reported below.

Standard: 02:  Instructional strategies and Curriculum materials

Assessment: 03:   In-service training plan

		Class

		Term

		Item

		Total

		0

		1

		2



		RDNG 7544

		2006F

		Instructional grouping options

		1 / 1

		0
(0%)

		1
(100%)

		0
(0%)



		RDNG 7544

		2006F

		Instructional practices for diverse learners

		1 / 1

		0
(0%)

		1
(100%)

		0
(0%)



		RDNG 7544

		2006F

		Curriculum materials for diverse learners

		1 / 1

		0
(0%)

		1
(100%)

		0
(0%)



		RDNG 7544

		2006F

		Reflections

		1 / 1

		0
(0%)

		0
(0%)

		1
(100%)



		RDNG 7544

		2006F

		Organization

		1 / 1

		0
(0%)

		0
(0%)

		1
(100%)



		RDNG 7544

		2006F

		Mechanics

		1 / 1

		0
(0%)

		0
(0%)

		1
(100%)





Assessment 3 In-Service Training Plan (ITP)


Case Study Assessments-Intervention


Key Candidate Assessment #4


(RDNG 7541)


1.  Brief Description of the assessment:  The Case Study Assessment-Intervention (CSAI) is situated in RDNG: 7541 The Advanced Assessment of Reading Performance course.  The task involves gathering a range of information about students’ literacy development and home/school contexts. Candidates select assessments, synthesize and analyze the information in order to suggest appropriate interventions. Specifically, candidates choose screening, diagnostic and progress monitoring assessment instruments. Using assessment data, candidates describe the results and analyze the assessment evidence, place students on a developmental continuum, and describe the strengths and needs of students. Finally, candidates use the results, considers the children’s interests, and draws from evidence-based (i.e., SBRR) instructional practices to recommend activities to further the child’s reading, writing, and spelling development.  


2. A description of how this assessment specifically aligns with the standards it is cited for in Section III.  The Case Study Assessment-Intervention is directly aligned with Standard 3 on Assessment, diagnosis and evaluation.  For the component on Background Information, candidates compare and contrast, use, interpret and recommend a wide arrange of assessment tools and practices (3.1) and extend assessments to further determine proficiencies  and difficulties for appropriate services (3.2). The assignment requires candidates to use a variety of surveys/questionnaires to gather information. Parent and child surveys, interviews, interest inventories and questionnaires yield background information to assist in the analysis of the child’s literacy development. Also candidates include a paragraph or two about the classroom/school/curriculum/assessment context in which the student currently goes to school.


For the Assessment Results component, candidates use assessments to plan instruction for all students.  They use in-depth assessment information to plan individual instruction for struggling readers (3.3).  Specifically they administer a minimum of one reading assessment instrument from each of three different types (i.e., screening, diagnostic, progress-monitoring).  Using assessment data, candidates describe the assessment evidence, place students on a developmental continuum, and describe the strengths and needs of students. Based on the results of the analyses and the interests of the child, candidates recommend an evidence-based (i.e., SBRR) instructional practices to further the child’s reading, writing, and spelling development. Finally in the recommendations, candidates communicate assessment information to various audiences for both accountability and instruction purposes (3.4).  They accomplish this through recommendations. 


3. A brief analysis of the data findings: Four candidates took the Case Study Assessment-Intervention. On a three point scale where 0 is Unacceptable, 1 is Acceptable, and 2 is Exemplary, all of the candidates received exemplary on the item related to placing a student on a developmental continuum.  All candidates received acceptable or exemplary on planning, evaluating, and revising, instruction and on communicating results.  

4. An interpretation of how that data provides evidence for meeting standards: Due to the small numbers, we can only tentatively consider the results.  Since 2 of the 4 candidates received an unacceptable on communicating results, we can review the course readings and activities to find ways we could improve the ways we are addressing this topic with candidates. 

ATTACHMENT A


Assessment #4– The Case Study Assessment-Intervention

Description of Assessment:  


The candidate with will complete a case study report on a student.  


The Case Study report must consist of the following:


A. Cover Sheet . The cover sheet will include the student’s name, candidate’s name and date of the report.


B. Background Information (IRA 3.1, 3.2) 


A variety of surveys/questionnaires must be used to gather information. Parent and child surveys, interviews, interest inventories and questionnaires will yield background information to assist in the analysis of the child’s literacy development. Add a paragraph or two about the classroom/school/curriculum/assessment context in which the student currently goes to school.


C. Assessment Results (IRA 3.3)


Administer a minimum of one reading assessment instrument from EACH of three (3) different types (i.e., screening, diagnostic, progress-monitoring) to a student.  Using assessment data, describe the results and your analyses of the assessment evidence, place students assessed on a developmental continuum, and describe the strengths and needs of students. Based on the results of the analyses and the interests of the child, what evidence-based (i.e., SBRR) instructional practices do your recommend to further the child’s reading, writing, and spelling development?  


D. Recommendations (IRA 3.4)


Describe recommendations. Based on the results of the analyses and the interests of the child, what evidence-based (i.e., SBRR) instructional practices do your recommend to further the child’s reading, writing, and spelling development?  


ATTACHMENT B


 Rubric for Assessment #4: The Case Study Assessment-Intervention

Scoring Guide or Performance Criteria


		Standard

		Unacceptable


           0

		Acceptable


         1

		Exemplary


       2

		 Points



		3.1 Range of Assessment Tools

		Uses less than two different types of assessment instruments.




		Uses at two types of assessment instruments. 

		Uses a wide range of assessment instruments.

		



		3.2 Students’ Place on  Developmental Continuum & Proficiencies 


 

		Inaccurate placement of pupils and imprecise description of strengths and needs. 

		Adequate placement and description of pupils

		Accurate, precise reporting of development, strengths, and needs.  

		



		3.3 Plan, Evaluate, and Revise Instruction 

		Lack of clarity in linking assessed results to instructional recommendations.

		Adequate linkage between assessed results and instructional recommendations.

		Exceptional linkage between assessed results and instructional recommendations.

		



		3.4 Communicate Results to Students, Parents, Colleagues, etc. 

		Inaccuracies in information reported. 

		Adequately communicates results and needs. 

		Effectively communicates results and needs. 

		



		Organization

		The information appears to be disorganized.

		Information is organized.

		Information is very organized with well-constructed paragraphs and subheadings.

		



		Mechanics

		Many grammatical, spelling, or punctuation errors.

		A few grammatical, spelling, or punctuation errors.

		No grammatical, spelling, or punctuation errors.

		





Steps to ensure Fair, Consistent, Accurate, and Non-Biased Assessment:


Candidates receive a copy of the criteria and assessment indicators when the assignment is given to ensure they know what is expected. Each criterion is assessed by faculty member teaching the course. 


ATTACHMENT C


Data Tables for Assessment #4 

Assessment: 04:   Case Study Assessments-Intervention

		Class

		Term

		Item

		Total

		0

		1

		2



		RDNG 7541

		2006F

		Range of assessment tools

		4 / 4

		0
(0%)

		1
(25%)

		3
(75%)



		RDNG 7541

		2006F

		Place on developmental continuum

		4 / 4

		0
(0%)

		0
(0%)

		4
(100%)



		RDNG 7541

		2006F

		Plan, evaluate, and revise instruction

		4 / 4

		0
(0%)

		1
(25%)

		3
(75%)



		RDNG 7541

		2006F

		Communicate results to students, parents, etc.

		4 / 4

		0
(0%)

		2
(50%)

		2
(50%)



		RDNG 7541

		2006F

		Organization

		4 / 4

		0
(0%)

		1
(25%)

		3
(75%)



		RDNG 7541

		2006F

		Mechanics

		4 / 4

		0
(0%)

		0
(0%)

		4
(100%)





 


Case Study Assessments-Intervention


Assessment #5: Creating a Literate Environment (RDNG 7540)


1.  Brief Description of the assessment:  Creating a Literate Environment (CLE) occurs in RDNG 7540: Innovations for Teaching Literacy in the Classroom, one of the initial courses in the program.  It draws on readings, activities, and discussions from the entire semester, thus candidates must apply their knowledge of theory and practice in order to be successful in the task.  As mentioned below (See Appendix A), the assessment specifically requires a comprehensive understanding of what components make a language-rich, print-rich classroom that will promote the literacy development of all children.  

There are two parts to the assignment.  One is a map which represents a classroom’s physical layout.  The other is a six-page paper describes the key components of both the map and the pedagogic practices of the classrooms.  The content is critical yet the process is as critical to the assessment as is the content.  First, candidates discuss their ideas in class.  Next, candidates work individually to create a draft, and then share this with peers in order to experience the full authoring cycle.  This step reflects our belief in the benefits of peer discussion and the importance of collegial interactions.  Reading specialists need to experience the process of collaboration so they are able to scaffold learning for others.  All candidates seeking the MS in Reading with add-on certification as Reading Specialist must demonstrate competency through successful completion of The Creating a Literate Environment.

2. A description of how this assessment specifically aligns with the standards it is cited for in Section III.  In the CLE, candidates show their ability to create a literate environment (Standard 4). Specifically, the task is to design a language-rich, print-rich classroom that will promote the literacy development of all children. There are four requirements of the CLE and each matches with a specific item of Standard 4. 

 The first requirement of the CLE task is the inclusion of materials with consideration of students’ interests, reading abilities, and backgrounds (Standard 4.1).  The second requirement is the presents a collection of written materials (a variety of genres), technology-based information, and non-print materials to represent broad interests, and cultural- linguistic backgrounds of students (Standard 4.2).  This will particularly be present in the map as well as in the paper.  The third requirement is inclusion of the ways reading and writing are modeled (Standard 4.3).  The fourth requirement is a description of revising plans in order to motivate all students (Standard 4.4).

3. A brief analysis of the data findings: This class was only offered one semester and one MS Reading candidate took it.  The candidate was successful and received an exemplary on all the components.  

4. An interpretation of how that data provides evidence for meeting standards: Although the data are sparse.  We can tentatively posit that the course is adequately preparing candidates to be able to create a literature environment (Standard 4). 

ATTACHMENT A


Assessment #5 Creating a Literate Environment

Description of Assessment Creating a Literate Environment # 5: The purpose of this task is to design a language-rich, print-rich classroom that will promote the literacy development of all children. Describe your current or future literacy environment which: a) reflects students’ interests, reading abilities, and backgrounds, b) presents a collection of written materials (a variety of genres), technology-based information, and non-print materials to represent broad interests, and cultural- linguistic backgrounds of students, c) describes a setting where reading and writing are modeled, d) includes motivational structures in all dimensions of the classroom environment.  Present this as a description of the classroom’s physical layout including available books, software and other resources as well as how the students’ use the space (what happens where) in six pages.  Integrate the class readings and theoretical underpinnings (APA).  You will take your piece of writing through the authoring cycle and turn in your rough draft with the final document.  In-class time will be provided for you to engage in peer revision.  See rubric for criteria.


ATTACHMENT B


 Rubric for Assesment #5: Creating a Literate Environment 

Scoring Guides or Performance Criteria: 


		Standard

		Unacceptable


0

		Acceptable


1

		Exemplary


        2

		Points



		4.1 Represents students’ interest, reading abilities, and backgrounds in design specifications 

		Lacks adequate documentation of information on classroom setting being described.  

		Clearly describes and documents sources of the classroom setting

		Uses and documents a wide-range of sources to determine key design features of the classroom environment. 

		



		4.2 Presents supply of books, technology-based information, and non-print materials to represent broad interests, and cultural-linguistics backgrounds of students.

		Unclear linkages between materials selected and information presented in part 1.

		Clear linkages between materials selected and the material circumstances of the classroom. 

		Outstanding linkages among materials, student interests, and cultural-linguistics backgrounds of students.

		



		4.3 Describes settings where reading and writing can be modeled.

		Describes but does not explain how selected  classroom features allow for modeling.

		Describes and explains design features for modeling.

		Thoroughly describes and explains classroom features that make for modeling of both reading and writing.  

		



		4.4 Includes  motivational structures in all dimensions of the classroom environment.




		Fails to consider motivational structures.

		Adequately describes motivational structures. 

		Thoroughly describes motivational structures and provides references to support explanations given.   

		



		Organization

		The information appears to be disorganized.

		Information is organized.

		Information is very organized with well-constructed paragraphs and subheadings.

		



		Mechanics

		Many grammatical, spelling, or punctuation errors.

		A few grammatical, spelling, or punctuation errors.

		No grammatical, spelling, or punctuation errors.

		





Steps to ensure Fair, Consistent, Accurate, and Non-Biased Assessment:


Candidates receive a copy of the criteria and assessment indicators when the assignment is given to ensure they know what is expected. Each criterion is assessed by faculty member teaching the course. 


ATTACHMENT C


Data Tables for Assessment #5 Creating a Literate Classroom

Standard: 04:   Creating a literate environment

		Class

		Term

		Item

		Total

		0

		1

		2



		RDNG 7540

		2006F

		Students' interest, reading ability

		1 / 1

		0
(0%)

		0
(0%)

		1
(100%)



		RDNG 7540

		2006F

		Supply of books and students' backgrounds

		1 / 1

		0
(0%)

		0
(0%)

		1
(100%)



		RDNG 7540

		2006F

		Settings, reading and writing modeled

		1 / 1

		0
(0%)

		0
(0%)

		1
(100%)



		RDNG 7540

		2006F

		Motivational structures

		1 / 1

		0
(0%)

		0
(0%)

		1
(100%)



		RDNG 7540

		2006F

		Organization

		1 / 1

		0
(0%)

		0
(0%)

		1
(100%)



		RDNG 7540

		2006F

		Mechanics

		1 / 1

		0
(0%)

		0
(0%)

		1
(100%)





Assessment #5: Creating a Literate Environment


Master’s Project


Key Candidate Assessment #6


(ICL 7992)


Name of Assessment: Thesis or Master’s Project – Standards 


1.  Brief Description of the assessment:  Assessment:  Master’s Project Action Research Study and Report


All candidates who complete the MAT or the MS degree are required to complete either a Master’s thesis research study or a Master’s project action research study.  Almost all candidates select the Master’s project action research study option.



The Master’s Project (ICL 7992) class is taken at the end of the program and must be taken in the semester that the candidate graduates; student teaching and introduction to Educational Research (EDPR 7521) are firm prerequisites.



The Master’s Project is based on the self-study philosophy that begins with the stem question:  “How can I change my teaching for the better by . . .” Over the course of the semester candidates (1) write a one-page proposal for approval by their employing school district, (2) prepare a plan for a six week intervention and a plan for collecting data to document changes in their own teaching and changes in the behavior of children they are teaching.  Candidates implement the plan in a classroom with students for at least six weeks and collect data for at least six weeks.  They write a full research report and prepare a poster for an AERA-like poster presentation that is evaluated independently by two faculty members.  The written report and the evaluation of the poster-presentation serve as the comprehensive examination for the Master’s degree.



The rubric used in fall 2006 had been in use for a number of years and was replaced in spring, 2006 by a rubric that was better aligned with the newly approved COE conceptual framework and NCATE Standard 1 elements.


2. A description of how this assessment specifically aligns with the standards it is cited for in Section III.  The masters project requires candidates to use a variety of instructional strategies and curriculum materials.  Before deciding on a topic for their project, candidates must consider ways to use instructional grouping (2.1) and use a wide range of approaches (2.2). As candidates begin to focus their area of study, they begin to focus on evidence-based practice (2.3).  The culmination of their project reflects an understanding of complex decisions teachers make in relationship to instructional strategies and materials.

3. A brief analysis of the data findings: All seven candidates received examplary in every component.

4. An interpretation of how that data provides evidence for meeting standards: Although the numbers are relatively low, they suggest that candidates are successfully able to address a range of instructional strategies and curriculum materials (Standard 2).

ATTACHMENT A


Assessment #6 – Master’s Project

Instructions to Candidates


ICL 7992-Master’s Project


GUIDELINES FOR THE MASTER’S PROJECT ACTION RESEARCH STUDY


AND WRITTEN REPORT


1.  RESEARCH QUESTION   


[How do I intend to change my work for the better?]

___describes clearly action I will take to change my work for the better


___is limited in scope and focused specifically on a clearly defined aspect of my work


___reflects action I can take and changes that I have control over

2.  CONTEXT AND RATIONALE  


[12-14 pages. This section answers four questions: 1) Who am I as a professional?  2) What work do I do and in what setting?  3) Why did I need or want to change this aspect of my work for the better?  4) How does my research question relate to current professional knowledge about this topic?]

A.  Introduces who I am as a professional by telling: 


___the name of my undergraduate degree​

___why I decided to change careers and seek a teaching license at this time


___my current work assignment (grade level, subject matter, etc.)


___my current teaching license status (grade span, permit, wavier, etc.  You may look it up on:


https://www.k-12.state.tn.us/tcertinf/Search.asp)


___my work history as a professional educator 


___the graduate program I am now completing (not just MAT, but what specific area, e.g.,  Master of Arts 
in Teaching in Elementary Education)


B.  Presents the context and setting of my work by:  


___telling where I work now (e.g., an urban elementary school, a suburban middle school, etc.)


___describing what are my class/work assignment are like (Outline or describe a typical day.)


___describing the physical, social, and emotional environment of my workplace


C.  Explains clearly, and in detail, how my research question relates to my work context by: 


___describing and explaining clearly the present situation in my work that I would like to change (e.g., if my focus is changing how I teach math, explaining in detail what my present math curriculum is and how I teach math now) 


___presenting first-hand evidence from my teaching experience to explain why this aspect of my work needs changing for the better at this time, multiple specific examples are presented to explain what I mean (I use the phrase “for example,……..” a lot)

D.  [7-9 pages] Cites references to relevant standards, best practices, research and theory, and discusses how our professional knowledge base supports and gives direction to your action plan by explaining: 

​​     ___why this is a worthwhile topic for professionals like you, in your situation


     ___the various professional points of view and issues around this topic


     ___the local, state, and national standards for content and professional practice that illuminate and provide 
support for your action plan


     ___the relevant theories and developmental characteristics of your learners and how they learn best

     ___the professional consensus on best teaching practices that you will employ in your action plan


     ___the research and theories that provide support and direction for your plan


     ___a summary of the main points you will use to support and develop your action plan

3.  ACTION PLAN

[6-8 pages. This section states the goals of my plan and describes in detail the specific actions I took during the six-week implementation phase of my project. The action plan describes specifically what I did on a week-by-week basis, why I did those things, and how what I did was informed by reflecting on data I collected as I implemented my plan.  This section is written in past tense.]


A.  Describes in detail the goal(s) of my plan and the new and different actions I took for six weeks by:


___identifying a specific goal(s) or purposes I planned to accomplish in six weeks by my actions


___citing and explaining in detail the specific steps and actions I took to accomplish my goal(s)


___referring to specific professional knowledge sources (standards, books, journals, etc.) to explain why I took the actions I described in my plan


___describing how I modified my plans over time, and relating these modifications to data I collected

4.  DATA COLLECTION 


 [3 - 5 pages.  This section describes the evidence I gathered to document my actions and the actions of others, and is written in past tense.]


A.  Describes in detail how, for six weeks, I documented my actions, thoughts, and feelings, as well as the action of others as I implemented my Action Plan:


___by identifying each set of data I used to document my actions, thoughts, and feelings


___by identifying each set of data I used to document the actions and feelings of others


___by explaining how and when I collected each set of data

5.  ANALYSIS AND FINDINGS 


[4 - 6 pages.  This section explains how I analyzed each source of evidence, reports what I learned from each data source, discusses claims I can make about my actions and the actions of others, and considers alternative explanations for my results.]


A.  Describes how I analyzed the data I collected, and discuss the claims these data support about my actions and the actions of others by:


___describing how I analyzed each set of data

___reporting what I found (learned) when I analyzed each set of data

___reporting overall summary claims and discussing them in relation to data I collected


B.  Acknowledges intervening variables by:


___discussing what other variables might have accounted for my findings


6.  NEXT STEPS

 [2 - 4 pages. This section explains how I will share what I learned with others, and discusses further questions that have arisen for me as a result of completing this project.]

A.  Describes next steps I will take by:


___identifying 2 - 3 ways I will share the results, implications, and insights from my project with others


___providing clear, in-depth examples to support at least one of these ways


___identifying and discussing 2 or more future research questions that were generated by my study


ATTACHMENT B


 Rubric for Assessment #6 – Master’s Project

Rubric used in Fall 2006


Up through Fall 2006 we have been depending on the global Comprehensive Examination scoring guide to assess candidate performance on the capstone action research study taken by most of our MST and MS students.  Thus, scores for Fall 06 were generated according to the categories below. 


 


		General Questions For The Candidate

		1

		2

		3

		4



		A.What research, theory, best practices, and experience provide the knowledge base for this study

		 

		 

		 

		 



		4 = Demonstrates clear, convincing, and consistent understanding of research, theory, best practices, and experiences as a basis for this study.

2 = Offers limited and/or inconsistent evidence in each of the four areas .



		B.How do the findings of your study relate to instruction in your area?

		 

		 

		 

		 



		4 = Relates findings to various relevant aspects on instruction such as theory, curriculum (subject matter), materials, learner developmental considerations, and/or instructional management issues.

2 = Unable to relate findings to instruction and/or information given is limited.



		C.What other variables could have influenced your findings?

		 

		 

		 

		 



		4 = Identifies and explains how the other variable(s) could have influenced the findings.

2 = Response is inconsistent, unclear, and/or illogical



		D.What would you do differently if you repeated your study?

		 

		 

		 

		 



		4 = Identifies methodological elements that would improve the soundness of their findings.

2 = Response is unclear, inconsistent with study or findings and/or is unable to identify methodological elements.



		E.What new research questions were generated by your study?

		 

		 

		 

		 



		4 = Identifies 2 or more research questions which would extend the study. The questions should be logically connected to the study and findings.

2 = Unable to identify 2 new research questions and/or the questions are inconsistent with the study and findings.



		F.Based on what you learned from your research how will you influence others to improve their professional practice?

		 

		 

		 

		 



		4 = Names 2 or 3 ways to influence others. Clear, in-depth examples should be given to support at least one of the ways to influence others.

2 = Unable to name 2 or 3 ways to influence others and/or the response is vague.





 


		Poster and Presentation Style

		1

		2

		3

		4



		Oral Presentation

		 

		 

		 

		 



		4 = Uses appropriate verbal and non-verbal communication techniques. The language and presentation should be appropriate for the audience.

2 = Information presented is unclear, inconsistent with information written on the poster, and/or disorganized. Candidate uses inappropriate grammar or vernacular.



		Poster

		 

		 

		 

		 



		4 = Well organized, professional in appearance, and contains correct grammar with no mechanical errors. The writing style should be clear and concise.

2 = Contains writing with grammatical errors, mechanical errors, has questionable organization, and/or is not professional in appearance.





However, this scoring guide is not aligned well with the COE conceptual framework, with SPA standards, or with NCATE standards.  Further it did not adequately capture the knowledge and skills candidates demonstrate during this performance.


ICL 7992 Master’s Project Paper Rubric

Spring 2007


ICL 7992 Instructors:  To evaluate candidate performance on the 7992 course action research study and written report, please use the scoring criteria in the rubric below and record a score of 0, 1, or 2 for each of the 6 performance outcomes. 


		Performance Outcomes

		Unsatisfactory 


Characteristics (0)

		Satisfactory  


Characteristics (1)

		Optimal 


Characteristics (2)

		Enter


Score



		Candidates demonstrate professional leadership as they reflect on personal, professional, and contextual variables to identify how they can change their work for the better.  (Professional Leadership)

		· Problem too broad or unclear


· No specific examples given to provide rationale


· Not related clearly to professional practice

		· Problem identified clearly


· Personal and contextual rationales for the problem focus are discussed


· Work context description includes basic facts

· Evidence is presented showing the relationship between the problem and their work



		· Includes all Satisfactory characteristics 


· Personal and professional rationales include multiple examples

· Has a rich description of setting and relationship of problem to their work context



		



		Candidates use professional knowledge to make and implement a 6-week plan for improving their teaching.  (Professional and Pedagogical Knowledge & Skills)

		· Actions unclear


· Actions are not based on relevant literature that includes theory, standards, best practices, and relevant research

		· Uses professional knowledge including standards, best practices, research and theory to plan actions to improve their teaching


· Identifies specific actions,

procedures, and activities taken while implementing their action plan



		· Includes all Satisfactory characteristics


· Rationalizes general and specific actions citing standards, research, best practices or theories


· Uses multiple examples of teaching actions and related responses by candidates to describe their plan in action



		



		Candidates make and implement a 6-week plan for gathering evidence to assess their teaching, and for assessing the impact of their teaching on all students.  (Assessment and Impact on Student Learning)




		· Has only one source of evidence

· Presents little or no evidence to document their own actions and the impact of their actions on all students

· Presents little or no evidence of gathering or analyzing data in a usable way




		· Identifies and gathers multiple sources of relevant evidence to document changes in their teaching


· Identifies and gathers multiple sources of relevant evidence to document the impact of their actions on all students



		· Includes all Satisfactory characteristics

· Gathers different types of evidence about their practice and impact on all students


· Gathers evidence over time


· Gathers evidence from multiple sources



		



		Candidates analyze evidence and draw conclusions about changes in their practice, and impact on all students. (Assessment and Impact on Student Learning)



		· Does not connect evidence to changes in practice


· Conclusions unfounded


· Understanding of self study action research unclear




		· Analyzes evidence in appropriate and  meaningful ways

· Uses evidence to draw conclusions about efforts to change their teaching for the better


· Uses evidence to draw conclusions about the impact of their teaching on all students


· Understands the action research process



		· Includes all Satisfactory characteristics


· Links conclusions from evidence to changes in future teaching


· Generalizes how results from this specific study can be applied to other areas of their teaching



		



		Candidates demonstrate professional leadership by using the results of their self-study to identify new questions, and to improve the professional practice of others.  (Professional Leadership)



		· Does not identify relevant questions for further study


· Does not identify specific or realistic plans for using the results of their study to improve the practice of others



		· Analyzes how study could have been improved upon


· Generates meaningful  questions for further study


· Describes in one or two concrete actions they will take to use the results of their study to improve the practice of others at their school




		· Includes all Satisfactory characteristics


· Generates relevant new questions and relates them future areas for improvement


· Proposes realistic plans for using their results to improve professional practice beyond their school building

· Demonstrates value of action research as a professional practice



		



		Candidates demonstrate professional leadership through effective written communication skills (Professional Leadership)



		· APA format not followed for citations and references


· Correct spelling, grammar, and writing mechanics not demonstrated

		· The research report demonstrates candidate ability to describe clearly the problem, the context and rationale, the action plan, and the results


· APA format followed for citations and references


· Correct spelling, grammar, and writing mechanics demonstrated



		· Includes all Satisfactory characteristics


· The research report demonstrates candidate ability to engage the reader with rich details, examples, and clear logical thinking


· Shows evidence of ability to think and write reflectively



		





ATTACHMENT C


Data Table for Assessment #6 Data Masters Project Action Research

 


Assessment: 06:   Masters Project Action Research

		Class

		Term

		Item

		Total

		0

		1

		2



		ICL 7992

		2007S

		Use professional knowledge to plan action

		7 / 7

		0
(0%)

		0
(0%)

		7
(100%)





 


Master’s Project


Major:
Instruction & Curriculum
Concentration:  Reading / Elementary




MAJOR AREA OF CONCENTRATION   (21 credit hours)

*RDNG 7540 
Innovations for Teaching Literacy in the Classroom




*RDNG 7541 
Advanced Assessment of Reading Performance




*RDNG 7542 
Alternative Procedures for the Treatment of Reading Problems




*SPED 7000 
Teaching the Exceptional Learner








(If not previously taken in an Undergraduate or Graduate program)


*RDNG 7544
Reading & Study Skills in the Content Area




*ICL7809

Reading Research Practicum




ENGL 7533

Methods & Techniques of ESL in K-12


Select 2 or 3 of the following courses:



ICL 7300

Contemporary Issues in the Language Arts Instruction




*ICL 7301

The Teaching of Children’s Literature in the Elementary School







(If not previously taken in an Undergraduate or Graduate program)


RDNG 7546
Computer Applications in Reading Instruction






ICL 7304

Memphis Urban Writing Institute I (must be taken WITH ICL 7305)




ICL 7305

Memphis Urban Writing Institute II (must be taken WITH ICL 7304)



ICL
7701  

OR ICL 6701 Workshop in Curriculum and Instruction (Literacy Related)



ICL
7950

OR ICL 6950 Topics in Instruction and Curriculum (Literacy related)



ICL 7991

Independent Study in Instruction and Curriculum (Literacy related)




ECED 7103

Literacy Development in Early Childhood


COLLEGE CORE   (3 credit hours) 


EDPR 7521

Intro. to Educational Research  (prerequisite for ICL 7992 or ICL 7996)



SUPPORT AREAS (6 credit hours) In consultation with Program Advisor

EDPR 7121

Learning and Cognition Applied to Education




EDPR 7131

Culturally Diverse Students:  Implications for Education




EDPR 7151

Individual Differences in Learning







SPED 7211

Methods I: Academic Instruction in Special Education





ICL    7401

Diverse Learners in an Urban Environment


DEPARTMENT CORE   (3 credit hours)



ICL 7992
Master’s Project         OR
ICL  7996  Master’s Thesis




TOTAL = 33 semester credit hours


* The following courses are part of the M.S. Degree in Reading and lead toward the Reading Endorsement: RDNG 7/8540 Innovations for Teaching Literacy in the Classroom, RDNG 7/8541 Advanced Assessment of Reading Performance, RDNG 7/8542 Alternative Procedures for the Treatment of Reading Problems, RDNG 7/8544 Reading and Study Skills in the Content Area, ICL 7/8809 Reading Research Practicum. The additional two courses are required if similar courses were not previously taken during an undergraduate program or another graduate program: RDNG 7/8543 Advanced Reading Instruction for the Special Learner OR SPED 7000 Teaching the Exceptional Learner and ICL 7301 The Teaching of Children’s Literature in the Elementary School. The Reading Education Endorsement is an add-on endorsement to initial teaching licensure (grades K-8 or 7-12) and requires completion of an approved Master’s degree program. For additional information, visit: http://coe.memphis.edu/icl/reading-education.htm.
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    8.  Grade levels(1) for which candidates are being prepared

    (1) e.g. Early Childhood; Elementary K-6

K-12

    9.  Program Type

nmlkji Advanced Teaching

nmlkj First teaching license

nmlkj Other School Personnel

nmlkj Unspecified

    10.  Degree or award level

nmlkj Baccalaureate

nmlkj Post Baccalaureate

nmlkji Master's

nmlkj Post Master's

nmlkj Specialist or C.A.S.

nmlkj Doctorate

nmlkj Endorsement only

    11.  Is this program offered at more than one site?

nmlkj Yes

nmlkji No

    12.  If your answer is "yes" to above question, list the sites at which the program is offered
 

    13.  Title of the state license for which candidates are prepared
K-12 Reading Specialist

    14.  Program report status:

nmlkji Initial Review

nmlkj Response to a Not Recognized Decision

nmlkj Response to National Recognition With Conditions

    15.  State Licensure requirement for national recognition:
NCATE requires 80% of the program completers who have taken the test to pass the applicable 
state licensure test for the content field, if the state has a testing requirement. Test information and 
data must be reported in Section III. Does your state require such a test?

nmlkji Yes



nmlkj No

SECTION I - CONTEXT

    1.  Description of any state or institutional policies that may influence the application of IRA 
standards. (Response limited to 4,000 characters)
Tennessee licensure for Reading Specialist (K-12) enables candidates to fulfill multiple responsibilities 
ensuring that all students learn to read. The Tennessee (K-12) Reading Specialist license is an additional 
endorsement that must be added to an existing teacher license. The reading specialist licensure 
performance standards and program implementation guidelines are very closely aligned with IRA five 
standards.

In Tennessee, the reading specialist has a comprehensive understanding of the Tennessee Reading 
Standards for teachers and the Tennessee Curriculum Standards in Reading, Writing and Elements of 
Language for students. Reading specialists assume multiple roles, depending on the needs of students 
and teachers, and provide services at all grade levels—pre-kindergarten, elementary, middle grades, and 
high school. They support classroom instruction by planning and collaborating with teachers, modeling 
effective reading and literacy instruction in classrooms, demonstrating multiple teaching and assessment 
strategies, and providing specialized support to students to supplement and extend classroom instruction. 
They assist teachers in using multiple techniques to diagnose and evaluate the reading strengths and 
needs of students and they provide information to classroom teachers, special educators, other 
professionals, and parents in order to plan collaboratively an appropriate reading program.

Educators with the reading specialist license in Tennessee provide leadership in developing the literacy 
program and the curriculum. They deliver professional development and they mentor teachers and 
paraprofessionals in literacy. They help identify students at risk of referral to special education due 
mainly to difficulty in learning to read. Reading specialists assist teachers with integration of reading 
strategies across content areas. They provide resources to teachers, administrators and parents and 
communicate the purposes of the reading and writing program to policy makers and the community.

The University of Memphis K-12 reading specialist licensure program is approved by the Tennessee 
State Department of Education. A structural feature impacted our data collection. At University of 
Memphis, candidates from a range of areas, such as elementary education and special education, take 
many of the same courses required for the reading specialist license or the Reading Master of Science 
degree program. Candidates are not required to declare their desire for this add-on licensure until late in 
the program. Thus since the data are limited to students who are admitted to the Reading MS program or 
who declare they are seeking the Reading Specialist additional endorsement, the number of candidates’
assessments are meager. We are taking steps to rectify this situation. 

    2.  Description of the field and clinical experiences required for the program, including the 
number of hours for early field experiences and the number of hours/weeks for student teaching or 
internships. (Response limited to 8,000 characters)

All field and clinical experiences for the Reading MS degree program or the reading specialist 
endorsement are designed, implemented and evaluated with the ultimate goal of developing educational 
leaders. As candidates interact with professionals in a variety of school and community sites and 
agencies, further development of content, professional, and pedagogical knowledge, skills, and 
dispositions is enhanced. The candidate has opportunity to practice theory in realistic settings and reflect 
on their impact on student learning
The set of field experiences for the Reading MS and Reading Specialist licensure candidates at U of M 



is comprised of:
1. Candidates must make connections between their course work and classroom-based activities. Since 
some of the candidates are practicing teachers and others are not yet in the classroom, they may 
complete field-based tasks in their own classrooms or through participating in a classroom which is not 
their own. The diverse contexts enrich the discussion in the courses as candidates are encouraged to 
consider their positions as learners, teachers, and observers.
2. Candidates teach in a variety of settings including public, private, religious, urban, suburban, and rural 
schools. Field experiences reflect the diverse student population of The University of Memphis area and 
provide for a multicultural perspective in class discussions. 
3. Key course assignments frame the candidates’ attention and actions while in the field. Thus carefully 
developing their foundation knowledge, assessment, diagnostic, and evaluated abilities, instructional 
strategies, knowledge of classroom materials, and professional development. 
(See chart Field Experiences in the Reading Masters of Science Degree 
and Reading Specialist Endorsement)

    3.  Description of the criteria for admission, retention, and exit from the program, including 
required GPAs and minimum grade requirements for the content courses accepted by the 
program. (Response limited to 4,000 characters)
Vision and Mission
The vision of the College of Education is to be a leader in the preparation of urban professionals. The 
mission of the College of Education is to provide high-quality undergraduate and graduate instruction 
for urban students, to conduct meaningful research designed to illuminate and solve problems, and to 
use our expertise to serve our community. The theoretical model uniting all of these activities is engaged 
scholarship. 

Commitments
All initial and advanced programs for the preparation of teachers and other school personnel are guided 
by these three fundamental commitments. Commitment to Effective Practice: All faculty members are 
committed to preparing candidates with the knowledge, skills, and dispositions necessary to begin 
practice as competent professionals who meet and exceed the requirements for successful work in their 
chosen fields. Commitment to Diverse Communities: We are committed to preparing effective 
professionals who understand and value diversity, and who act proactively in all relationships. 
Commitment to Leadership: We are committed to the notion of leaders as problem-solvers who embrace 
change. Our faculty and student leaders are disposed to positive change through active engagement with 
their various professional communities.

Outcomes for Professional Educators
These three commitments are expressed in these six College of Education Outcomes for Professional 
Educators: Content Knowledge and Skills, Knowledge of the Learner, Pedagogy and Instruction, 
Assessment and Responsive Practice, Management of Classrooms and Individuals, and Personal and 
Professional Growth and Development. Alignment between these outcome standards and IRA standards 
are demonstrated in the table below.

    4.  Description of the relationship (2)of the program to the unit's conceptual framework. 
(Response limited to 4,000 characters)

    (2): The response should describe the program's conceptual framework and indicate how it reflects the unit's conceptual framework.

See Section 1, 4 Chart Showing Program Admission Criteria

    5.  Indication of whether the program has a unique set of program assessments and their 



relationship of the program's assessments to the unit's assessment system(3). (Response limited to 
4,000 characters)

    (3) This response should clarify how the key accessments used in the program are derived from or informed by the assessment system that the unit 

will address under NCATE Standard 2.

The College of Education Assessment System (COEAS) is consistent with the college conceptual 
framework and provides a structure for all college program assessments. The University of Memphis 
Reading Specialist Program assessment system includes a college-wide assessment, a professional state 
exam (Praxis II) and key assessments that are unique to the Reading MS program. The reading faculty 
collect data from the assessments and use this information to make changes in the program. 

In sum, Reading Specialists candidates are assessed over time in multiple ways in order to monitor 
candidates’ understandings and inform instruction and program design.

    6.  Please attach files to describe a program of study that outlines the courses and experiences 
required for candidates to complete the program. The program of study must include course titles. 
(This information may be provided as an attachment from the college catalog or as a student 
advisement sheet.) 

Section 1, 2 Field Experiences in the Reading Masters 
of Science Degree

Section 1, 3 Alignment of Unit Conceptual Framework and 
Program Outcomes

Section 1, 4 Chart Showing Program Admission Criteria Elementary Reading MS Program of Studies.doc

See Attachments panel below.

    7.  This system will not permit you to include tables or graphics in text fields. Therefore any 
tables or charts must be attached as files here. The title of the file should clearly indicate the 
content of the file. Word documents, pdf files, and other commonly used file formats are 
acceptable.

    8.  Candidate Information
Directions: Provide three years of data on candidates enrolled in the program and completing the 
program, beginning with the most recent academic year for which numbers have been tabulated. 
Report the data separately for the levels/tracks (e.g., baccalaureate, post-baccalaureate, alternate 
routes, master's, doctorate) being addressed in this report. Data must also be reported separately 
for programs offered at multiple sites. Update academic years (column 1) as appropriate for your 
data span. Create additional tables as necessary.

Program:
Masters of Science in Reading

Academic Year
# of Candidates
Enrolled in the

Program

# of Program
Completers(4)

2006-2007 18 11

2005-2006 18 3

2004-2005 12 4

Program:
Reading k-12 Reading Specialist Licensure Only



    (4) NCATE uses the Title II definition for program completers. Program completers are persons who have met all the requirements of a state-approved 
teacher preparation program. Program completers include all those who are documented as having met such requirements. Documentation may take the 

form of a degree, institutional certificate, program credential, transcript, or other written proof of having met the program's requirements.

Academic Year
# of Candidates
Enrolled in the

Program

# of Program
Completers(4)

2006-2007 3

2005-2006 4

2004-2005 3

    9.  Faculty Information
Directions: Complete the following information for each faculty member responsible for 
professional coursework, clinical supervision, or administration in this program.

Faculty Member Name Robert Cooter

Highest Degree, Field, & 
University(5) Ed.D. University of TN, Knoxville, Reading 

Assignment: Indicate the role 
of the faculty member(6) Faculty

Faculty Rank(7) Professor 

Tenure Track YESgfedcb

Scholarship(8), Leadership in 
Professional Associations, and 
Service(9):List up to 3 major 
contributions in the past 3 
years(10)

Editor of Reading Teacher PI Memphis Striving Readers Grant Comprehensive 
reading inventory (2007 

Teaching or other 
professional experience in P-
12 schools(11)

5 years teacher k-12

Faculty Member Name Laurie MacGillivray

Highest Degree, Field, & 
University(5) Ed.D. ICL University of Houston

Assignment: Indicate the role 
of the faculty member(6) faculty

Faculty Rank(7) Associate Professor

Tenure Track YESgfedcb

Scholarship(8), Leadership in 
Professional Associations, and 
Service(9):List up to 3 major 
contributions in the past 3 
years(10)

MacGillivray, L. & Rueda, R. (2004). Listening to inner city teachers of English 
language learners: Differentiating literacy instruction. In F. Boyd (Ed.), 
Multicultural and multilingual literacy and language practices. New York: 
Guildford Publications, Inc. MacGillivray, L., & Curwen, M. (2007). Tagging as a 
social literacy practice. Journal of Adolescent and Adult Literacy, 50(5), 354-369. 
MacGillivray, L. (2007, December) “Hallelujah!”: Bible-Based Literacy Practices of 
Children Livin

Teaching or other 
professional experience in P-
12 schools(11)

5 years k-12



Faculty Member Name J. Helen Perkins

Highest Degree, Field, & 
University(5) Ed.D. Curriculum and Instruction- Reading Okalahoma State University 

Assignment: Indicate the role 
of the faculty member(6) Faculty

Faculty Rank(7) Assistant

Tenure Track YESgfedcb

Scholarship(8), Leadership in 
Professional Associations, and 
Service(9):List up to 3 major 
contributions in the past 3 
years(10)

Co-Editor, The Reading Teacher, International Reading Association Perkins, J.H. 
(2007). Master reading teachers taking the lead in literacy education. The State 
of Reading. Texas State Reading Association. Director, College Reading 
Association, Clinical Division 

Teaching or other 
professional experience in P-
12 schools(11)

Reading Specialist, K-4 Lead Reading Teacher, K-5 Classroom Teacher, K-5 18 
Years 

Faculty Member Name E. Sutton Flynt

Highest Degree, Field, & 
University(5) Ed.D. Reading, University of Georgia

Assignment: Indicate the role 
of the faculty member(6) Faculty 

Faculty Rank(7) Full 

Tenure Track YESgfedcb

Scholarship(8), Leadership in 
Professional Associations, and 
Service(9):List up to 3 major 
contributions in the past 3 
years(10)

Member of Board of Examiners for Teacher Education in the State of TN Cooter, 
R; Flynt, E.S., Cooter, K. (2007) Comprehensive Reading Inventory. Pearson 
Publishing, Columbus, Ohio Co-Editor of Content Literacy Column for the 
Reading Teacher 

Teaching or other 
professional experience in P-
12 schools(11)

4 years middle school

Faculty Member Name Jerrie Scott

Highest Degree, Field, & 
University(5) Ph.D. , Linguistics University of Michigan, Ann Arbor 

Assignment: Indicate the role 
of the faculty member(6) Faculty

Faculty Rank(7) Full

Tenure Track YESgfedcb

Scholarship(8), Leadership in 
Professional Associations, and 
Service(9):List up to 3 major 
contributions in the past 3 
years(10)

Member, Educational Testing Services National Board Director, the Commission 
on Language of the National Council of Teachers of English Founder and Director 
of the National African American Read- In Chain 

Teaching or other 
professional experience in P-

Teacher, Pre-K through grade six. Consultant and Researcher, Spencer’s Action 
Research Project Director, Teacher and Para-Professional Training Program 



12 schools(11)

Faculty Member Name Jane Puckett

Highest Degree, Field, & 
University(5) Ed.D. ICL, University of Memphis

Assignment: Indicate the role 
of the faculty member(6) Adjunct Professor

Faculty Rank(7) Assisstant Professor

Tenure Track YESgfedc

Scholarship(8), Leadership in 
Professional Associations, and 
Service(9):List up to 3 major 
contributions in the past 3 
years(10)

Anderson, R.S. & Puckett, J.B. (2005). The usefulness of the online platform for 
capturing literacy field experiences: Four lessons learned. Reading Research & 
Instruction, 44, 22-46. 

Teaching or other 
professional experience in P-
12 schools(11)

3 years – Elementary 5 years – Secondary 15 years – Reading Specialist (Central 
Office) 3 years – Title I Coordinator (Central Office) 

Faculty Member Name Cathy Meredith

Highest Degree, Field, & 
University(5) Ed.D. ICL, University of Memphis

Assignment: Indicate the role 
of the faculty member(6) Faculty

Faculty Rank(7) Assessment Clinical Professor

Tenure Track YESgfedc

Scholarship(8), Leadership in 
Professional Associations, and 
Service(9):List up to 3 major 
contributions in the past 3 
years(10)

Tennessee Association for Childhood Education International, Vice-President 
Membership, 2003-2006 Meredith, C. D. (2006). Nurturing literacy in everyday 
life. TOP: Tips on Parenting. 8, 1-2. Meredith, C. & Hawkins, J. (2005, 
November) “Integrating Literature in the Social Studies Classroom. National 
Council of Social Studies National Conference. 

Teaching or other 
professional experience in P-
12 schools(11)

Kindergarten-3 years 5th and 6th Grades – 12 years Assistant Principal, K-8, 3 
years 

Faculty Member Name Amanda Otsuki

Highest Degree, Field, & 
University(5) Ed.D. Instruction, Curriculumand Leadership, University of Memphis 

Assignment: Indicate the role 
of the faculty member(6) Faculty

Faculty Rank(7) Instructor

Tenure Track YESgfedc

Scholarship(8), Leadership in 
Professional Associations, and 
Service(9):List up to 3 major 
contributions in the past 3 
years(10)



    (5) e.g., PhD in Curriculum & Instruction, University of Nebraska.
    (6) e.g., faculty, clinical supervisor, department chair, administrator
    (7) e.g., professor, associate professor, assistant professor, adjunct professor, instructor
    (8) Scholarship is defined by NCATE as systematic inquiry into the areas related to teaching, learning, and the education of teachers and other school 
personnel.
    Scholarship includes traditional research and publication as well as the rigorous and systematic study of pedagogy, and the application of current 
research findings in new settings. Scholarship further presupposes submission of one's work for professional review and evaluation.
    (9) Service includes faculty contributions to college or university activities, schools, communities, and professional associations in ways that are 
consistent with the institution and unit's mission.
    (10) e.g., officer of a state or national association, article published in a specific journal, and an evaluation of a local school program.
    (11) Briefly describe the nature of recent experience in P-12 schools (e.g. clinical supervision, inservice training, teaching in a PDS) indicating the 

discipline and grade level of the assignment(s). List current P-12 licensure or certification(s) held, if any.

Teaching or other 
professional experience in P-
12 schools(11)

11/2 years pre-K and ELL elementary classes Interim middle school Student 
Teaching Supervisor Reading Inservices Current K-8 teaching license 

Faculty Member Name Kandi Clark-Hill

Highest Degree, Field, & 
University(5) Ed.D. Instructionand Curriculum Leadership-Reading

Assignment: Indicate the role 
of the faculty member(6) Faculty

Faculty Rank(7) Associate

Tenure Track YESgfedcb

Scholarship(8), Leadership in 
Professional Associations, and 
Service(9):List up to 3 major 
contributions in the past 3 
years(10)

University Faculty Representative and Liaison, Tennessee Board of Regents, 
Teaching Quality Task Force Editorial Review Board, The Reading Teacher 
Member, NCTE-Language Commission Departmental Reading Program 
Coordinator Member, TACTE Executive Committee 

Teaching or other 
professional experience in P-
12 schools(11)

4 years k-12

Faculty Member Name Rebecca Anderson

Highest Degree, Field, & 
University(5) Ph.D. Va Tech Reading 

Assignment: Indicate the role 
of the faculty member(6) Faculty, Department Chair

Faculty Rank(7) Full

Tenure Track YESgfedcb

Scholarship(8), Leadership in 
Professional Associations, and 
Service(9):List up to 3 major 
contributions in the past 3 
years(10)

Co-Editor of Technology Column of the Reading Teacher Technology to Teach 
Literacy Text MidSouth Reads Board Member 

Teaching or other 
professional experience in P-
12 schools(11)

3 years teacher K-8 

SECTION II - LIST OF ASSESSMENTS



    In this section, list the 6-8 assessments that are being submitted as evidence for meeting the IRA 
standards. All programs must provide a minimum of six assessments. If your state does not require a 
state licensure test in the content area, you must substitute an assessment that documents candidate 
attainment of content knowledge in #1 below. For each assessment, indicate the type or form of the 
assessment and when it is administered in the program.

    1.  Please provide following assessment information (Response limited to 250 characters each 
field)

Type and Number of 
Assessment

Name of Assessment 
(12)

Type or Form of Assessment 
(13)

When the Assessment Is 
Administered (14)

Assessment #1:
Licensure 
assessment, or 
other content-
based assessment 
(required)

PRAXIS II-Reading 
Specialists 

Examination
Exam End of Program

Assessment #2: 
Assessment of 
content knowledge 
in reading 
education 
(required)

Professional 
Development 

Portfolio
Portfolio

ICL 7809 Reading 
Research and 

Project

Assessment #3: 
Assessment of 
candidate ability to 
plan instruction
(required)

In-Service Training 
Plan Curriculum Plan

RDNG 7544: 
Reading and Study 

Skills in the 
Content Area

Assessment #4: 
Assessment of 
internship, 
practicum, or other 
clinical experience 
(required)

Case Study 
Assessments and 

Intervention
Case Study

RDNG 7541: 
Advanced 

Assessment of 
Reading 

Performance

Assessment #5:
Assessment of 
candidate effect on 
student learning 
(required)

Creating a Literate 
Environment 

Paper

RDNG 7540: 
Innovations for 

Teaching literacy in 
the Classroom

Assessment #6:
Additional 
assessment that 
addresses IRA 
standards 
(required)

Masters Project
Action Research 

Study
ICL 7992: Master's 

Project

Assessment #7:
Additional 
assessment that 
addresses IRA 
standards 
(optional)

Assessment #8:
Additional 
assessment that 
addresses IRA 
standards 



    (12) Identify assessment by title used in the program; refer to Section IV for further information on appropriate assessment to include.
    (13) Identify the type of assessment (e.g., essay, case study, project, comprehensive exam, reflection, state licensure test, portfolio).
    (14) Indicate the point in the program when the assessment is administered (e.g., admission to the program, admission to student 

teaching/internship, required courses [specify course title and numbers], or completion of the program).

(optional)

SECTION III - RELATIONSHIP OF ASSESSMENT TO STANDARDS

    1.  For each IRA standard on the chart below, identify the assessment(s) in Section II that 
address the standard. One assessment may apply to multiple IRA standards.

Standard 1 Foundational Knowledge. Candidates have knowledge of the foundations of reading 
and writing processes and instruction. As a result, reading specialist/literacy coach candidates:

  #1 #2 #3 #4 #5 #6 #7 #8
1.1 Refer to major theories in the foundational areas as they relate to 
reading. They can explain, compare, contrast, and critique the theories. gfedcb gfedc gfedc gfedc gfedc gfedc gfedc gfedc

1.2 Summarize seminal reading studies and articulate how these studies 
impacted reading instruction. They can recount historical developments in 
the history of reading.

gfedcb gfedc gfedc gfedc gfedc gfedc gfedc gfedc

1.3 Identify, explain, compare, and contrast the theories and research in the 
areas of language development and learning to read. gfedcb gfedc gfedc gfedc gfedc gfedc gfedc gfedc

1.4 Are able to determine if students are appropriately integrating the 
components (phonemic awareness, word identification and phonics, 
vocabulary and background knowledge, fluency, comprehension 
strategies, and motivation) in fluent reading.

gfedcb gfedc gfedc gfedc gfedc gfedc gfedc gfedc

    2.  Standard 2. Instructional Strategies and Curriculum Materials. Candidates use a wide range 
of instructional practices, approaches, methods, and curriculum materials to support reading and 
writing instruction: As a result, reading specialist/literacy coach candidates:

  #1 #2 #3 #4 #5 #6 #7 #8
2.1 Support classroom teachers and paraprofessional in their use of 
instructional grouping options. They help teachers select appropriate 
options. They demonstrate the options and explain the evidence-based 
rationale for changing configurations to best meet the needs of all students.

gfedc gfedc gfedcb gfedc gfedc gfedcb gfedc gfedc

2.2 Support classroom teachers and paraprofessionals in the use of a wide 
range of instructional practices, approaches, and methods, including 
technology-based practices. They help teachers select appropriate options 
and explain the evidence-base for selecting practices to best meet the 
needs of all students. They demonstrate the options in their own (and 
demonstration) teaching.

gfedc gfedc gfedcb gfedc gfedc gfedcb gfedc gfedc

2.3 Support classroom teachers and paraprofessionals in the use of a wide 
range of curriculum materials. They help teachers select appropriate 
options and explain the evidence base for selecting practices to best meet 
the needs of all students. They demonstrate the options in their own 
teaching and in demonstration teaching.

gfedc gfedc gfedcb gfedc gfedc gfedcb gfedc gfedc

    3.  Standard 3. Assessment, Diagnosis, and Evaluation. Candidates use a variety of assessment 



tools and practices to plan and evaluate effective reading instruction. As a result, reading 
specialist/literacy coach candidates:

  #1 #2 #3 #4 #5 #6 #7 #8
3.1 Compare and contrast, use, interpret, and recommend a wide range of 
assessment tools and practices. Assessments may range from standardized 
tests to informal assessments and also include technology-based 
assessments. They demonstrate appropriate use of assessments in their 
practice, and they can train classroom teachers to administer and interpret 
these assessments.

gfedc gfedc gfedc gfedcb gfedc gfedc gfedc gfedc

3.2 Support the classroom teacher in the assessment of individual students. 
They extend the assessment to further determine proficiencies and 
difficulties for appropriate services.

gfedc gfedc gfedc gfedcb gfedc gfedc gfedc gfedc

3.3 Assist the classroom teacher in using assessment to plan instruction for 
all students. They use in-depth assessment information to plan individual 
instruction for struggling readers. They collaborate with other education 
professionals to implement appropriate reading instruction for individual 
students. They collect, analyze, and use schoolwide assessment data to 
implement and revise school reading programs.

gfedc gfedc gfedc gfedcb gfedc gfedc gfedc gfedc

3.4 Communicate assessment information to various audiences for both 
accountability and instructional purposes (policymakers, public officials, 
community members, clinical specialists, school psychologists, social 
workers, classroom teachers, and parents).

gfedc gfedc gfedc gfedcb gfedc gfedc gfedc gfedc

    4.  Standard 4. Creating a Literate Environment. Candidates create a literate environment that 
fosters reading and writing by integrating foundational knowledge, use of instructional practices, 
approaches and methods, curriculum materials, and the appropriate use of assessments. As a 
result, reading specialist/literacy coach candidates:

  #1 #2 #3 #4 #5 #6 #7 #8
4.1 Assist the classroom teacher and paraprofessional in selecting 
materials that match the reading levels, interests, and cultural and 
linguistic background of students.

gfedc gfedc gfedc gfedc gfedcb gfedc gfedc gfedc

4.2 Assist the classroom teacher in selecting books, technology-based 
information, and nonprint materials representing multiple levels, broad 
interests, and cultural and linguistic backgrounds.

gfedc gfedc gfedc gfedc gfedcb gfedc gfedc gfedc

4.3 Demonstrate and model reading and writing for real purposes in daily 
interactions with students and education professionals. Assist teachers and 
paraprofessionals to model reading and writing as valued lifelong 
activities.

gfedc gfedc gfedc gfedc gfedcb gfedc gfedc gfedc

4.4 Use methods to effectively revise instructional plans to motivate all 
students. They assist classroom teachers in designing programs that will 
intrinsically and extrinsically motivate students. They demonstrate these 
techniques and they can articulate the research base that grounds their 
practice.

gfedc gfedc gfedc gfedc gfedcb gfedc gfedc gfedc

    5.  Standard 5. Professional Development. Candidates view professional development as a career-
long effort and responsibility. As a result, reading specialist/literacy coach candidates:

  #1 #2 #3 #4 #5 #6 #7 #8

5.1 Articulate the theories related to the connections between teacher gfedc gfedcb gfedc gfedc gfedc gfedc gfedc gfedc



dispositions and student achievement.
5.2 Conduct professional study groups for paraprofessionals and teachers. 
Assist classroom teachers and paraprofessionals in identifying, planning, 
and implementing personal professional development plans. Advocate to 
advance the professional research base to expand knowledge-based 
practices. 

gfedc gfedcb gfedc gfedc gfedc gfedc gfedc gfedc

5.3 Positively and constructively provide an evaluation of their own or 
others’ teaching practices. Assist classroom teachers and paraprofessionals 
as they strive to improve their practice.

gfedc gfedcb gfedc gfedc gfedc gfedc gfedc gfedc

5.4 Exhibit leadership skills in professional development. They plan, 
implement, and evaluate professional development efforts at the grade, 
school, district, and/or state level. They are cognizant of and can describe 
the characteristics of sound professional development programs. They can 
articulate the evidence base that grounds their practice. 

gfedc gfedcb gfedc gfedc gfedc gfedc gfedc gfedc

SECTION IV - EVIDENCE FOR MEETING STANDARDS

    DIRECTIONS: The 6-8 key assessments listed in Section II must be documented and discussed in 
Section IV. The assessments must be those that all candidates in the program are required to complete 
and should be used by the program to determine candidate proficiencies as expected in the program 
standards. Assessments and scoring guides should be aligned with the SPA standards. This means that 
the concepts in the SPA standards should be apparent in the assessments and in the scoring guides to 
the same depth, breadth, and specificity as in the SPA standards.

In the description of each assessment below, the SPA has identified potential assessments that would 
be appropriate. Assessments have been organized into the following three areas that are addressed in 
NCATE’s unit standard 1:
 Content knowledge (Assessments 1 and 2)
 Pedagogical and professional knowledge, skills and dispositions (Assessments 3 and 4)
 Focus on student learning (Assessment 5)

Note that in some disciplines, content knowledge may include or be inextricable from professional 
knowledge. If this is the case, assessments that combine content and professional knowledge may be 
considered "content knowledge" assessments for the purpose of this report.

For each assessment, the compiler should prepare a document that includes the following items: a two 
page narrative that responds to questions 1, 2, 3, and 4 (below) and the three items listed in question 5 
(below). This document should be attached as directed. 

1. A brief description of the assessment and its use in the program (one sentence may be sufficient);
2. A description of how this assessment specifically aligns with the standards it is cited for in Section 
III. Cite SPA standards by number, title, and/or standard wording.
3. A brief analysis of the data findings;
4. An interpretation of how that data provides evidence for meeting standards, indicating the specific 
SPA standards by number, title, and/or standard wording; and
5. Attachment of assessment documentation, including:
(a) the assessment tool or description of the assignment; 
(b) the scoring guide for the assessment; and 
(c) candidate data derived from the assessment. 



It is preferred that the response for each of 5a, 5b, and 5c (above) be limited to the equivalent of five 
text pages, however in some cases assessment instruments or scoring guides may go beyond five 
pages.

All three components of the assessment (as identified in 5a-c) must be attached, with the following 
exceptions: (a) the assessment tool and scoring guide are not required for reporting state licensure 
data, and (b) for some assessments, data may not yet be avail

    1.  Data from licensure tests or professional examinations of content knowledge. IRA standards 
addressed in this entry could include all of the standards. If your state does not require licensure 
tests or professional examinations in the content area, data from another assessment must be 
presented to document candidate attainment of content knowledge. Provide assessment information 
(items 1-5) as outlined in the directions for Section IV. (Answer required)

Provide assessment information (items 1-5) as outlined in the directions for Section IV

Assessment #1 PRAXIS for Reading Specialists 0300

See Attachments panel below.

    2.  Assessment of content knowledge in reading education. IRA standards addressed in this entry 
could include but are not limited to 1 and 5. Examples of appropriate assessments include 
comprehensive examinations, research reports, child studies, action research, portfolio projects,(8)

and essays. (Answer required)

Provide assessment information (items 1-5) as outlined in the directions for Section IV

    (8) For program review purposes, there are two ways to list a portfolio as an assessment. In some programs a portfolio is considered a single 
assessment and scoring criteria (usually rubrics) have been developed for the contents of the portfolio as a whole. In this instance, the portfolio would be 
considered a single assessment. However, in many programs a portfolio is a collection of candidate work—and the artifacts included are discrete items. 

In this case, some of the artifacts included in the portfolio may be considered individual assessments.

Assessment 2 - Professional Portfolio

See Attachments panel below.

    3.  Assessment that demonstrates candidates can effectively plan reading and literacy instruction, 
or fulfill other professional responsibilities in reading education. IRA standards that could be 
addressed in this assessment include but are not limited to 2, 3, 4, and 5. Examples of assessments 
include the evaluation of candidates’ abilities to develop lesson or unit plans or individualized 
educational plans. (Answer required)

Provide assessment information as outlined in the directions for Sections III and IV. 

Assessment 3 In-Service Training Plan (ITP)

See Attachments panel below.



    4.  Assessment that demonstrates candidates' knowledge, skills, and dispositions are applied 
effectively in practice. IRA standards that could be addressed in this assessment include but are not 
limited to 2, 3, 4, and 5. The assessment instrument used to evaluate internships, practicum, or 
other clinical experiences should be submitted. (Answer required)

Provide assessment information (items 1-5) as outlined in the directions for Section IV

Case Study Assessments-Intervention

See Attachments panel below.

    5.  Assessment that demonstrates and evaluates candidate effects on student learning and 
provision of supportive learning environments for student learning. IRA standards that could be 
addressed in this assessment include but are not limited to 2, 3, 4, and 5. Examples of assessments 
include those based on student work samples, portfolio tasks, case studies, follow-up studies, and 
employer surveys. (Answer Required)

Provide assessment information (items 1-5) as outlined in the directions for Section IV

Assessment #5: Creating a Literate Environment

See Attachments panel below.

    6.  IRA standards that could be addressed in this assessment include but are not limited to 2, 3, 4, 
and 5. Examples of appropriate assessments include evaluations of field experiences, case studies, 
research reports, child studies, action research, portfolio tasks, and follow-up studies. (Answer 
required)

Provide assessment information (items 1-5) as outlined in the directions for Section IV

Master’s Project

See Attachments panel below.

    7.  Additional assessment that addresses IRA standards. Examples of assessments include 
evaluations of field experiences, case studies, portfolio tasks, licensure tests not reported in #1, and 
follow-up studies.

Provide assessment information (items 1-5) as outlined in the directions for Section IV

    8.  Additional assessment that addresses IRA standards. Examples of assessments include 
evaluations of field experiences, case studies, portfolio tasks, licensure tests not reported in #1, and 
follow-up studies.



Provide assessment information (items 1-5) as outlined in the directions for Section IV

SECTION V - USE OF ASSESSMENT RESULTS TO IMPROVE PROGRAM

    1.  Evidence must be presented in this section that assessment results have been analyzed and 
have been or will be used to improve candidate performance and strengthen the program. This 
description should not link improvements to individual assessments but, rather, it should 
summarize principal findings from the evidence, the faculty's interpretation of those findings, and 
changes made in (or planned for) the program as a result. Describe the steps program faculty has 
taken to use information from assessments for improvement of both candidate performance and 
the program. This information should be organized around (1) content knowledge, (2) professional 
and pedagogical knowledge, skill, and dispositions, and (3) student learning. 

(Response limited to 12,000 characters)

Overview
The College of Education Assessment System (COEAS) structures review of assessment data by each 
program to insure systematic use of assessment results to improve candidate and program performance. 
An Assessment Retreat is held each year in May at the end of the Spring semester. During this retreat, 
each program faculty group meets with its Community Advisory Committee to review the data collected 
over the past year, make necessary suggestions for needed program changes, and to evaluate the 
program and college assessment systems. To monitor the system, each program submits an Annual 
Program Report to the Department Chair, Director of Assessment, Dean’s office, and the College of 
Education Teacher Education Advisory Council. The Early Childhood Faculty have been active in the 
development of this self study and have met four times and communicated through multiple e-mails in 
addition to the COEAS retreat to discuss findings and plan for changes

When analyzing the assessments, a structural feature limited their impact. At University of Memphis, 
candidates from a range of areas, such as elementary education and special education, take many of the 
same courses required in the Reading Specialist degree. Candidates are not required to declare their 
desire for this add-on licensure until late in the program. Thus since the data are limited to declared 
majors, the number of candidates’ assessments range between 1 and 7. Another reason for the small 
numbers is that our courses are only offered once a year. The discussion of outcomes below will be 
tentative in nature due to the lack of data. Steps to improve program are comprehensive- drawing from 
SPA results as well as program members’ observations, and feedback from our graduates.

CONTENT KNOWLEDGE
Principal Findings 
Two out of 3 candidates were successful on the PRAXIS II Reading Specialist exam. One candidate did 
not demonstrate their knowledge of major theories, seminal research, and integration. There were only 3 
candidates who created professional portfolios. All items related to content knowledge were exemplar. 

Faculty Interpretation
Since two candidates successfully demonstrated an understanding of content knowledge as reflected in 
the PRAXIS assessment and professional portfolio, we drew the conclusion that the program is doing a 
good job as related to content knowledge. But our faculty considered possible reasons for the failure of 
one candidate. The courses may not spend a sufficient time addressing all of these topics, only one area 
may be weak, or the student may have had poor test-taking strategies. 

Changes



Reading faculty members will meet with adjunct faculty, clinical school faculty, and other stakeholders 
to insure consistency of curriculum. Course content will explicitly make connections to the standardized 
test.

Steps Taken to Improve Candidate Performance
There will be explicit discussion on what content will be covered on the PRAXIS and test-taking skills 
will be addressed prior to the candidates taking the PRAXIS. Candidates who are not successful will 
receive individualized counseling as to what steps might improve their understanding of the content. 

Steps Taken to Improve Program
Short Term Actions. As mentioned above, we are at present completing development of a follow-up 
survey for graduates from M.S. programs in Reading/Literacy Education. The survey will include 
questions which directly address content area knowledge. Anticipated implementation is for Spring, 
2008 semester. 

Long-Term Actions. The graduate reading faculty are completing an audit and revision of the M.S. 
program in Reading/Literacy Education with an anticipated implementation of a new program in 
Summer 2008. Specific attention will be paid to the role of content knowledge across courses.

PROFESSIONAL AND PEDAGOGICAL KNOWLEDGE, SKILL, AND DISPOSITIONS 
Principal Findings
The one candidate who took the In-Service Training Plan received acceptable on most of items which 
addressed candidates’ ability to use instructional grouping options, the instructional practices of diverse 
learners, and curriculum materials for diverse learners. The assessment on creating a literacy 
environment was taken by one candidate who received exemplary on all of the items. This reflected a 
competence in the ability to foster reading and writing by integrating foundational knowledge, use of 
instructional practices, approaches and methods, curriculum materials, and the appropriate use of 
assessments. 

Faculty Interpretation 
Since the data is based on one candidate per assessment our faculty interpreted cautiously. We believe 
our program might better prepare candidates to work with diverse students.

Changes
All courses which do not specifically and frequently address diverse learners will be revised to 
specifically address these populations. Reading faculty members will meet with adjunct faculty, clinical 
school faculty, and other stakeholders to insure consistency of evaluation.

Steps Taken to Improve Candidate Performance
Candidates will continue to address issues surrounding diverse learners across the curriculum. Where 
appropriate, syllabi will be revised to include more attention to these issues. Diversity will be defined 
broadly to enable candidates to be successful in meeting the needs of all learners. 

Steps Taken to Improve Program
Short Term Actions. As mentioned above, we are at present completing development of a follow-up 
survey for graduates from M.S. programs in Reading/Literacy Education. Anticipated implementation is 
for the spring, 2008 semester. 

Long-Term Actions. The graduate reading faculty are completing an audit and revision of the M.S. 
program in Reading/Literacy Education with an anticipated implementation of a new program in 



Summer 2008. Designated times will be set aside during program meetings to discuss course content in 
relation to IRA standards, in this case diversity standards. Analysis of the role of diverse learners in 
courses will occur in order to maintain and strengthen the presence.

STUDENT LEARNING 
Principal Findings
Two of the 4 students received an acceptable on communicating results. In the other items related to 
knowledge of assessment tools, a developmental continuum, planning, evaluating and revising 
instruction, 3 of the 4 students received exemplary. 
Faculty Interpretation
Our faculty discussed possible ways to further development candidates’ understanding of how to best 
communicate results to parents, students and colleagues. We realized this is a topic is more likely to be 
mentioned several times across many courses but explicit explanations and practice may need to be 
included pragmatically.

Changes
Consider curriculum revisions and explore ways to include meaningful practice of communication. 
Incorporate candidates’ experiences as students, teachers, and parents in order to increase understandings 
and reflection.

Steps Taken to Improve Candidate Performance
Strategies to communicate successfully will be incorporated into more than one course. Candidates will 
analyze documents of communication and discuss implications for their future practice. 

Steps Taken to Improve Program
Short Term Actions. As mentioned above, we are at present completing development of a follow-up 
survey for graduates from M.S. programs in Reading/Literacy Education. Anticipated implementation is 
for the Spring 2008 semester.

Long-Term Actions. The graduate reading faculty are completing an audit and revision of the M.S. 
program in Reading/Literacy Education with an anticipated implementation of a new program in 
Summer 2008. Activities across the program will include authentic assessments based in the context of 
actual k-12 settings.

SECTION VI - FOR REVISED REPORTS OR RESPONSE TO CONDITIONS REPORTS ONLY

    1.  Describe what changes or additions have been made in response to issues cited in previous 
recognition report. List the sections of the report you are resubmitting and the changes that have 
been made. Specific instructions for preparing a revised report or a response to condition report 
are available on the NCATE web site at http://www.ncate.org/institutions/process.asp?ch=4 
(Response limited to 24,000 characters.)

 

THANK YOU



    This is the end of the report. Please click "Next" to proceed.


