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Section I - Chart 1:  Describing Library Information Specialist Field and Clinical Experiences

Course #

Course Title

Field Assignment

Field Hours

ICL 7800

Advanced Clinical Practicum for Initial

School Library Information Specialist Licensure 

Assigned internship in a PreK-12 school library.

6 credit hours over fifteen weeks; min. one hr. per week

ICL 7800

Advanced Clinical Practicum for 

School Library Information Specialist Endorsement

Assigned internship in a PreK-12 school library.

3 credit hours over twelve weeks

ICL 7992

Master’s Project

Action Research Project Implementation, designed as a culminating experience. Direct participation is required for the successful completion of a field study, on-site project or other classroom-based experience.

Six weeks of implementing the action plan and collecting data in a school setting.

ICL 7996

Master’s Thesis

Learning designed around individual learner field experiences. Developing, implementing, and reporting on classroom-based inquiry. 

3-6 credit hours over fifteen weeks.
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Section I - Chart 2:  Aligning Conceptual Framework and ALA/AASL Outcomes



COE Conceptual Framework Outcomes 

for Professional Educators



ALA/AASL

Outcome Standards

ALA/AASL

Aligning Sub-Standards

Content Knowledge and Skills

Standard 1: Use of Information and Ideas

1.2 Literacy and Reading

1.3 Access to Information

1.4 Stimulating Learning Environment

Knowledge of the Learner

Standard 2: Teaching and Learning

2.1 Knowledge of Learners and Learning

Pedagogy and Instruction

Standard 2: Teaching and Learning

2.3 Information Literacy Curriculum

Assessment and Responsive Practice

Standard 4: Program Administration

4.3 Comprehensive and Collaborative Strategic Planning and Assessment 

Management of Classrooms and Individuals

Standard 4: Program Administration

4.2 Managing Program Resources: Human, Financial, Physical

Personal and Professional Growth and Development

Standard 3: Collaboration and Leadership

3.1 Connection with the Library Community

3.2 Instructional Partner

3.3 Educational Leader
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PROGRAM OF STUDY


Degree: Master of Science Concentration: Instruction & Curriculum


Endorsement: Library Information Specialist (PreK-12)

School Library Information Specialist Major (21-24 Credit Hours)

ICL 7301 
Teaching of Children’s Literature in the Elementary School 


ICL 7302 
Teaching Literature to Adolescents 


ICL 7132 
Cataloging and Classification 


ICL 7133 
School Library Administration 


ICL 7730 
Foundations of Librarianship 


ICL 7731 
Introduction to Bibliography 


ICL 7800 
Advanced Clinical Practicum (6 cr. hrs.) or Endorsement (3 cr. Hours)


Technology Focus (6 credit hours)


*Candidates who do not have the requisite knowledge and skills in technology will be required to take IDT 7060 as a prerequisite.

IDT 7064 
School Change & the Internet


Choose one other from the following 3 IDT courses: 

IDT 7061 
Computers, Technology, Learning, and the Classroom 


IDT 7062 
Authoring Instructional Courseware


IDT 7230 
Instructional Text Designs 

If you do not hold a Master’s Degree, you are required to complete these additional Master of Science Degree Requirements (12 Credit Hours)

ICL 7001 
Fundamentals of Curriculum

ICL 7059 
Models of Instruction 


EDPR 7521 
Introduction to Educational Research 


ICL 7992 
Master’s Project  or

ICL 7996
Thesis

If you do not hold a valid Tennessee teacher’s license, you will need to take the courses listed below.


ICL 7000 
Analysis & Practice of Teaching 


SPED 7000 
Psycho-Educational Problems of Exceptional Children and Adults 


LEAD 6000 
Foundations of Education 


EDPR 7117 
Life-Span Human Development 

Program of Study: M.S. in Library Science


ASSESSMENT 1: Licensure Assessment

Praxis II Examination

Brief Description of the Assessment. 

A passing score as established by the Tennessee State Department of Education on the Praxis II – Library Media Specialist (0310) examination is required for admission to the Master of Science in Library Science Program (Transition Point 1).

Alignment of the Assessment with the ALA/AASL Standards. 

The Praxis II 0310-Library Media Specialist exam was designed to be aligned with the American Library Association/ American Association of School Libraries standards thusly:

Category I - Program Administration and  Category II - Collection Development are closely aligned with ALA/AASL Standard 4 – Program Administration and its three sub-standards: 4.1 Managing information resources; 4.2 Managing program resources: Human, financial, physical; and 4.3 Comprehensive and collaborative strategic planning and assessment. Category III - Information Access and Delivery is aligned with elements of ALA/AASL Standard 1 Efficient and Ethical information-seeking behavior, and its three sub-standards: 1.1 Efficient and ethical information-seeking behavior; 1.2 Literacy and Reading; and 1.3 Access to information.  Category IV- Learning and Teaching is directly aligned with ALA/AASL Standard 2 – Teaching and Learning, and two of its three sub-standards: 2.1 Knowledge of learners and learning, and 2.2 Effective and knowledgeable teacher. Category V- Professional Development, Leadership, and Advocacy are aligned with ALA/AASL Standard 3 - Collaboration and Learning and its three sub-standards: 3.1 Connection with library community; 3.2 Instructional partner; and 3.3 Educational leader.  

In sum, candidates’ successful (passing) completion of the 0310 Library Media Specialist Praxis II examination is a strong indicator of Library Media knowledge and skills as defined by the ALA/AASL to include not only subject-matter knowledge, but also the knowledge and the skills required in planning and implementing the efficient use of library media center and information technology resources to meet diverse user needs.

Brief Summary of Assessment Data. 

As seen in the data chart in Attachment C below, the number of students taking – and passing - the Praxis II – 0310 for Library Media Specialist has increased for the licensure-seeking candidates from 4 in 2005-06 to 12 in 2006-07, while the number of test-takers in the Library Science M.S. program only, dropped from 3 to 2 during the same period.

Rationale for How Data Demonstrate Mastery of Standards. 

Assessment 1 was used as evidence for meeting all ALA/AASL Standards and sub-standards (1 – 4). The data indicates that all candidates demonstrated the knowledge and skills required to all students were able to successfully pass the Praxis Exam, and the categories as aligned with the ALA/AASL Standards and sub-standards. The Assessment 1 data show that all students were able to successfully indicate knowledge and skills in locating, evaluating and using information for specific research-oriented purposes (Standard 1.1), awareness of major trends in reading material for adolescents (Standard 1.2, and facilitating access to information in print, non-print, and electronic formats (Standard 1.3). The data indicates that candidates can successfully design library media instruction that incorporates learner interests, needs with various instructional methodologies and information processes (Standard 2.1). The data indicates that candidates modeled library media specialist behaviors and skills, thus helping to define the specialist as teacher of information skills (Standard 2.2). The data indicates that all candidates demonstrated the knowledge and skills required to effectively use and integrate best practices in technology use and knowledge of information and technology literacies (Standard 2.3). Candidates indicated skills in establishing potential connections to other libraries and the larger library community for resource sharing, networking, and developing common policies and procedures by researching best practices and methods used to inform and encourage the community at large to embrace and support the vision, mission, and goals of a school library media center (Standard 3.1). Candidates also indicated having the skills required to acknowledge the importance of participating on school and district committees and in faculty staff development opportunities by researching the school improvement process and providing a list of research-supported recommendations as to how the school library media program supports the vision of the school and/or district improvement planning process (Standard 3.2).Candidates indicated the skills required in articulating the relationship of the library media program with current educational trends and important issues and the roles school libraries and librarians serve in enhancing student achievement (Standard 3.3). In addition, the data shows that candidates demonstrated the skills required in planning and implementing the effective use of resources and technology to meet diverse user research needs (Standard 4.1). Finally, candidates indicated knowledge of the skills required to develop and evaluate policies and procedures and address the specific intellectual and physical needs of the library media program (Standard 4.2) and the importance in aligning resources, services and information literacy standards with learning objectives, and demonstrates use data for decision-making (Standard 4.3).


Attachment A – Assessment 1:  Praxis II Exam – 0310

The Library Media Specialist test is designed to measure the knowledge and abilities of examinees who have had preparation in a program for school library media specialists, grades K–12. Because programs in school librarianship are offered at both the undergraduate and graduate levels, the test is appropriate for examinees at either level. The test content is aimed at the level of knowledge appropriate for the person who is responsible for administering the library media program at the individual school level. The material in the test, therefore, would not be suitable for those in systems with differentiated staffing or for those at the district level. The 120 multiple-choice questions cover program administration; collection development; information access and delivery; learning and teaching; and professional development, leadership, and advocacy.


Attachment C


Assessment 1 

Data Tables for Praxis II 0310 Library Media Specialist

		Program

		Year

		Test Number

		Number of Test Takers*

		Number Passing*

		Number Failing

		Pass Rate



		Library Science MS

		2006-2007

		0310

		3

		3

		0

		100%



		Library Science MS

		2005-2006

		0310

		2

		1

		0

		100%



		Library Science MS

		2004-2005

		0310

		5

		3

		0

		100%



		Library Science Licensure Only

		2006-2007

		0310

		12

		5

		0

		100%



		Library Science Licensure Only

		2005-2006

		0310

		4

		2

		0

		100%



		Library Science Licensure Only

		2004-2005

		0310

		12

		10

		0

		100%





*The difference between the number of test takers and the number passing is because some test takers report their scores directly to the Tennessee State Department of Education and do not send them to The University of Memphis.
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Library Science MS - Assessment 1


ASSESSMENT 2: Assessment of Content Knowledge in the Field of School Library Media

Pathfinder Project

Brief Description of the Assessment. The theory and purpose of using the Pathfinder strategy in the development of an annotated bibliography is based on creating a structured format for accessing information The emphasis is on general reference sources, introduction to library research principles, practices, and methods of referencing materials. Students choose a topic in which they are interested and develop a Pathfinder strategy, a search strategy that combines various types of materials to construct a usable search strategy and leads to the development of a comprehensive annotated bibliography on the topics of choice. A pathfinder is a document that guides a person to resources on a particular topic. The resources typically include books, Web sites, helpful search terms for the Internet or other library systems, and any other pertinent items.

Alignment of the Assessment with the ALA/AASL Standards. The Pathfinder Project assessment addresses the following standards:

♦ Standard 1.1 Efficient and ethical information-seeking behavior: In order for candidates to perform at the “acceptable” level on this assignment, candidates must demonstrate the skills required to implement strategies in locating, evaluating and using information for specific research-oriented purposes. 

♦ Standard 1.3 Access to information: In order for candidates to perform at the “acceptable” level on this assignment, candidates must demonstrate the knowledge and skills required to facilitate access to information in print, non-print, and electronic formats.

♦ Standard 2.3 Information Literacy Curriculum: In order for candidates to perform at the “acceptable” level in this course, candidates must demonstrate the skills required to investigate best practices in technology use and knowledge of information and technology literacies. Candidates must demonstrate effective and purposeful use of technology for teaching and learning, based on the knowledge and skills required to effectively use and integrate technology with research and instruction.


♦ Standard 4.1 Managing information resources: In order for candidates to perform at the “acceptable” level in this course, candidates must demonstrate the skills required in planning and implementing the efficient use of resources and technology to meet diverse user research needs.


Brief Summary of Assessment Data. See Attachment B below for the rubric used to score this assignment, which candidates were given in advance along with the description of the assignment. As seen in the data chart in Attachment C below, the majority of candidates performed in the “Acceptable” category (6/9). Three candidates performed at the “Exceptional” level (3/9). None of the candidates performed at the “Unacceptable” level on the unit assessment.

Rationale for How Data Demonstrate Mastery of Standards. The assessment data show that all students were able to successfully develop and implement a Pathfinder research project proposal that can be used in locating, evaluating and using information for specific research-oriented purposes (Standard 1.1), and facilitating access to information in print, non-print, and electronic formats (Standard 1.3). The data indicates that all candidates demonstrated the knowledge and skills required to investigate best practices in technology use and knowledge of information and technology literacies (Standard 2.3). Candidates also demonstrated acceptable knowledge of effective and purposeful use of technology for teaching and learning, based on the skills required to effectively use and integrate technology with research and instruction (Standard 2.3). Finally, candidates demonstrated the skills required in planning and implementing the effective use of resources and technology to meet diverse user research needs (Standard 4.1).

Attachment A – Assessment 2:  Pathfinder Project

Each student is required to successfully prepare, complete and submit the Pathfinder Project in the form of creating an Annotated Bibliography on the sources for performing research on a specialized topic. This may be selected from any area or topic. The Library Science MS program developed a model for creating a model pathfinder and a template for pathfinders from that model.  The coursework allows librarians to use the template to create their own pathfinders and then how to translate those pathfinders into short training sessions for their patrons, and thus to model and practice information literacy skills. The bibliography/ pathfinder must incorporate all relevant source materials: print, CD-ROM, online databases, and Internet. The students present their projects and the class discusses each project during class discussion.  

The students begin the Pathfinder Project by using a dictionary, general encyclopedia, subject encyclopedia, and information found via the Internet. Students start with general information on the topic and move to specific information.  Students are encouraged to be creative and go beyond these ideas to find what is available.  You will use information to search other types of materials, general and specific subject databases, and other types of materials that might be available.  This project is intended to teach students how to use the myriad media available in the library.  This search strategy is designed to enable students to develop an annotated bibliography by following these steps:


Step 1: Choose a topic and develop a thesis statement of what you want to learn about the topic.


Step 2: Develop a definition - may be found in a dictionary or encyclopedia and possibly in a subject encyclopedia or website.


Step 3: Find the subject heading for an online catalog search to obtain books and other reference materials.


Step 4: Determine subject headings for searching in a general database.


Step 5: Search in a subject data base.


Step 6: Determine if there are other types of materials available for your topic.


In assessing the final Pathfinder Project/bibliography product, the following components must be successfully addressed must:

1. Describe the sources for the topic; all relevant background information, statutes, and rules or regulations; describe the best monographs and law review articles; comparatively evaluate any hard copy services; and describe any non-legal sources that should be included in the bibliography or pathfinder. 

2. Each identified source item (book, encyclopedia, website, article, etc.) must include descriptions of the item’s primary use, its strengths, unique features, and any weaknesses. 

3. The projects should include a table of contents, pagination, evidence of proof reading and attention to grammar and spelling; and consistent application of a standard method of bibliographic citation such as the APA Manual.


GRADING



Introductory paragraphs (20 points):

The pathfinder’s introduction should describe its scope, including the subject covered, the problem at hand, goals, the intended audience, and the general nature of the resources listed and their limitations (see Pathfinder Report I). Then each section of the pathfinder (e.g., subject headings and browsing areas, encyclopedias and dictionaries, and so on) must begin with a brief introduction that explains the nature of the material/information contained in that section and the content of the items listed. For example, in the encyclopedia section, you may want to start by saying: Encyclopedias are among the best starting points for any research, especially if you know little or nothing about your topic. They usually provide useful background information on particular topics and provide lists of sources that allow you to do further research. The following three encyclopedias (or encyclopedia articles) . . .



Coverage (10 points):


Sections should be appropriate, based on the scope of your pathfinder. Likewise, the items included in each section should reflect the pathfinder’s scope. You are to use your skills in evaluating resources to select only those quality resources that match the stated goals of your pathfinder.



Annotations (30 points):


Ideally, you should annotate each item in the pathfinder with a brief description of its content, arrangement, significance and/or relationship to other items (25-50 words each). If time does not allow you to create original annotations, you can rely on, and quote from, reviews published in academic and professional journals and databases. Note that when a book is entirely or mostly on your topic, you can rely on reviews or descriptions found in academic and professional journals and databases. However, when there are only one or two articles in a book about your topic, then you have to create an annotation or summary yourself for that particular article or two. You should also cite the pertinent chapters or articles individually (e.g., if you find a relevant article in an encyclopedia, cite the specific article itself and not the entire encyclopedia).


Annotations should not exceed 50 words long (a line is, on average, 10 words long). Your review sources (e.g., ARBA, Book Review Digest, Booklist, Library Journal, Publishers Weekly, etc.) should be part of the annotation, cited at the end of the annotation between parentheses or brackets.


If all items in a single section provide similar information, do not annotate each item individually; instead, discuss the content of all items in the introductory paragraph of the section. If you were unable to find a review of a recently published book, try finding a description of the item on the publisher’s website.



Overall appearance, consistency of style, and location of information (20 points):


Consistent formatting of bibliographic information is essential. Please use APA, MLA, or the Chicago Manual of Style (do not use the online catalog formatting style). Include call numbers and other relevant location information to all items at the end of the bibliographic information of each record (not at the end of the annotation). Follow good web design principles to make your pathfinder visually pleasing & easy to use.



Report (20 points): 

Your pathfinder will reflect a great deal of work and many, many selection choices that are not evident in your final product. So as to provide a better indication of your work on this project and your decision making criteria and strategies, please pass in justifications for each of your selections and a discussion of rejected items for each category of materials included in the pathfinder. These justifications and discussion should appear in a separate project report that stands alone from the pathfinder that a library client would not see. The idea is to indicate why you have chosen particular sources over others and to indicate the compilation process. Of course, you need not discuss all the items you rejected for a category if this is a very large number or if you included all you found due to a paucity of material. In most cases, however, you will want to discuss three to four significant sources that you rejected in favor of other items. This report will be a significant part of your final grade. The project’s report should provide the background and explanation of how you have developed your pathfinder and what you have learned. This can range from what you learned about the subject to the process of developing the pathfinder and from the issues in selecting sources to evaluating them. Your report should be no more than five pages long, double-spaced.


Each of the assignment tasks are assessed broadly within the assessment rubric, which is used in a one-to-one relationship with each area of assessment and the assignment grade.  The scores from the rubric are used to determine the assignment grade.


Attachment B – Assessment 2:  Pathfinder Project Rubric


		CRITERIA

		0 - Unacceptable

		1 - Acceptable

		2 - Exceptional



		Task: Introduction

		Pathfinder is too broad or narrow in subject area, the scope is not articulated clearly, and/or an insufficient range of resources are included.

		Pathfinder is lacking in one or two of the following criteria: scope of subject area, articulation of subject area, range of resources.

		Pathfinder's subject area is well-defined and reasonably bounded. Includes references to resources that cover the full range of the subject area.



		Scope

		

		

		



		Tasks: Coverage & Annotations

		No resources in the pathfinder are annotated. Jargon terms are used and not explained. Headings are absent or confusing. Resources are not presented in a logical order. Some hyperlinks do not work.

		Pathfinder is lacking in two or more of the following criteria: annotations, jargon, headings, order, links.

		Pathfinder includes descriptive annotations to most or all items and avoids or explains jargon terms. Resources are easy to find within the pathfinder: descriptive headings are used and resources are presented in a logical order. All hyperlinks are live.



		Reliability

		

		

		



		Task:  Overall Appearance

		Pathfinder is overly complicated in structure, and/or has an inconsistent look & feel.

		Pathfinder is lacking in one or the other of the following criteria: structure, look & feel.

		Pathfinder is simple and direct in structure, and has a consistent look & feel throughout.



		Consistency

		

		

		



		Task:  Report

		Pathfinder is little more than a bibliography. Does not meet the minimum levels of acceptable product.

		Pathfinder is lacking in one or two of the following criteria: more than a bibliography, range of genres, finding aids.

		Pathfinder provides added value beyond being a bibliography. A range of genres of resources are included. Keys to locating resources (e.g., LC subject headings or call numbers) are included.



		Use & Usability

		

		

		





Attachment C – Data Tables for Assessment 2:  Pathfinder Project

Assessment: 02:   Pathfinder Project

		Term

		Item

		Total

		0

		1

		2



		2006F

		Pathfinder

		9 / 9

		0
(0%)

		6
(66.66%)

		3
(33.33%)
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Library Science MS Assessment 2


ASSESSMENT 3: Candidates can effectively plan to meet the needs of the school library media program.

Final Course Grade - ICL 7133 School Library Administration

Brief Description of the Assessment: The course, ICL 7133 School Library Administration, provides fundamental knowledge of school library program administration to address the ALA/AASL Standard 4 - Program Administration. School library media candidates administer the library media program in order to support the mission of the school, and according to the principles of best practice in library science and program administration.. The unifying course theme provides purpose for school library media specialists to implement library media programs that: 1) provide intellectual and physical access to materials in all formats and instruction; and 2) foster competence and stimulate interest in reading, viewing, and 3) use information and ideas.

Alignment of the Assessment with the ALA/AASL/NCATE Standards: This assessment addresses the following standards:


♦ Standard 1.3: In order for candidates to perform at the “acceptable” level in this course, candidates must demonstrate the skills required to support flexible and open access for the library media center and its services by researching best practices in staffing of school library media centers, student scheduling patterns, and by developing appropriate staffing and scheduling recommendations at the school to which they are assigned. 


♦ Standard 1.4: In order for candidates to perform at the “acceptable” level in this course, candidates must demonstrate ways to establish and maintain a positive educational climate in the library media center by providing information about the services and policies of the school library media center, essential in order to maximize use, create a positive learning environment, and promote the resources and services available via the library media center. 


♦ Standard 2.3: In order for candidates to perform at the “acceptable” level in this course, candidates must demonstrate the skills required to investigate best practices in technology use and staff development. Preparing students as knowledge workers requires teacher knowledge of information and technology literacies and effective and purposeful use of technology for teaching and learning,  by developing a one-year staff development plan by applying best practices in technology education and information literacy staff development based on the knowledge and skills required to effectively use and integrate technology with instruction.



♦ Standard 3.1.: In order for candidates to perform at the “acceptable” level in this course, candidates must demonstrate skills in establishing potential connections to other libraries and the larger library community for resource sharing, networking, and developing common policies and procedures by researching best practices and methods in marketing library media services. The final product consists of an informational brochure that includes a marketing strategy that addresses the needs of the library community targeted and will serve as a public relations tool. It will be used to inform and encourage the community at large to embrace and support the vision, mission, and goals of the library media center.

♦ Standard 3.2.: In order for candidates to perform at the “acceptable” level in this course, candidates must demonstrate the skills required to acknowledge the importance of participating on school and district committees and in faculty staff development opportunities by researching the school improvement process and providing a list of research-supported recommendations as to how the school library media program supports the vision of the school and/or district improvement planning process. In addition, students synthesize and incorporate library impact studies on student achievement.

♦ Standard 3.3: In order for candidates to perform at the “acceptable” level in this course, candidates must demonstrate the skills required in articulating the relationship of the library media program with current educational trends and important issues by researching and writing an A.P.A. formatted resource list addressing the roles school libraries and librarians serve in enhancing student achievement. Issues such as diminished school library funding, staffing, presence, and equal footing as teachers require thoughtful, research-informed justifications and advocacy - a critical role of school library media leadership. 

♦ Standard 4.1: In order for candidates to perform at the “acceptable” level in this course, candidates must demonstrate the skills required to organize the library media facility and its collections – print, non-print and electronic – according to standard accepted practice by researching widely available web-based library collection automation software, describing the benefits of a World Wide Web (WWW)-based solution for instruction and management in comparison to a local area solution (LAN), recommend logistics for implementation (inventory, bar-coding, receipt, and storage of textbooks and other library materials), and develop an appropriate staff development plan for teachers.


♦ Standard 4.2: In order for candidates to perform at the “acceptable” level in this course, candidates must demonstrate the skills required to develop and evaluate policies and procedures and address the specific intellectual and physical needs of the library media program by locating and evaluating the best examples of services and policies for students to design a library media center services and policies brochure to be made accessible both in print and online.


♦ Standard 4.3.: In order for candidates to perform at the “acceptable” level in this course, candidates must provide evidence and documentation of collaboration with teachers and administrators in developing a library media program that utilizes resources, services and information literacy standards in alignment with the school's learning goals, objectives, and assessments using available data for planning and decision-making, in the form of a library media center implementation plan proposal.


Summary of Assessment Data: See Attachment B below for the rubric used to score this assessment, which candidates are given in advance along with the description of the individual assignments. As seen in the data chart in Attachment C below, all of the candidates performed in the “Exceptional” category in all of the criteria on the scoring rubric.


Rationale for How Data Demonstrate Mastery of Standards: The assessment data show that students were able to successfully develop and implement a library media implementation plan proposal that are school-centered, focused on student and mindful of ALA/AASL standards to promote and articulate the value of school library media program in school improvement efforts and to plan and implement effective school library programs (Standards 4.1, 4.2, 4.3). They were able to apply knowledge of national, state, and local standards and missions (Standards 3.1, 3.2, 3.3). Finally, and importantly, candidates were able to demonstrate knowledge of how school library media programs impact on student achievement in order to articulate the value of school library media program in school improvement efforts and to plan and implement effective school library programs (Standards 1.3, 1.4, and 2.3). 

Attachment 1 – The Assessment


This course is designed to provide an authentic application of completed graduate course work in three critical areas of service provided by an effective library media program: 

(1) teaching and learning; (2) information access and delivery; (3) program administration. Students successfully complete the course with the grade of “B” or above (as per University of Memphis Graduate School guidelines) will apply best practices and research to implement state-of-the-art library media centers for the Memphis City Schools, Shelby County Schools, or other school districts nation-wide. Students will become effective administrators/leaders in the content and service areas, and community stake holders in providing state-of-the-art library media center services that align with research findings in school libraries and student achievement. Acquiring knowledge of school library administration involves successful completion of individual and team assignments that require investigation, survey, analysis, and development of a plan of action and/or recommendations. The summative assessment is the required successful submission by the student of: 1) a comprehensive, collaborative school library media center implementation plan proposal; 2) an informational brochure detailing services and materials accessible via the library media center and ways for the community to participate; and 3) an annotated resource list to be used as evidence of student research to inform the preceding tasks. The plan and all other student by-products are reviewed and evaluated at three levels: 1) by peers and colleague, and fellow classmates; 2) by administrators and teachers at the school selected for the proposal; and 3) by the course instructor.

Relationship of Course to Curriculum Sequence: 

The course can be taken at any point during the program for those students seeking a degree or for those seeking certification.


Course Objectives: 

A. To provide an introduction to the principles of management with particular attention to the school library media center.


B. To help the student develop an understanding of the place of the school library media center in the elementary and/or secondary school.


C. To help the student develop an understanding of the ways in which a school library media center can be organized to assist in accomplishing the purpose of a school.


D. To survey current practices and problems in the management of school library media centers.


E. To survey selected research on the management of school media centers.


F. To analyze processes for planning, implementing, evaluating and budgeting the school library media programs.


G. To develop methods and techniques for promoting the school library media program in the school and community.


H. To develop an awareness of issues in censorship and intellectual freedom as they pertain to the school library media center's selecting of materials and of procedures for dealing 


The tasks are grouped by the instructor to provide a balance of tasks that are equitable in scope and complexity. The rubric is used in a one-to-one relationship with each area of assessment and the course grade.  The scores from the rubric are used to determine the course grade.


Summative Assessment at successful course completion of ICL 7133 – School Library Administration: By course end, students must demonstrate, via successful completion of all coursework, mastery of the knowledge and skills regarding the following specific criteria:

Area addressed: Teaching & Learning

Items:

1. Use national, state, and local documentation that authorizes and outlines expectations for school library media programs in order to strategically plan, gather data, assess, and justify school library media center programs. Assessment Task/Assignment: Annotated resource list.


2. Demonstrate knowledge of the curriculum and the ability to collaboratively plan and integrate information literacy skills with content outcomes in order to provide input to the school improvement plan. Assessment Task/Assignment: Annotated resource list.


3. Demonstrate knowledge of how school library media programs impact on student achievement in order to articulate the value of school library media program in school improvement efforts and to plan and implement effective school library programs. Assessment Task/Assignment: Annotated resource list.


Area addressed: Information Access & Delivery


Items:

4. Articulate the roles of the school library media specialists and the place of the school media program as an integral part of the educational process within the school in order to garner support for continuous development of school library media programs. Assessment Task/Assignment: Informational brochure.


5. Demonstrate knowledge of library marketing and advocacy resources and techniques in order to promote school library media center use and support. Assessment Task/Assignment: Informational brochure.

Area addressed: Program Administration


Items:


6. Develop a brochure to promote community involvement in school library media programs. Assessment Task/Assignment: Informational brochure.


7. Synthesize knowledge of the mission and goals of the school library media program and how they support the school systemic mission and goals. Assessment Task/Assignment: School library media center implementation plan proposal.

8. Develop policies and procedures to maximize use of library resources, human resources, and technologies. Assessment Task/Assignment: School library media center implementation plan proposal.

9. Articulate the purpose and scope of Selection Policies in order to evaluate and select resources for school library media collections. Assessment Task/Assignment: School library media center implementation plan proposal.  

10. Demonstrate knowledge of ethical uses and issues in information and technologies in order to plan programs that prepare students to contribute positively to the learning community. Assessment Task/Assignment: School library media center implementation plan proposal.  

11. Demonstrate knowledge of library media budgeting by applying effective procedures in prioritizing and documenting. Assessment Task/Assignment: School library media center implementation plan proposal. 


12. Use educational specifications for school library media facilities in order to design quality school library media centers. Assessment Task/Assignment: School library media center implementation plan proposal.


13. Apply knowledge of national, state, and local standards and missions to develop a fully operational school library media program.  Assessment Task/Assignment:  School library media center implementation plan proposal.

Attachment 2 – Rubric


		CRITERIA

		0 - Unacceptable

		1 - Acceptable

		2 - Exceptional



		Task: Annotated Resource List

		Candidate does not use national, state, and local documentation that authorizes and outlines expectations for school library media programs.

		Candidate uses national, state, and local documentation that authorizes and outlines expectations for school library media programs at an acceptable level.

		Candidate demonstrates advanced knowledge and skills in using national, state, and local documentation that authorizes and outlines expectations for school library media programs at an exceptional level.



		Use national, state, and local documentation that authorizes and outlines expectations for school library media programs in order to strategically plan, gather data, assess, and justify school library media center programs.

		

		

		



		Task: Annotated Resource List

		Candidate does not demonstrate knowledge of the curriculum and ability to collaboratively plan and integrate information literacy skills with content outcomes to provide input to the school improvement plan.

		Candidate demonstrates knowledge of the curriculum and ability to collaboratively plan and integrate information literacy skills with content outcomes to provide input to the school improvement plan at an acceptable level.

		Candidate demonstrates advanced knowledge of the curriculum and ability to collaboratively plan and integrate information literacy skills with content outcomes to provide input to the school improvement plan at an exceptional level.



		Demonstrate knowledge of the curriculum and the ability to collaboratively plan and integrate information literacy skills with content outcomes in order to provide input to the school improvement plan.

		

		

		



		Task: Annotated Resource List

		Candidate does not demonstrate knowledge of how school library media programs impact on student achievement to plan and implement effective school library programs.

		Candidate demonstrates knowledge of how school library media programs impact on student achievement to plan and implement effective school library programs at an acceptable level.

		Candidate demonstrates advanced knowledge of how school library media programs impact on student achievement to plan and implement effective school library program at an exceptional level.



		Demonstrate knowledge of how school library media programs impact on student achievement in order to articulate the value of school library media program in school improvement efforts and to plan and implement effective school library programs.



		

		

		



		CRITERIA

		0 - Unacceptable

		1 - Acceptable

		2 - Exceeds Expectations



		Task: Informational Brochure

		Candidate does not articulate the roles of the school library media specialists and the place of the school media program as an integral part of the educational process within the school.

		Candidate articulates the roles of the school library media specialists and the place of the school media program as an integral part of the educational process within the school at an acceptable level.

		Candidate demonstrates advanced knowledge and skills in articulating the roles of the school library media specialists and the place of the school media program as an integral part of the educational process within the school at an exceptional level.



		Articulate the roles of the school library media specialists and the place of the school media program as an integral part of the educational process within the school in order to garner support for continuous development of school library media programs.

		

		

		



		Task: Informational Brochure

		Candidate does not demonstrate knowledge of library marketing and advocacy resources and techniques in order to promote school library media center use and support.

		Candidate demonstrates knowledge of library marketing and advocacy resources and techniques in order to promote school library media center use and support at an acceptable level.

		Candidate demonstrates advanced knowledge of library marketing and advocacy resources and techniques in order to promote school library media center use and support at an exceptional level



		Demonstrate knowledge of library marketing and advocacy resources and techniques in order to promote school library media center use and support.

		

		

		



		Task: Informational Brochure

		Candidate does not develop a brochure to promote community involvement in school library media programs.

		Candidate develops a brochure to promote community involvement in school library media programs at an acceptable level.

		Candidate demonstrates advanced knowledge and skills in developing a brochure to promote community involvement in school library media programs at an exceptional level. 



		Develop a brochure to promote community involvement in school library media programs.

		

		

		



		Task: School Library/Media Plan

		Candidate does not demonstrate necessary skills to synthesize knowledge of the mission and goals of the school library media program in supporting the school systemic mission and goal.

		Candidate demonstrates necessary skills to synthesize knowledge of the mission and goals of the school library media program in supporting the school systemic mission and goals at an acceptable level.

		Candidate demonstrates advanced skills to synthesize knowledge of the mission and goals of the school library media program in supporting the school systemic mission and goals at an exceptional level.



		Synthesize knowledge of the mission and goals of the school library media program and how they support the school systemic mission and goals.



		

		

		



		CRITERIA

		0 - Unacceptable

		1 - Acceptable

		2 - Exceeds Expectations



		Task: School Library/Media Plan

		Candidate does not develop policies and procedures to maximize use of library resources, human resources, and technologies.

		Candidate develops policies and procedures to maximize use of library resources, human resources, and technologies at an acceptable level.

		Candidate demonstrates advanced knowledge and skills in developing policies and procedures to maximize use of library resources, human resources, and technologies at an exceptional level.



		Develop policies and procedures to maximize use of library resources, human resources, and technologies

		

		

		



		Task: School Library/Media Plan

		Candidate does not articulate the purpose and scope of Selection Policies in order to evaluate and select resources for school library media collections.

		Candidate articulates the purpose and scope of Selection Policies in order to evaluate and select resources for school library media collections at an acceptable level.

		Candidate demonstrates advanced knowledge and skills in articulating the purpose and scope of Selection Policies in order to evaluate and select resources for school library media collections at an exceptional level.



		Articulate the purpose and scope of Selection Policies in order to evaluate and select resources for school library media collections.

		

		

		



		Task: School Library/Media Plan

		Candidate does not demonstrate knowledge of ethical uses and issues in information and technologies in order to plan programs that prepare students who contribute positively to the learning community.

		Candidate demonstrates knowledge of ethical uses and issues in information and technologies in order to plan programs that prepare students to contribute positively to the learning community at an acceptable level.

		Candidate demonstrates advanced knowledge of ethical uses and issues in information and technologies in order to plan programs that prepare students to contribute positively to the learning community at an exceptional level.



		Demonstrate knowledge of ethical uses and issues in information and technologies in order to plan programs that prepare students to contribute positively to the learning community.

		

		

		



		Task: School Library/Media Plan

		Candidate does not demonstrate knowledge of library media budgeting by applying effective procedures in prioritizing and documenting.

		Candidate demonstrates knowledge of library media budgeting by applying effective procedures in prioritizing and documenting at an acceptable level.

		Candidate demonstrates advanced knowledge of library media budgeting by applying effective procedures in prioritizing and documenting at an exceptional level.



		Demonstrate knowledge of library media budgeting by applying effective procedures in prioritizing and documenting.



		

		

		



		CRITERIA

		0 - Unacceptable

		1 - Acceptable

		2 - Exceeds Expectations



		Task: School Library/Media Plan

		Candidate does not use educational specifications for school library media facilities in order to design quality school library media centers.

		Candidate uses educational specifications for school library media facilities in order to design quality school library media centers at an acceptable level.

		Candidate demonstrates advanced knowledge and skills in using educational specifications for school library media facilities in order to design quality school library media centers at an exceptional level.



		Use educational specifications for school library media facilities in order to design quality school library media centers.

		

		

		



		Task: School Library/Media Plan

		Candidate does not apply standards and missions in developing a school library media program.

		Candidate demonstrates application of standards and missions in developing a school library media program at an acceptable level..

		Candidate demonstrates advanced knowledge and skills in the application of standards and missions in developing a school library media program at an exceptional level.



		Apply knowledge of national, state, and local standards and missions to develop a fully operational school library media program.

		

		

		





Attachment 3 – Data Table for Assessment Score


Assessment: 03:   ICL 7133 - Final Grade in Class

		Class

		Term

		Item

		Total

		0

		1

		2



		ICL 7133

		2007U

		ICL 7133 Final Grade

		4 / 4

		0
(0%)

		0
(0%)

		4
(100%)





1



Library Science M.S. - Assessment 3


ASSESSMENT 4: Librarian Internship Evaluation

Assessment of practicum or internship

Brief Description of the Assessment.   Formative and summative assessment of supervised internship; designed to compliment on-campus course study with actual on-site professional experience. This assessment is effected mid-program during the ICL 7800 - Advanced Clinical Practicum for Initial Teacher Licensure course.

Alignment of the Assessment with the ALA/AASL/NCATE Standards. The Librarian Internship assessment addresses the following standards:

♦ Standard 1.1 Efficient and ethical information-seeking behavior: In order for candidates to perform at the “acceptable” level on this assignment, candidates must demonstrate the skills required to implement strategies in locating, evaluating and using information for specific research-oriented purposes.

♦ Standard 1.3 Access to information: In order for candidates to perform at the “acceptable” level on this assignment, candidates must demonstrate the knowledge and skills required to facilitate access to information in print, non-print, and electronic formats.

♦ Standard 1.4 Stimulating Learning Environment: In order for candidates to perform at the “acceptable” level in this course, candidates must demonstrate ways to establish and maintain a positive educational climate in the library media center by providing information about the services and policies of the school library media center, essential in order to maximize use, create a positive learning environment, and promote the resources and services available via the library media center.

♦ Standard 2.1 Knowledge of Learners and Learning: In order for candidates to perform at the “acceptable” level in this course, candidates design library media instruction that assesses learner interests, needs, instructional methodologies, and information processes to assure that each is integral to information skills instruction. Candidates support the learning of all students and other members of the learning community, including those with diverse learning styles, abilities and needs. Information skills instruction is based on student interests and learning needs and is linked to student achievement.

♦ Standard 2.2 Effective and Knowledgeable Teacher: In order for candidates to perform at the “acceptable” level in this course, candidates work with classroom teachers to co-plan, co-teach, and co-assess information skills instruction. The library media specialist as teacher of information skills makes use of a variety of instructional strategies and assessment tools. Candidates analyze the role of student interest and motivation in instructional design. Student learning experiences are created, implemented and evaluated in partnership with teachers and other educators.

♦ Standard 2.3 Information Literacy Curriculum: In order for candidates to perform at the “acceptable” level in this course, candidates must demonstrate the skills required to investigate best practices in technology use and knowledge of information and technology literacies. Candidates must demonstrate effective and purposeful use of technology for teaching and learning, based on the knowledge and skills required to effectively use and integrate technology with research and instruction.

♦ Standard 4.1 Managing information resources: In order for candidates to perform at the “acceptable” level in this course, candidates must demonstrate the skills required in planning and implementing the efficient use of resources and technology to meet diverse user research needs.

♦ Standard 4.2: In order for candidates to perform at the “acceptable” level in this course, candidates must demonstrate the skills required to develop and evaluate policies and procedures and address the specific intellectual and physical needs of the library media program by locating and evaluating the best examples of services and policies for students.

♦ Standard 4.3.: In order for candidates to perform at the “acceptable” level in this course, candidates must provide evidence and documentation of collaboration with teachers and administrators in developing a library media program that utilizes resources, services and information literacy standards in alignment with the school's learning goals, objectives, and assessments using available data for planning and decision-making. 

Summary of Assessment Data.   See Attachment B below for the rubric used to score this assignment, which candidates were given in advance along with the description of the assignment. As seen in the data chart in Attachment C below, all of the candidates performed in the “Exceptional” category (5/5) overall. While two candidates performed at the “Acceptable” level on Assessment Items 4 and 7, and one candidate had no score for Assessment Items 5, 10, 12, 13 and 16, none of the candidates performed at the “Unacceptable” level on any of the individual assessment items.


Rationale for How Data Demonstrate Mastery of Standards. The assessment data show that all students were able to successfully complete the Advanced Clinical Practicum. The data indicates that, by successfully completing the internship, all candidates (5/5) demonstrated the knowledge and skills required for hands-on experiences with all tasks related to the school library media center (Standards 1.1 and 1.3) and the school librarian's role in the learning community (Standard 1.4), with additional focus on the following areas: 1) being proactive and engaged learners by being involved in a wide variety of tasks, problem solving situations, opportunities, observations, and challenges (Standards 2.2 and 2.3) ; 2) observing and participating in all major areas of library operations and services (Standard 4.1); and 3)  availing themselves of the opportunities to demonstrate proficiency in various professional skills, extend and enhance knowledge and expertise, or in some cases, to address skills or knowledge deficiencies (Standards 4.2 and 4.3).


Attachment A – Description of the Internship Assessment

The internship (ICL 7800) is a faculty supervised field experience designed to afford school library media candidates an opportunity to apply theories and techniques learned through previous course work to the requirements and expectations of actual practice under the direction of a qualified cooperating media specialist in an approved K-12 school library.  The internship course is completed during a spring semester. Candidates for initial licensure as a Library Media Specialist are required to complete six credit hours of internship. Candidates who are already licensed are required to complete three credit hours of internship. Other course work requirements have been satisfactorily met as outlined in the TN State Dept. of Education licensure requirements for School Library Media Specialist.


 


The internship for those candidates seeking initial licensure (6-credit hours) is a part-time position and consists of 15 weeks, while the requirement for licensed candidates seeking the M.S. degree consists of 200 hours during the semester (3-credit hours). Actual schedules are determined through mutual agreement among the faculty supervisor/internship coordinator, the on-site cooperating media specialist and the school library media candidate.  Additional days are required for site visits to other school libraries and conference attendance as well as possible professional development opportunities including professional meetings.  Attendance at on campus Saturday class meetings, outside readings, and written assignments are also above and beyond the minimum internship requirements.

 


While the candidate should try to have hands-on experiences with all tasks related to the school library media center and the school librarian's role in the learning community, the internship should focus on professional practices rather than clerical level tasks.  In general, the internship requires that candidates should:


1. Be proactive and engaged learners;


2. Observe and participate in all major areas of library operations and services;  and


3. Demonstrate proficiency in various professional skills, to extend skills expertise, or in some cases, to address skills deficiencies. 

In addition, the internship experience should provide candidates with opportunities to involve a wide variety of tasks, problem solving situations, opportunities, observations, and challenges. Part of each candidate's responsibility is to self-reflect and self-evaluate in order to identify individual strengths and weaknesses to create learning objectives that will be incorporated into individually tailored professional development plans. 

Each of the three main areas defined above is assessed within the assessment rubric, which is used in a one-to-one relationship with each area of assessment and the internship grade.  The scores from the rubric are used to determine the overall grade.

		CRITERIA

		0 - Unacceptable

		1 - Acceptable

		2 - Exceptional



		Area: Proactive and engaged learners

		The specialist rarely, if at all, shares ideas and materials with others. The specialist does not take an active role in achieving the objectives of the school.

		The specialist shares ideas and materials with other specialists on a regular basis. The specialist takes an active role in achieving school objectives. The specialist works cooperatively with peers and administrators and assists in planning and implementing curricula activities.

		The specialist shares ideas and materials with other specialists on a regular basis and assists specialists in implementing these ideas or in using these materials. The specialist assists peers and others in identifying and solving instructional problems. The specialist takes an active role in school objectives. The specialist initiates activities and projects in the school and takes a role in resolving school problems. The specialist works cooperatively with peers and promotes parent and community involvement in the library. The specialist conducts workshops or training sessions for the overall benefit of the teachers and the schools.



		Mutually respectful interactions in library

(Assessment Item 2)

		

		

		



		Presents self as fair

(Assessment Item 9)

		Treatment of students is inconsistent. Favoritism is evident. The specialist exhibits very little or no positive verbal or non-verbal behaviors toward students. Very little or no consideration is given to encouragement of students for effort, progress, excellence, and achievement.

		At times, some students are not treated in a manner consistent with others; however, there is no evidence of favoritism. About half of the time, the Library Media Specialist demonstrates positive verbal and non-verbal behaviors toward students. Some consideration is given to encouragement of students for effort, progress, excellence, and achievement.

		All students are treated in a fair and consistent manner with no evidence of favoritism shown. The Library Media Specialist demonstrates positive verbal and non-verbal behaviors toward all students. There is a high degree of evidence which supports that students are encouraged for effort, progress, excellence, and achievement.



		Maintains appropriate learner behavior

(Assessment Item 14)

		Goals or objectives tend to be unclear. Goals or objectives tend to be more inappropriate than appropriate. Library goals and objectives are not consistent with school goals or show integration across other curriculum areas.

		The quality of the goals or objectives varies. The goals or objectives are more appropriate than inappropriate. Goals and objectives are consistent with the school goals but do not take into account other related curriculum areas. Goals or objectives are not based on user needs.




		Goals and objectives are clear. Goals and objectives are appropriate. Goals and objectives are consistent with the school goals and take into account previous learning and other curriculum areas. Goals and objectives are established on assessment of user needs and interests in more than one area. Goals and objectives show adaptation from several sources.






		Uses information about learner interests

(Assessment Item 11)

		Data are not used to assess student interest or performance for the purpose of improving the library media resources, instruction, or services.

		Only one source of data is used on a regular basis to assess student interest and/or performance for the purpose of improving resources, instruction, or services.

		Data are continually used to assess student interest and performance for the purpose of improving resources, instruction, and services to users. Changes to various aspects of the library program are based on a variety of both formal and informal evaluation techniques. Program decisions are made as a result of appropriate analyses of the data.



		Communicates with Students

(Assessment Item 4)

		The specialist frequently uses incorrect grammar or does not speak clearly. Written and oral information is disorganized.

		Correct grammar usage is the norm. The specialist speaks clearly. Written and oral information is sometimes disorganized. Vocabulary is typically appropriate to the level of the audience.

		Correct grammar usage and mechanics are displayed. The specialist speaks and writes clearly. The specialist speaks at an appropriate pace and volume. Vocabulary is appropriate to the level of the audience.



		Maintains a climate conducive to learning

(Assessment Item 15)

		Feedback to students is rare. Students, in general, are not aware of their status, of standards, or expectations. Very little library feedback is given.

		Few recommendations are provided to students. Very few follow-up activities occur. Students are informed of expectations and standards. Status reports to students are appropriate. Feedback is appropriate about half of the time and is provided to a moderate degree.

		Feedback to students occurs more frequently than required reporting periods and includes recommendations or suggestions, when appropriate, and follow-up activities. Students are informed of expectations and standards. Feedback to students is on a timely basis and includes strengths as well as recommendations or suggestions for improvement. Status is reported to students on academic, disciplinary, or other behaviors frequently. Feedback is appropriate and is provided to a large extent.



		Area: Observe and participate in all areas

		No guidelines for appropriate student behavior are established. In general, sanctions are applied inappropriately or in an inconsistent manner. No consideration is given to preventative control. In general, feedback or corrective measures are ineffective. The students exhibit inappropriate behavior and discipline problems are prevalent.

		Some students are not aware of guidelines for appropriate behavior. Some sanctions are applied inappropriately or in an inconsistent manner. Some consideration is given to controlling situations in which inappropriate student behavior is likely to occur. In some cases, feedback concerning behavior or corrective measures is ineffective. The majority of students exhibit appropriate behavior. Some students take a while to change to appropriate behavior.

		Guidelines for appropriate student behavior are written and provided to all students. Specific and reasonable sanctions are applied in a consistent manner. Feedback concerning student behavior, either verbally or non-verbally, is used effectively. Situations are controlled in which inappropriate behavior is likely to occur. All students in the library exhibit appropriate behavior.






		Pupil Management Techniques

(Assessment Item 3)

		

		

		



		Demonstrates flexibility

(Assessment Item 6)

		The Library Media Specialist’s schedule provides for minimum usage of the library media center. The specialist does not consider class schedules, school/class events, staff utilization, user comments or user characteristics when, determining the schedule of services and/or resources. Although there is a set schedule, the schedule provides for little, if any, flexibility.

		The Library Media Specialist generally considers class schedules, school/class events, staffing utilization, and user comments, but gives little consideration to user characteristics when scheduling services and/or resources. There is some flexibility in the schedule.

		The Library Media Specialist’s schedule provides for maximum usage of the library media center. The specialist is knowledgeable of and considers class schedules, school/class events, user comments, staffing utilization, user demands, and user characteristics when determining the schedule of services and resources. The specialist makes available needed resources and provides for maximum flexibility in the library schedule. Library users are aware of the library schedule.



		Monitors students

(Assessment Item 8)



		Learning activities do not accommodate student differences. Very little or no monitoring occurs. Teaching does not occur when necessary or is inappropriately done.




		Some learning activities are analyzed and paced to accommodate student differences. Monitoring through questioning techniques and checking students’ performances occurs but not as frequently as it should. Very little consideration is given to monitoring techniques which address higher order skills. Some re-teaching does occur but more was needed. Re-teaching approaches are usually the same for all students.

		Learning activities are analyzed and paced to accommodate student differences. Monitoring very frequently occurs through questioning techniques and checking students’ performances as they are engaged in learning activities. Monitoring techniques address higher order skills when appropriate. Re-teaching occurs when necessary and includes a variety of re-teaching approaches.



		Area: Demonstrate proficiency & skills

		There are no procedures established for selection of materials, equipment, and resources. There is no faculty or student input used in the selection process.

		There are some procedures established for selection of materials, equipment, and resources. There is little faculty and/or student input in the selection process. There is evidence of some attempt to evaluate potential acquisitions.

		The selection of materials, resources, and equipment relates to school/program goals and objectives. Faculty and student input are used in previewing, evaluating, and selecting materials, resources, and equipment. Procedures have been established and are used for evaluation of potential acquisitions. Bibliographic tools are circulated to aid teachers in the selection process. Procedures have been established to deal with challenging materials.



		Manages library resources

(Assessment Item 5)

		

		

		



		Enforces established consequences

(Assessment Item 7)

		The specialist typically does not adhere to school policies or procedures. The specialist is typically late for class, meetings, or other scheduled activities. Records are not accurate or up to date.

		The specialist adheres to school policies or procedures. The specialist is typically on time for class, meetings, or other scheduled activities. Records are turned in on time and typically are accurate.

		The specialist adheres to school policies or procedures and assists in promoting or developing policies and procedures. The specialist is on time for class, meetings, or other scheduled activities. When necessary, the specialist is willing to arrive early to provide assistance at meetings or events. Records are complete, accurate, and up to date. The specialist provides assistance to others in managing record keeping.



		  Evaluates media center programs & services 

(Assessment Item 12)

		Input from teachers and professional staff is rarely used. Selection of resources does not relate to curriculum areas or instructional goals and objectives. Student needs are rarely, if ever, considered.

		Input from teachers and professional staff is generally used to meet curriculum demands, school goals and objectives, and student needs. There is little evaluation of effectiveness of selected resources.

		Input from teachers and professional staff is used to determine student needs and to provide resources which relate to curriculum demands and instructional goals and objectives. The specialist initiates communication and follow-up activities to determine effectiveness of selected resources. Procedures have been established to prioritize needs.



		Uses Evaluation to improve library media center

(Assessment Item 10)

		Data are rarely or never used to assess resources, instruction, or services to users. Little consideration is given to the use of data for making program decisions.




		Only one source of data is used on a regular basis to assess resources, instruction, or services. Decisions relating to the library program are sometimes based on data. Data are sometimes used for making program decisions.




		Several sources of data are administered continually to assess resources, instruction, and services to users. Changes to various aspects of the library program are based on a variety of both formal and informal evaluation techniques. Program decisions are made as a result of appropriate analyses of the data.



		Manages library media center

(Assessment Item 13)

		Resources are rarely used or integrated with instruction or management procedures. Plans and directions for library staff are unclear or ill-defined. Little time is spent on productive learning activities. Neither community resources nor promotional activities have been incorporated in the library program.

		Resources are integrated with instruction and management procedures about half of the time. Some clear plans and directions are provided for library staff. Some users have difficulty in movement to obtain resources or conduct learning activities. Library Media Specialist and student activities tend to waste a moderate amount of learning time. Some consideration is given to using community resources and some promotional activities have been incorporated in the library program.

		Resources are appropriately integrated with instruction and management procedures. Clear plans and directions are available for library staff. Materials and media are accessible to all users. Facilities are arranged to accommodate different types of activities, and student movement is meaningful. Library Media Specialist and user activities allow for maximum use of learning time. Community resources are used appropriately. A variety of promotional activities are continually incorporated in the library program.



		Maintains library media center

(Assessment Item 16)

		There are no established circulation procedures. Materials, resources, and equipment are not easily accessible to users. Most materials and resources are not current and much of the equipment is in need of repair.




		The Library Media Specialist has established, and made known to users, circulation procedures. Most of the materials and resources are current and most equipment usable. There are no provisions for repair of resources or equipment.




		The Library Media Specialist has established procedures and has obtained needed materials, resources, and equipment, all of which have been labeled and are in order for easy access. Circulation procedures have been established to maximize use of library resources. Materials and resources are current and up to date, and equipment is usable. There are provisions for maintenance of any equipment or resources in need of repair.





Attachment 3 – Data Table for Assessment 4 Internship

Assessment: 04:   ICL 7800 - Librarian Internship Evaluation - Summative

		Class

		Term

		Item

		Total

		0

		1

		2



		ICL 7800

		2007S

		Advanced Clinical Practicum

		5 / 5

		0
(0%)

		0
(0%)

		5
(100.00%)





Assessment: 04:   ICL 7800 - Librarian Internship Evaluation – By Item

		Class

		Term

		#

		Item

		Total Scores

		Total 0

		Total 1

		Total 2



		ICL 7800

		2007S

		02

		Mutually respectful interactions in library

		5

		0 (0%)

		0 (0%)

		5 (100%)



		ICL 7800

		2007S

		03

		Pupil management techniques

		5

		0 (0%)

		0 (0%)

		5 (100%)



		ICL 7800

		2007S

		04

		Communicates with students

		5

		0 (0%)

		1 (20%)

		4 (80%)



		ICL 7800

		2007S

		05

		Manages library resources

		4

		0 (0%)

		0 (0%)

		4 (100%)



		ICL 7800

		2007S

		06

		Demonstrates flexibility

		5

		0 (0%)

		0 (0%)

		5 (100%)



		ICL 7800

		2007S

		07

		Enforces established consequences

		5

		0 (0%)

		1 (20%)

		4 (80%)



		ICL 7800

		2007S

		08

		Monitors students

		5

		0 (0%)

		0 (0%)

		1 (100%)



		ICL 7800

		2007S

		09

		Presents self as fair

		5

		0 (0%)

		0 (0%)

		1 (100%)



		ICL 7800

		2007S

		10

		Uses evaluation to improve library media center

		4

		0 (0%)

		0 (0%)

		4 (100%)



		ICL 7800

		2007S

		11

		Uses information about learner interests

		5

		0 (0%)

		0 (0%)

		5 (100%)



		ICL 7800

		2007S

		12

		Evaluates media center programs & services

		4

		0 (0%)

		0 (0%)

		4 (100%)



		ICL 7800

		2007S

		13

		Manages library media center

		4

		0 (0%)

		0 (0%)

		4 (100%)



		ICL 7800

		2007S

		14

		Maintains appropriate learner behavior

		5

		0 (0%)

		0 (0%)

		5 (100%)



		ICL 7800

		2007S

		15

		Maintains a climate conducive to learning

		5

		0 (0%)

		0 (0%)

		5 (100%)



		ICL 7800

		2007S

		16

		Maintains library media center

		4

		0 (0%)

		0 (0%)

		4 (100%)





2



Library Science MS Assessment 4


ASSESSMENT 5: Big Six Project

Assessment of candidate effect on student learning

Brief Description of the Assessment.   Developed by Eisenberg and Berkowitz (1992), the Big 6 is a widely known and widely used approach to teaching information and technology research skills.  The Big 6 is an information and technology literacy model and curriculum, implemented in thousands of schools K through higher education. The Big 6 strategy is often referred to as an information problem-solving strategy because students are able to utilize its format to approach any given research problem, assignment, decision or task. It is incorporated as a major assignment/component of the ICL 7133 School Library Administration course

Alignment of the Assessment with the ALA/AASL Standards.  The Big Six Research Project assessment addresses the following standards:

♦ Standard 1.1 Efficient and ethical information-seeking behavior: In order for candidates to perform at the “acceptable” level on this assignment, candidates must demonstrate the skills required to implement strategies in locating, evaluating and using information for specific research-oriented purposes. 

♦ Standard 1.3 Access to Information: In order for candidates to perform at the “acceptable” level on this assignment, candidates facilitate access to information in print, non-print, and electronic formats.

♦ Standard 2.1 Knowledge of Learners and Learning: In order for candidates to perform at the “acceptable” level on this assignment, candidates must design library media instruction that assesses learner interests, needs, instructional methodologies, and information processes to assure that each is integral to information skills instruction.  


♦ Standard 2.2 Effective and knowledgeable teacher: In order for candidates to perform at the “acceptable” level on this assignment, candidates models behaviors and skills that define the library media specialist as teacher of information skills makes use of a variety of instructional strategies and assessment tools.

♦ Standard 2.3 Information Literacy Curriculum: In order for candidates to perform at the “acceptable” level in this course, candidates must demonstrate the skills required to investigate best practices in technology use and knowledge of information and technology literacies. Candidates must demonstrate effective and purposeful use of technology for teaching and learning, based on the knowledge and skills required to effectively use and integrate technology with research and instruction.


♦ Standard 4.1 Managing information resources: In order for candidates to perform at the “acceptable” level in this course, candidates must demonstrate the skills required in planning and implementing the efficient use of resources and technology to meet diverse user research needs.


♦ Standard 4.3 Comprehensive and collaborative strategic planning and assessment: In order for candidates to perform at the “acceptable” level in this course, candidates must collaborate with others to develop a library media program plan that aligns resources, services and information literacy standards with a school's goals and objectives, and demonstrate use data for decision-making.

Brief Summary of Assessment Data.   See Attachment B below for the rubric used to score this assignment, which candidates were given in advance along with the description of the assignment. As seen in the data chart in Attachment C below, all of the candidates performed in the “Exceptional” category (4/4). None of the candidates performed at the “Unacceptable” level on the project assessment.

Rationale for How Data Demonstrate Mastery of Standards.   The assessment data show that all students were able to successfully develop and complete a Big Six research project that can be used in locating, evaluating and using information for specific research-oriented purposes (Standard 1.1), and facilitating access to information in print, non-print, and electronic formats (Standard 1.3). The data indicates that candidates successfully designed library media instruction that incorporates learner interests, needs with various instructional methodologies and information processes (Standard 2.1). The data indicates that candidates modeled library media specialist behaviors and skills, thus helping to define the specialist as teacher of information skills (Standard 2.2). The data indicates that all candidates demonstrated the knowledge and skills required to effectively use and integrate best practices in technology use and knowledge of information and technology literacies (Standard 2.3). In addition, the data shows that candidates demonstrated the skills required in planning and implementing the effective use of resources and technology to meet diverse user research needs (Standard 4.1), and finally, candidates collaborated with others in developing a research project plan that aligns resources, services and information literacy standards with learning objectives, and demonstrates use data for decision-making (Standard 4.3).

Attachment A – Assessment 5:  Big Six Project


Over the past 20 years, library media professionals have worked to move from teaching isolated library skills to teaching integrated information skills. Effective integration of information skills has two requirements: (1) the skills must directly relate to the content area curriculum and to classroom assignments; and (2) the skills themselves need to be tied together in a logical and systematic information process model. Programs seeking to move from isolated computer skills instruction also need to focus on these requirements. The "Big Six Skills Approach to Information Problem Solving" is an information literacy curriculum, an information problem-solving process, and a set of skills which provide a strategy for effectively and efficiently meeting information needs. This model is transferable to school, personal, and work applications, as well as all content areas and the full range of grade levels. The Big Six Skills include: (1) task definition; (2) information seeking strategies; (3) location and access; (4) use of information; (5) synthesis; and (6) evaluation. The Big Six Project requires a six-step process that provides support in the activities required to solve information-based problems: task definition, information seeking strategies, location and access, use of information, synthesis, and evaluation. Each of the six steps has two sub-skills; the following list provides the associated sub-skills:

Step 1 Task definition.


1.1 Define the information problem


1.2 Identify information needed to complete the task (solve the information problem).


Step 2
Information-seeking strategies


2.1 Determine the range of possible sources (brainstorm)


2.2 Evaluate the different possible sources to determine priorities (select the best sources).


Step 3
Locate and Access


3.1       Locate services (intellectually and physically)


3.2  
Find information within sources


Step 4
Use of information


4.1       Engage (e.g. read, hear, view) the information within a source.


4.2       Extract relevant information from a source.


Step 5 Synthesis


5.1 
Organize information from different sources


5.2 
Present the information


Step 6 Evaluation


6.1 
Judge the product (effectiveness)


6.2 
Judge the information problem solving process (efficiency)

GRADING



Define the Task (10 points):

Task definition requires students to identify the exact information problem presented to them. You must also identify the types of information needed in order to solve the problem. You must have a clear hypothesis, a specific question, and a clear understanding of what is needed in order to answer that question.


Develop Information Seeking Strategies (20 points):


The information seeking strategies stage requires students first to identify all the possible sources of information, and then to evaluate each source to determine which are best for you to use. For instance, while one possible source of information about the planet Mars is to go to Mars, a more feasible and higher quality source would be a detailed Web site created by NASA, based on the Mars exploration expeditions.



Locate, Access, and Use Information (40 points):


The next two steps, location and access and use of information, are comprised of traditional bibliographic skills. Students must not only find individual resources such as books, magazines, reference materials, and Web sites, but also find the information within each source through the use of tables of contents, indexes, and other resource-specific tools. Next, you must engage each source (read, view or listen) and extract specific information from it through the application of note taking, highlighting, and summarizing. If all items in a single section provide similar information, do not annotate each item individually; instead, discuss the content of all items in the introductory paragraph of the section. If you were unable to find a review of a recently published book, try finding a description of the item on the publisher’s website.




Synthesize and present the information (20 points):


Synthesis requires students to make a decision, create a product, or formulate an answer. Synthesis is linked to task definition in that students are expected to answer the specific question they created when initially engaging in the problem-solving process.


Evaluate Process and Product (10 points): 

Evaluation requires students to evaluate not only their final product (whether it is a decision, paper, etc.), but also to evaluate how well they performed the information problem-solving task.

Each of the assignment tasks are assessed broadly within the assessment rubric, which is used in a one-to-one relationship with each area of assessment and the assignment grade.  The scores from the rubric are used to determine the assignment grade.


Attachment B – Assessment 5:  Big Six Project Rubric


		CRITERIA

		0 - Unacceptable

		1 - Acceptable

		2 - Exceptional



		Big 6 Skill #1:


Define the Task 

		Shows vague, unfocused understanding of the assignment or problem.

		Demonstrates understanding of most of assignments or problems.

		Articulates a clear, complete understanding of most of the assignments/ problems.



		Integrated Assignment

		

		

		



		Big 6 Skill #2: Develop Information Seeking Strategies 

		Chooses a strategy without comparison to other possibilities.

		Chooses a strategy after comparing possibilities.

		Chooses the most appropriate strategy(ies) and gives reasons for choices.



		Integrated Plan of Action

		

		

		



		Big 6 Skills #3 & #4: Locate, access, and use information 

		Submits assignment (product) with many components missing.

		Submits the assignment (product) with few components missing.

		Completes the assignment (product) with all components in evidence.



		Integrated Task Accomplishment

		

		

		



		Big 6 Skill #5: Synthesize and present the information 

		The quality of the product reflects an understanding of few facets of the problem.

		The quality of the product reflects an understanding of many facets of the problem.

		The quality of the product reflects an understanding of most facets of the problem.



		Integrated Finished Product

		

		

		



		Big 6 Skill #6: Evaluate Process and Product 

		Completes the assignment and understands the evaluation process but gives few reasons even with assistance, and can't give reasons for the errors in the product and problem solving process.

		Evaluates the product and problem-solving process and gives reasons with assistance.

		Evaluates the product and problem-solving process and gives reasons without assistance.



		Integrated Evaluation

		

		

		





Attachment C – Data Tables for Assessment 5:  Big Six Project

Assessment: 05:   ICL 7133 - Big Six Project

		Class

		Term

		Item

		Total

		0

		1

		2



		ICL 7133

		2007U

		Big 6 project

		4 / 4

		0
(0%)

		0
(0%)

		4
(100%)
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Library Science MS - Assessment 5


ASSESSMENT 6: Assessment of Candidate’s Knowledge of Specific Needs and Interests of Diverse Readers and Learners.

Comprehensive Reading Content Bibliography

Brief Description of the Assessment. 

The Comprehensive Reading Content Bibliography is a formative Assessment incorporated as a major assignment/component of the ICL 7302 Teaching Literature to Adolescents course.


Students must successfully demonstrate knowledge & skills in recent research, trends, and issues related to methods of teaching adolescent literature including fiction, nonfiction, drama and poetry by creating an annotated bibliography addressing reading preferences of today's adolescents and in identification of appropriate young adult (YA) reading materials. 

Alignment of the Assessment with the ALA/AASL Standards. 

The Comprehensive Reading Content Bibliography assessment addresses the following standards:

♦ Standard 1.1 Efficient and ethical information-seeking behavior: In order for candidates to perform at the “acceptable” level on this assignment, candidates must demonstrate the skills required to implement strategies in locating, evaluating and using information for specific research-oriented purposes. 


♦ Standard 1.2 Literacy and Reading: In order for candidates to perform at the “acceptable” level on this assignment, candidates demonstrate awareness of major trends in reading material for children and youth. Candidates select materials in multiple formats to address the needs and interests of diverse young readers and learners.


♦ Standard 1.3 Access to Information: In order for candidates to perform at the “acceptable” level on this assignment, candidates facilitate access to information in print, non-print, and electronic formats.


♦ Standard 2.1 Knowledge of Learners and Learning: In order for candidates to perform at the “acceptable” level on this assignment, candidates must design library media instruction that assesses learner interests, needs, instructional methodologies, and information processes to assure that each is integral to information skills instruction.  


♦ Standard 2.2 Effective and knowledgeable teacher: In order for candidates to perform at the “acceptable” level on this assignment, candidates models behaviors and skills that define the library media specialist as teacher of information skills makes use of a variety of instructional strategies and assessment tools.

♦ Standard 2.3 Effective and knowledgeable teacher: In order for candidates to perform at the “acceptable” level in this course, candidates must demonstrate the skills required to investigate best practices in technology use and knowledge of information and technology literacies. Candidates must demonstrate effective and purposeful use of technology for teaching and learning, based on the knowledge and skills required to effectively use and integrate technology with research and instruction.


♦ Standard 4.1 Managing information resources: In order for candidates to perform at the “acceptable” level in this course, candidates must demonstrate the skills required in planning and implementing the efficient use of resources and technology to meet diverse user research needs.


♦ Standard 4.3 Comprehensive and collaborative strategic planning and assessment: In order for candidates to perform at the “acceptable” level in this course, candidates must collaborate with others to develop a library media program plan that aligns resources, services and information literacy standards with a school's goals and objectives, and demonstrate use data for decision-making.

Brief Summary of Assessment Data. 

See Attachment B below for the rubric used to score this assignment, which candidates were given in advance along with the description of the assignment. As seen in the data chart in Attachment C below, the majority of candidates performed in the “Exceptional” category (15/24). Fifteen candidates performed at the “Acceptable” level (9/24). None of the candidates performed at the “Unacceptable” level on the unit assessment.

Rationale for How Data Demonstrate Mastery of Standards. 

The assessment data show that all students were able to successfully compile and complete a comprehensive reading content annotated bibliography that can be used in locating, evaluating and using information for specific research-oriented purposes (Standard 1.1), demonstrate awareness of major trends in reading material for adolescents (Standard 1.2, and facilitating access to information in print, non-print, and electronic formats (Standard 1.3). The data indicates that candidates successfully designed library media instruction that incorporates learner interests, needs with various instructional methodologies and information processes (Standard 2.1). The data indicates that candidates modeled library media specialist behaviors and skills, thus helping to define the specialist as teacher of information skills (Standard 2.2). The data indicates that all candidates demonstrated the knowledge and skills required to effectively use and integrate best practices in technology use and knowledge of information and technology literacies (Standard 2.3). In addition, the data shows that candidates demonstrated the skills required in planning and implementing the effective use of resources and technology to meet diverse user research needs (Standard 4.1), and finally, candidates collaborated with others in developing a research project plan that aligns resources, services and information literacy standards with learning objectives, and demonstrates use of data for decision-making (Standard 4.3).

Attachment A – Assessment 6: Annotated Bibliography

The purpose of the Comprehensive Reading Content Bibliography Annotated Bibliography is to help candidates identify resources that may be useful for enhancing their knowledge of the content required as they prepare for the assessment. For each reference cited, the bibliography provides a brief summary of the types of information covered by the resource. The bibliography is not intended to offer a comprehensive listing of all potentially useful resources for encouraging adolescents to read, nor is it intended to be a substitute for other coursework and other types of teacher preparation. Candidates are expected to familiarize themselves with the materials in the bibliography and to successfully incorporate this knowledge into a comprehensive school library media program. 

The assignment strategy is designed to enable students to develop an annotated bibliography by following these steps:

Step 1
Choose a topic (subject or author) you want to study as a possible unit for use with your students.  Define you topic with a comprehensive thesis statement about how you will teach this unit.


Step 2
From selection tools such as (School Library Journal, Booklist, Hornbook, etc., or approved vendor sources) select books to compile an annotated bibliography.


Step 3
Indicate how you will to teach this unit and what you expect the students to learn.


Annotated Bibliography Description

This is a formal bibliography that includes citations of sources with summary and evaluation information for each source.  The assignment must be created using MS Word or other compatible word processing software, double spaced, and using APA or MLA format.  Each student will research the sources of adolescent literature assigned at the beginning of the term using multiple sources.  A minimum of ten sources should be used with no more than one citation derived from each source. Websites can be a single source also (such as citing the TeenSpace in the Internet Public Library website). Wikipedia may not be used as a cited web source.  Students may choose the citation format – MLA or APA – but be consistent with one format throughout the paper.  The bibliography will be graded using the rubric handed out in class.  The emphasis is on finding accurate, reliable sources and providing a clear summary and evaluation for each source.  


GRADING the Annotated Bibliography Assignment

This assignment is designed to help you evaluate sources of information for adolescent literature as you learn about a specific group of marine organisms.  An annotated bibliography includes all of the citation information needed to find a source and a paragraph describing the source.


1. Find a minimum of ten sources on your topic – these should be your best sources so that means you will likely have reviewed at least twice this many


2. For the ten – only 3 can be web sites, your text is not to be used as one of the seven.


3. Pick one citation format and use it consistently in the assignment


4. Look for reliable, valid sources that discuss research and use scientific language


5. As you write your annotated paragraph include both a summary of the source AND an evaluation of the validity of the source and its usefulness.  Paragraphs should be in full sentences 70-200 words long.  Length of the entry is often linked with the length of the source.


a. Summarize the content of the source – be descriptive and specific


b. Evaluate the accuracy and validity of the source


c. Describe the usefulness of the source


6. The format should list the citation, then the appropriate paragraph annotation followed by the next citation and annotation.  All entries should be typed and double spaced.


Identifying valid sources:


· Look for the author’s credentials.  Are they a person who has a documented knowledge of science?


· When was the source created?  Could research since that time have changed the information included in your source?  If so, look for more recent works that give you the same (or different) information.


· What type of source is this – popular, journal, web? 


· The depth and level of detail offered in the source.  It should be appropriate to your level of understanding but use relevant vocabulary and cite research to support its information.


Each of the assignment criteria are assessed within the assessment rubric, which is used in a one-to-one relationship with each area of assessment and the assignment grade.  The scores from the rubric are used to determine the assignment grade.


Attachment B – Assessment 6: Annotated Bibliography

		CRITERIA

		0 - Unacceptable

		1 - Acceptable

		2 - Exceptional



		Quality of Sources

		Sources do not meet guidelines for types of sources used and there is no consideration of validity.

		Several sources are credible but others are not current or have questionable validity.

		All sources demonstrate careful consideration of scientific validity and sources do not repeat same information.



		Accuracy

		Makes more than 10 errors on citations.

		Makes 1-5 errors on citations.

		Includes the complete and accurate bibliographic citation for each source and is organized according to citation method used.



		Annotations Content

		Little or no information specific to the source is included; one or more component of the annotation is missing in many citations.

		One component of the annotation is missing or very limited in several citations.

		Summaries are accurate, evaluation addresses validity of source and usefulness for assignment is included for every source.



		Annotations Structure

		Poorly written, many generic statements, too short; annotations are missing or are not coherent.

		Well written but contain some generic statements OR not appropriate length.

		Well-written, unique to the source, avoids vague statements.  Appropriate length.



		Overall Quality

		Sources used do not create an informative paper; sources miss key topics required by assignment.

		Bibliography provides sources to create a paper on the topic but is missing some key information.

		Bibliography can be used to generate a comprehensive research paper with excellent sources.








Attachment C – Data Tables for Assessment 6: Annotated Bibliography

Assessment: 06:   ICL 7302 - Annotated Bibliography

		Class

		Term

		#

		Item

		Total Scores

		Total 0

		Total 1

		Total 2



		ICL 7302

		2006F

		01

		Annotated bibliography

		24

		0 (0%)

		9 (37.5%)

		15 (62.5%)
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Library Science M.S. -  Assessment 6



      Grade levels(1) for which candidates are being prepared

    (1) e.g. Early Childhood; Elementary K-6

PreK-12

      Program Type

nmlkj Advanced Teaching

nmlkj First teaching license

nmlkji Other School Personnel

nmlkj Unspecified

      Degree or award level

nmlkj Baccalaureate

nmlkj Post Baccalaureate

nmlkji Master's

nmlkj Post Master's

nmlkj Specialist or C.A.S.

nmlkj Doctorate

nmlkj Endorsement only

      Is this program offered at more than one site?

nmlkj Yes

nmlkji No

      If your answer is "yes" to above question, list the sites at which the program is offered
 

      Title of the state license for which candidates are prepared
Library Information Specialist PreK-12

      Program report status:

nmlkji Initial Review

nmlkj Response to a Not Recognized Decision

nmlkj Response to National Recognition With Conditions

      State Licensure requirement for national recognition:
NCATE requires 80% of the program completers who have taken the test to pass the applicable 
state licensure test for the content field, if the state has a testing requirement. Test information and 
data must be reported in Section III. Does your state require such a test?

nmlkji Yes



nmlkj No

SECTION I - CONTEXT

      Description of any state or institutional policies that may influence the application of 
ALA/AASL standards. (Response limited to 4,000 characters)
Licensure for Library Information Specialist (PreK-12) at The University of Memphis is part of the 
Instruction and Curriculum Leadership Department in The College of Education. Licensure is offered at 
the graduate level through a Master of Science program, or as post-baccalaureate licensure only if the 
candidate already holds a master’s degree. Candidates who hold an initial teacher’s license take one 
path, while those who are not yet licensed as a teacher complete an additional series of courses.
The Tennessee Department of Education (DoE) requires that candidates for the Library Information 
Specialist license successfully pass the Praxis II Library Media Specialist (10310) examination, 
participate in field experiences on an on-going basis, pass an internship, and complete all requirements 
for a master’s degree.
Tennessee licensure standards for Library Information Specialist endorse librarians for work in PreK-12 
schools. Tennessee DoE performance standards and program implementation guidelines are very closely 
aligned with ALA/AASL standards, and are understood to include the same grade levels of Pre-
kindergarten through 12th grade.
The Tennessee DoE supports librarian preparation programs enable candidates to meet the 
developmental and intellectual literacy needs of all children. The performance standards for library 
science provide program guidelines to develop prospective librarians who have the necessary content 
and pedagogical knowledge as well as the personal dispositions necessary to be successful librarians. 
Developing expertise in library and media studies is a lifelong undertaking that is initiated in college 
course work, refined in field experiences and/or clinical practice, and enhanced during professional 
work. The intent of Tennessee DoE’s library performance standards is to support preparation programs 
having a comprehensive program of study that integrates the general education core, professional 
education, an academic knowledge and a variety of field experiences to ensure candidates meet all of the 
licensure standards.
The University of Memphis Library Information Specialist licensure program is approved by the 
Tennessee State Department of Education.

      Description of the field and clinical experiences required for the program, including the number 
of hours for early field experiences and the number of hours/weeks for student teaching or 
internships. (Response limited to 8,000 characters)
The Library Information Specialist (PreK-12) licensure program requires an internship in a PreK-12 
school library that may be completed while employed in that position with a district-authorized 
provisional waiver. Students who are employed with a waiver in lieu of library internship must present 
two years of satisfactory evaluations from their supervisor, usually an assistant principal or principal. 
(See 
Chart 1: Describing Library Information Specialist Field and Clinical Experiences)

      Description of the criteria for admission, retention, and exit from the program, including 
required GPAs and minimum grade requirements for the content courses accepted by the 
program. (Response limited to 4,000 characters)

The Master of Science degree is available to individuals who already hold an initial teacher’s license and 
want to expand their work in their teaching areas. It is also available to individuals without licensure 
who desire to work in education-related settings but do not need school librarian/media specialist 
licensure. This degree is directed toward the development of competencies necessary for leadership and 



advancement in K-12 settings and fields related to education. The purpose of the Master of Science 
Degree is to provide students the opportunity to expand their knowledge base in teaching areas and areas 
related to education. After admission to the department, the student's baccalaureate degree serves as the 
base upon which a master's level program of study is planned. For some students the master's degree is a 
continuation of studies begun at the undergraduate level, for others the degree program provides them 
the opportunity to expand into other areas of education.
This program is designed for students who are seeking advanced study and professional development in 
education focusing on a School Library Information Specialist Master of Science degree. The MS degree 
is NOT designed for students seeking initial licensure. It is designed for students who are seeking 
advanced study in education with a concentration in Library Science 
Admission to the Graduate School and admission to the Library Science MS program are separate 
procedures. Applicants must submit complete admissions information: 
1. Application to the Graduate School, including: 
a. Official report of the Graduate Record Examination (GRE) score (verbal, quantitative, and writing) 
b. Official transcripts of undergraduate and graduate study 
c. Applicants whose native language is other than English must score at least 550 (or 210 computer-
based) on the Test of English as a Foreign Language (TOEFL) 
2. Application to the program in the Department of Instruction and Curriculum Leadership (departmental 
applications can be obtained via the ICL web site http://coe.memphis.edu/icl/), including two letters of 
recommendation, preferably one from a college/university professor 
3. The above criteria represent the minimum acceptable admission requirements. Depending on the 
applicant's educational background, the graduate committee may require additional coursework to 
prepare the student for advanced master's level studies. 
Multiple criteria will be used when considering applicant admission, including, but not limited to, 
undergraduate and graduate grade point averages, scores of the submitted tests, and letters of 
recommendation. 
Graduate students must maintain a 3.0 GPA ("B"). Grades of "D" and "F" will not apply toward any 
graduate degree, but will be computed in the GPA. No more than 7 hours of "C-," "C" or "C+" will be 
applied towards meeting degree requirements. Grades earned at another university will not be computed 
in the cumulative GPA. Grades in courses that are older than the time limitation for degree will be 
shown on the transcript but will not be included in the computation of the GPA used for graduation. 
Only courses that have been validated will count toward the degree (see below for validation policy). 
A graduate student may repeat a course to earn a higher grade only if the earned grade was a "U" or 
lower than a "B" (3.0). No course may be repeated more than once to improve the grade. Only the grade 
earned in the second attempt will be included in the computation of the cumulative grade point average. 
A maximum of two courses may be repeated during the student's total graduate career to improve a 
grade.

      Description of the relationship2 of the program to the unit’s conceptual framework. (Response 
limited to 4,000 characters)

The Library Information Specialist MS program in the Instruction and Curriculum Leadership 
Department within The University of Memphis is committed to developing school librarians/media 
specialists who are inspired to engage in critical thinking, problem solving, and lifelong learning. 
Completion of our secondary school librarian/media specialist program signifies that candidates for 
licensure have developed knowledge and skills in pedagogy, research skills, and information 
technology, which address performance outcomes required by the state of Tennessee. The school 
Library Information Specialist program is built on a conceptual framework that includes three 
components: 
1) Facilitating learning for students and themselves; 
2) Understanding and appreciating diversity, particularly in an urban setting; and



    (2): The response should describe the program's conceptual framework and indicate how it reflects the unit's conceptual framework.

3) Fostering professionalism and vision.
The conceptual framework of the University of Memphis College of Education consists of its vision for 
preparing educational leaders, its mission to pursue engaged scholarship, its philosophical commitments 
and principles, and its high expectations for candidate performance. By articulating our values, we are 
better able to ensure that we are engaged with our community, relevant both to our stakeholders and 
within our disciplines, and leading our profession.
Vision and Mission
The vision of the College of Education is to be a leader in the preparation of urban professionals. The 
mission of the College of Education is to provide high-quality undergraduate and graduate instruction for 
urban students, to conduct meaningful research designed to illuminate and solve problems, and to use 
our expertise to serve our community. The theoretical model uniting all of these activities is engaged 
scholarship.
Commitments
All initial and advanced programs for the preparation of teachers and other school personnel are guided 
by these three fundamental commitments. Commitment to Effective Practice: All faculty members are 
committed to preparing candidates with the knowledge, skills, and dispositions necessary to begin 
practice as competent professionals who meet and exceed the requirements for successful work in their 
chosen fields. Commitment to Diverse Communities: We are committed to preparing effective 
professionals who understand and value diversity, and who act proactively in all relationships. 
Commitment to Leadership: We are committed to the notion of leaders as problem-solvers who embrace 
change. Our faculty and student leaders are disposed to positive change through active engagement with 
their various professional communities.
Outcomes for Professional Educators
These three commitments are expressed in these six College of Education Outcomes for Professional 
Educators: Content Knowledge and Skills, Knowledge of the Learner, Pedagogy and Instruction, 
Assessment and Responsive Practice, Management of Classrooms and Individuals, and Personal and 
Professional Growth and Development. Alignment between these outcome standards and ALA/AASL 
standards are demonstrated in the table below: (See Chart 2: Aligning Conceptual Framework and 
ALA/AASL Outcomes)

      Indication of whether the program has a unique set of program assessments and their 
relationship of the program's assessments to the unit's assessment system(3). (Response limited to 
4,000 characters)

The College of Education Assessment System (COEAS) is consistent with the college conceptual 
framework and provides a structure for all college program assessments. COEAS identifies four 
transition points for initial licensure programs: 1) admission to the School Library Information Specialist 
graduate program, 2) admission to a capstone internship or course, 3) completion of capstone internship 
or course and graduation, and 4) follow-up during professional practice. COEAS is designed so that all 
programs include a combination of six to eight college-level and program specific key assessments. 
Thus, the University of Memphis Library Science program assessment system includes both college-
wide assessments and key assessments that are unique to the School Library Information Specialist M.S. 
program. 
The first transition point for the school Library Information Specialist education program candidates is 
Admission the Graduate School and the School Library Information Specialist M.S. program. At this 
first transition point, all assessments are universal college level requirements across all programs, for 
example, minimum GPA, and acceptable scores on the GRE.
The second transition point for School Library Information Specialist education program candidates is 
admission to student library internship. In the program phase between the first and second transition 



    (3) This response should clarify how the key accessments used in the program are derived from or informed by the assessment system that the unit 

will address under NCATE Standard 2.

points, program candidates complete three key assessments that are unique to the licensure program, 
including an advanced clinical practicum for School Library Information Specialist licensure. These 
assessments consist of: on-campus course studies; supervised practicum; and actual on-site professional 
experience, and other similarly organized professional experiences. The third transition point for the 
School Library Information Specialist program candidates is completion of the school library 
internship/practicum. During this practicum - the program phase leading up to the third transition point -
program candidates are assessed using a college-wide student internship evaluation that is aligned 
directly with the Interstate New Teacher Assessment and Support Consortium (INTASC) standards, the 
Tennessee Framework for Evaluation and Professional Growth, and the college conceptual framework 
outcomes. In addition, candidates are assessed with an addendum instrument that is specific to the 
requirements and standards for the School Library Information Specialist program.
The fourth and final transition point occurs a year after program completion and is assessed using a 
college-level follow-up survey aligned with INTASC standards, the Tennessee Framework for 
Evaluation and Professional Growth, and the college conceptual framework outcomes. 
In summarizing, School Library Information Specialist M.S. candidates are assessed over a period of 
time at four transition points, using multiple sources of internal and external evidence, and different 
types of assessments. Some assessments are college-level although COEAS is designed so that most key 
assessments are program specific and unique to the School Library Information Specialist M.S. program.

      Please attach files to describe a program of study that outlines the courses and experiences 
required for candidates to complete the program. The program of study must include course titles. 
(This information may be provided as an attachment from the college catalog or as a student 
advisement sheet.) 

Program of Study: M.S. in Library Science

See Attachments panel below.

      This system will not permit you to include tables or graphics in text fields. Therefore any tables 
or charts must be attached as files here. The title of the file should clearly indicate the content of 
the file. Word documents, pdf files, and other commonly used file formats are acceptable.

Section I - Chart 1: Describing Library Information Specialist 
Field and Clinical Experiences

Section I - Chart 2: Aligning Conceptual Framework 
and ALA/AASL Outcomes

See Attachments panel below.

      Candidate Information
Directions: Provide three years of data on candidates enrolled in the program and completing the 
program, beginning with the most recent academic year for which numbers have been tabulated. 
Report the data separately for the levels/tracks (e.g., baccalaureate, post-baccalaureate, alternate 
routes, master's, doctorate) being addressed in this report. Data must also be reported separately 
for programs offered at multiple sites. Update academic years (column 1) as appropriate for your 
data span. Create additional tables as necessary.

Program:
School Library Master of Science Program

Academic Year # of Candidates
Enrolled in the # of Program



    (4) NCATE uses the Title II definition for program completers. Program completers are persons who have met all the requirements of a state-approved 
teacher preparation program. Program completers include all those who are documented as having met such requirements. Documentation may take the 

form of a degree, institutional certificate, program credential, transcript, or other written proof of having met the program's requirements.

Program Completers(4)

2006-07 9 3

2005-06 6 2

2004-05 7 5

Program:
School Library Media Specialist Licensure Only Program

Academic Year
# of Candidates
Enrolled in the

Program

# of Program
Completers(4)

2006-07 9 12

2005-06 6 4

2004-05 7 12

      Faculty Information
Directions: Complete the following information for each faculty member responsible for 
professional coursework, clinical supervision, or administration in this program.

Faculty Member Name Mahood, Ramona

Highest Degree, Field, & 
University(5) M.S., Library Science, University of Illinois

Assignment: Indicate the role 
of the faculty member(6) Coordinator, Master of Science degree program in Library Science

Faculty Rank(7) Assistant Professor

Tenure Track YESgfedcb

Scholarship(8), Leadership in 
Professional Associations, and 
Service(9):List up to 3 major 
contributions in the past 3 
years(10)

Edwards, D.L. & Mahood, R.M. (2005). On again, off again: Grammar and 
mechanics. National Social Science Journal, 25(1), 54-59. Mahood, R.M. & Orr, 
D.R. (2003) Growing pains - a study of the implementation of a writing program 
for secondary school students. National Social Science Journal, 22(2), 100-107.

Teaching or other 
professional experience in P-
12 schools(11)

Served as reference librarian.

Faculty Member Name Allen, Lee

Highest Degree, Field, & 
University(5) Ed.D, Educational Technology, Pepperdine University

Assignment: Indicate the role 
of the faculty member(6) Instructor, Instructional Design & Technology

Faculty Rank(7) Assistant profesor

Tenure Track YESgfedcb

Scholarship(8), Leadership in 
Professional Associations, and 

Allen, L. (2006).Technology as a vehicle for institutional change. International 
Journal of Knowledge, Culture and Change Management, 6(1), 33-42. Allen, L. 
(2007). Motivating university faculty to use digital video technology in teaching 



    (5) e.g., PhD in Curriculum & Instruction, University of Nebraska.
    (6) e.g., faculty, clinical supervisor, department chair, administrator
    (7) e.g., professor, associate professor, assistant professor, adjunct professor, instructor
    (8) Scholarship is defined by NCATE as systematic inquiry into the areas related to teaching, learning, and the education of teachers and other school 
personnel.
    Scholarship includes traditional research and publication as well as the rigorous and systematic study of pedagogy, and the application of current 
research findings in new settings. Scholarship further presupposes submission of one's work for professional review and evaluation.
    (9) Service includes faculty contributions to college or university activities, schools, communities, and professional associations in ways that are 
consistent with the institution and unit's mission.
    (10) e.g., officer of a state or national association, article published in a specific journal, and an evaluation of a local school program.
    (11) Briefly describe the nature of recent experience in P-12 schools (e.g. clinical supervision, inservice training, teaching in a PDS) indicating the 

discipline and grade level of the assignment(s). List current P-12 licensure or certification(s) held, if any.

Service(9):List up to 3 major 
contributions in the past 3 
years(10)

and learning. Journal of Educational Technology, 4(1), 85-93. Allen, L. (2008). 
Where good ERP implementations go bad: A case for continuity. Business 
Process Management Journal, 14(3). (In press)

Teaching or other 
professional experience in P-
12 schools(11)

Teacher, Art & Soc. Studies, 1987-93, Santa Fe, NM Public Schools Library/Media 
Specialist, Capshaw Middle School 1993-95, Santa Fe, NM Public Schools. 
Director of Instructional Technology & Library/ Media Services, 1995-97, Santa 
Fe, NM Public Schools. Asst. Supt. Technology Services, Dallas Independent 
School District, 1997-2004.

SECTION II - LIST OF ASSESSMENTS

    In this section, list the 6-8 assessments that are being submitted as evidence for meeting the ALA 
standards. All programs must provide a minimum of six assessments. If your state does not require a 
state licensure test in the content area, you must substitute an assessment that documents candidate 
attainment of content knowledge in #1 below. For each assessment, indicate the type or form of the 
assessment and when it is administered in the program.

      Please provide following assessment information (Response limited to 250 characters each field)
Type and Number of 

Assessment
Name of Assessment 

(12)
Type or Form of Assessment 

(13)
When the Assessment Is 

Administered (14)

Assessment #1: 
Licensure 
assessment, or 
other content-
based assessment 
(required)

PRAXIS II Exam –
0310 – Library 
Media Specialist

State Licensure 
Test

At completion of 
program—prior to 

licensure.

Assessment #2: 
Assessment of 
content knowledge 
in the field of 
school library 
media (required)

Pathfinder Project Project

Mid-program 
during ICL 7731 -
Introduction to 

Bibliography course

Assessment #3: 
Assessment of 
candidate ability to 
plan to meet 
program needs 
(required)

ICL 7133 School 
Library 

Administration Final 
Course Grade

Course Grade

Mid-program, post-
ICL 7133 School 

Library 
Administration 

course

Assessment #4: 
Assessment of 
practicum or 
internship 

Librarian Internship 
Evaluation

Final Internship 
Evaluation

Final Semester of 
program



    (12) Identify assessment by title used in the program; refer to Section IV for further information on appropriate assessment to include.
    (13) Identify the type of assessment (e.g., essay, case study, project, comprehensive exam, reflection, state licensure test, portfolio).
    (14) Indicate the point in the program when the assessment is administered (e.g., admission to the program, admission to student 

teaching/internship, required courses [specify course title and numbers], or completion of the program).

(required)

Assessment #5: 
Candidate effect on 
student learning 
(required)

Big Six Project Project

Mid-program 
during ICL 7133 
School Library 
Administration 

course
Assessment #6: 
Additional 
assessment that 
addresses AASL 
standards 
(required; see note 
in Section IV)

Comprehensive 
Reading Content 

Bibliography

Bibliography 
Project

Mid-program 
during ICL 7302 -

Teaching Literature 
to Adolescents 

course

Assessment #7: 
Additional 
assessment that 
addresses AASL 
standards 
(optional)
Assessment #8: 
Additional 
assessment that 
addresses AASL 
standards 
(optional)

SECTION III - RELATIONSHIP OF ASSESSMENT TO STANDARDS

    For each ALA standard on the chart below, identify the assessment(s) in Section II that address the 
standard. One assessment may apply to multiple ALA standards.

       School library media candidates encourage reading and lifelong learning by stimulating 
interests and fostering competencies in the effective use of ideas and information. They apply a 
variety of strategies to ensure access to resources and information in a variety of formats to all 
members of the learning community. Candidates promote efficient and ethical information-seeking 
behavior as part of the school library media program and its services.

  #1 #2 #3 #4 #5 #6 #7 #8

1.1 Efficient and ethical information-seeking behavior gfedcb gfedcb gfedc gfedcb gfedcb gfedcb gfedc gfedc

Candidates model strategies to locate, evaluate and use information for 
specific purposes. Candidates identify and address student interests and 
motivations. Candidates interact with the learning community to access, 
communicate and interpret intellectual content. Candidates adhere to and 
communicate legal and ethical policies.

gfedcb gfedcb gfedc gfedcb gfedcb gfedcb gfedc gfedc

1.2 Literacy and reading gfedcb gfedcb gfedc gfedc gfedcb gfedcb gfedc gfedc

Candidates are aware of major trends in reading material for children and 
youth. Candidates select materials in multiple formats to address the needs 
and interests of diverse young readers and learners. Candidates use a 



variety of strategies to promote leisure reading. They model their personal 
enjoyment of reading in order to promote the habits of creative expression 
and lifelong reading.

gfedcb gfedcb gfedc gfedc gfedc gfedcb gfedc gfedc

1.3 Access to information gfedcb gfedc gfedcb gfedcb gfedcb gfedcb gfedc gfedc

Candidates support flexible and open access for the library media center 
and its services. Candidates identify barriers to equitable access to 
resources and services. Candidates facilitate access to information in print, 
nonprint, and electronic formats. Candidates comply with and 
communicate the legal and ethical codes of the profession.

gfedcb gfedc gfedcb gfedcb gfedcb gfedcb gfedc gfedc

1.4 Stimulating Learning Environment gfedc gfedc gfedcb gfedcb gfedc gfedc gfedc gfedc

Candidates demonstrate ways to establish and maintain a positive 
educational climate in the library media center. Candidates identify 
relationships among facilities, programs, and environment that impact 
student learning. Candidates plan and organize library media centers 
according to their use by the learning community.

gfedc gfedc gfedcb gfedcb gfedc gfedc gfedc gfedc

      2. Teaching and Learning. School library media candidates model and promote collaborative 
planning with classroom teachers in order to teach concepts and skills of information processes 
integrated with classroom content. They partner with other education professionals to develop and 
deliver an integrated information skills curriculum. Candidates design and implement instruction 
that engages the student’s interests, passions, and needs which drive their learning.

  #1 #2 #3 #4 #5 #6 #7 #8

2.1 Knowledge of learners and learning gfedcb gfedc gfedc gfedcb gfedcb gfedcb gfedc gfedc

Candidates design library media instruction that assesses learner interests, 
needs, instructional methodologies, and information processes to assure 
that each is integral to information skills instruction. Candidates support 
the learning of all students and other members of the learning community, 
including those with diverse learning styles, abilities and needs. 
Information skills instruction is based on student interests and learning 
needs and is linked to student achievement. 

gfedcb gfedc gfedc gfedcb gfedcb gfedcb gfedc gfedc

2.2 Effective and knowledgeable teacher gfedcb gfedc gfedc gfedcb gfedcb gfedcb gfedc gfedc

Candidates work with classroom teachers to co-plan, co-teach, and co-
assess information skills instruction. The library media specialist as 
teacher of information skills makes use of a variety of instructional 
strategies and assessment tools. Candidates analyze the role of student 
interest and motivation in instructional design. Student learning 
experiences are created, implemented and evaluated in partnership with 
teachers and other educators.

gfedcb gfedc gfedc gfedcb gfedcb gfedcb gfedc gfedc

2.3 Information literacy curriculum gfedc gfedcb gfedcb gfedcb gfedcb gfedcb gfedc gfedc

Candidates employ strategies to integrate the information literacy 
curriculum with content curriculum. Candidates incorporate technology to 
promote efficient and equitable access to information beyond print 
resources. Candidates assist students to use technology to access, analyze, 
and present information.

gfedc gfedcb gfedcb gfedcb gfedcb gfedcb gfedc gfedc

      3. Collaboration and Leadership. School library media candidates provide leadership and 
establish connections with the greater library and education community to create school library 
media programs that focus on students learning and achievement; encourage the personal and 



professional growth of teachers and other educators, and model the efficient and effective use of 
information and ideas. 

  #1 #2 #3 #4 #5 #6 #7 #8

3.1 Connection with library community gfedcb gfedc gfedcb gfedc gfedc gfedc gfedc gfedc

Candidates demonstrate the potential for establishing connections to other 
libraries and the larger library community for resource sharing, 
networking, and developing common policies and procedures. Candidates 
articulate the role of their professional associations and journals in their 
own professional growth.

gfedcb gfedc gfedcb gfedc gfedc gfedc gfedc gfedc

3.2 Instructional partner gfedcb gfedc gfedcb gfedc gfedc gfedc gfedc gfedc

Candidates model, share, and promote ethical and legal principles of 
education and librarianship. Candidates acknowledge the importance of 
participating on school and district committees and in faculty staff 
development opportunities.

gfedcb gfedc gfedcb gfedc gfedc gfedc gfedc gfedc

3.3 Educational leader gfedcb gfedc gfedcb gfedc gfedc gfedc gfedc gfedc

Candidates are able to articulate the relationship of the library media 
program with current educational trends and important issues. Candidates 
recognize the role of other educational professionals and professional 
associations. Candidates translate for the school the ways in which the 
library program can enhance school improvement efforts. Candidates 
utilize information found in professional journals to improve library 
practice.

gfedcb gfedc gfedcb gfedc gfedc gfedc gfedc gfedc

      4. Program Administration. School library media candidates administer the library media 
program in order to support the mission of the school, and according to the principles of best 
practice in library science and program administration.

  #1 #2 #3 #4 #5 #6 #7 #8

4.1 Managing information resources: Selecting, Organizing, Using gfedcb gfedcb gfedcb gfedcb gfedc gfedcb gfedc gfedc

Candidates select, analyze, and evaluate print, nonprint and electronic 
resources using professional selection tools and evaluation criteria to 
develop a quality collection designed to meet diverse curricular and 
personal needs. Candidates organize the library media facility and its 
collections – print, nonprint and electronic – according to standard 
accepted practice. Candidates support intellectual freedom and privacy of 
users. Candidates plan for efficient use of resources and technology to 
meet diverse user needs.

gfedcb gfedcb gfedcb gfedcb gfedcb gfedcb gfedc gfedc

4.2 Managing program resources: Human, financial, physical gfedcb gfedc gfedcb gfedcb gfedc gfedc gfedc gfedc

Candidates develop and evaluate policies and procedures that support the 
mission of the school and address specific needs of the library media 
program, such as collection development and maintenance, challenged 
materials and acceptable use policies. Candidates apply accepted 
management principles and practices that relate to personnel, financial and 
operational issues. Candidates plan adequate space for individuals, small 
groups and whole classes.

gfedcb gfedc gfedcb gfedcb gfedc gfedc gfedc gfedc

4.3 Comprehensive and collaborative strategic planning and assessment gfedcb gfedc gfedcb gfedcb gfedcb gfedcb gfedc gfedc

Candidates collaborate with teachers and administrators to develop a 
library media program plan that aligns resources, services and information 

gfedcb gfedc gfedcb gfedcb gfedcb gfedcb gfedc gfedc



literacy standards with the school's goals and objectives. Candidates use 
data for decision-making.

SECTION IV - EVIDENCE FOR MEETING STANDARDS

    DIRECTIONS: The 6-8 key assessments listed in Section II must be documented and discussed in 
Section IV. The assessments must be those that all candidates in the program are required to complete 
and should be used by the program to determine candidate proficiencies as expected in the program 
standards. Assessments and scoring guides should be aligned with the SPA standards. This means that 
the concepts in the SPA standards should be apparent in the assessments and in the scoring guides to 
the same depth, breadth, and specificity as in the SPA standards.

In the description of each assessment below, the SPA has identified potential assessments that would 
be appropriate. Assessments have been organized into the following three areas that are addressed in 
NCATE’s unit standard 1:
 Content knowledge (Assessments 1 and 2)
 Pedagogical and professional knowledge, skills and dispositions (Assessments 3 and 4)
 Focus on student learning (Assessment 5)

Note that in some disciplines, content knowledge may include or be inextricable from professional 
knowledge. If this is the case, assessments that combine content and professional knowledge may be 
considered "content knowledge" assessments for the purpose of this report.

For each assessment, the compiler should prepare a document that includes the following items: a two 
page narrative that responds to questions 1, 2, 3, and 4 (below) and the three items listed in question 5 
(below). This document should be attached as directed. 

1. A brief description of the assessment and its use in the program (one sentence may be sufficient);
2. A description of how this assessment specifically aligns with the standards it is cited for in Section 
III. Cite SPA standards by number, title, and/or standard wording.
3. A brief analysis of the data findings;
4. An interpretation of how that data provides evidence for meeting standards, indicating the specific 
SPA standards by number, title, and/or standard wording; and
5. Attachment of assessment documentation, including:
(a) the assessment tool or description of the assignment; 
(b) the scoring guide for the assessment; and 
(c) candidate data derived from the assessment. 

It is preferred that the response for each of 5a, 5b, and 5c (above) be limited to the equivalent of five 
text pages, however in some cases assessment instruments or scoring guides may go beyond five 
pages.

All three components of the assessment (as identified in 5a-c) must be attached, with the following 
exceptions: (a) the assessment tool and scoring guide are not required for reporting state licensure 
data, and (b) for some assessments, data may not yet be avail

      State licensure tests or professional examinations of content knowledge. ALA/AASL standards 
addressed in this entry could include any or all of standards 1-4. If your state does not require 
licensure tests or professional examinations in the content area, data from another assessment must 



be presented to document candidate attainment of content knowledge (Answer Required)

Provide assessment information (items 1-5) as outlined in the directions for Section IV

Library Science MS - Assessment 1

See Attachments panel below.

      Assessment of content knowledge in the field of school library media . ALA/AASL standards 
addressed in this assessment could include any or all of standards 1-4. Examples of assessments 
include comprehensive examinations, GPAs or grades,15 portfolio tasks,16 comprehensive projects, 
or collaborative instruction (including staff development). (Answer Required)

Provide assessment information (items 1-5) as outlined in the directions for Section IV

    (15) If grades are used as the assessment or included in the assessment, provide information on the criteria for those grades and describe how they 
align with the specialty standards.
    (16) For program review purposes, there are two ways to list a portfolio as an assessment. In some programs a portfolio is considered a single 
assessment and scoring criteria (usually rubrics) have been developed for the contents of the portfolio as a whole. In this instance, the portfolio would be 

considered a single assessment. However, in many programs a portfolio is a collection of candidate work—and the artifacts included

Library Science MS Assessment 2

See Attachments panel below.

      Assessment that demonstrates candidates can effectively plan to meet the needs of the school 
library media program. ALA/AASL standards that could be addressed in this assessment include 
any or all of standards 1-4. Examples of assessments include comprehensive planning activities 
(grants, website development, budget, collection development, program evaluation). (Answer 
Required)

Provide assessment information as outlined in the directions for Sections III and IV. 

Library Science M.S. - Assessment 3

See Attachments panel below.

      Assessment that demonstrates candidates' knowledge, skills, and dispositions are applied are 
applied effectively in practice. ALA/AASL standards that could be addressed in this assessment 
include any or all of standards 1-4. The assessment instrument used in the internship or other 
clinical experiences (practicum, field experience, etc.) should be submitted. (Answer Required)

Provide assessment information (items 1-5) as outlined in the directions for Section IV

Library Science MS Assessment 4

See Attachments panel below.

      17Assessment that demonstrates candidate effects on the creation of supportive learning 



environments for student learning. ALA/AASL standards that could be addressed in this 
assessment include any or all of standards 1-4. Examples of assessments include those based on 
student work samples, portfolio tasks, and collaborative instruction. (Answer Required)

Provide assessment information (items 1-5) as outlined in the directions for Section IV

    (17) Effects on student learning include the creation of environments that support student learning.

Library Science MS - Assessment 5

See Attachments panel below.

      Additional assessment that addresses ALA/AASL standards. The ALA/AASL program report 
must include assessments that incorporate collaborative instruction, comprehensive reading 
encouragement, and integration of technology. If assessments submitted for #1-5 do not include a 
focus on any or all of these three areas, assessments submitted for#6-8 should be used to meet this 
requirement. (Answer Required) 

Provide assessment information (items 1-5) as outlined in the directions for Section IV

Library Science M.S. - Assessment 6

See Attachments panel below.

      See comment under #6 above.

Provide assessment information (items 1-5) as outlined in the directions for Section IV

      See comment under #6 above. 

Provide assessment information (items 1-5) as outlined in the directions for Section IV

SECTION V - USE OF ASSESSMENT RESULTS TO IMPROVE PROGRAM

      Evidence must be presented in this section that assessment results have been analyzed and have 
been or will be used to improve candidate performance and strengthen the program. This 
description should not link improvements to individual assessments but, rather, it should 
summarize principal findings from the evidence, the faculty’s interpretation of those findings, and 
changes made in (or planned for) the program as a result. Describe the steps program faculty has 
taken to use information from assessments for improvement of both candidate performance and 
the program. This information should be organized around (1) content knowledge, (2) professional 
and pedagogical knowledge, skill, and dispositions, and (3) student learning. 

(Response limited to 12,000 characters)



Overview
The College of Education Assessment System (COEAS) structures review of assessment data by each 
program to insure systematic use of assessment results to improve candidate and program performance. 
An Assessment Retreat is held each year in May at the end of the Spring semester. During this retreat, 
each program faculty group meets with its Community Advisory Committee to review the data collected 
over the past year, make necessary suggestions for needed program changes, and to evaluate the 
program and college assessment systems. To monitor the system, each program submits an Annual 
Program Report to the Department Chair, Director of Assessment, Dean’s office, and the College of 
Education Teacher Education Advisory Council.

CONTENT KNOWLEDGE
Candidates’ knowledge of content - Summary: ALA/AASL performance-based standards addressed in 
this category are incorporated in Standard 4 – Program Administration and its three sub-standards: 4.1 
Managing information resources; 4.2 Managing program resources: Human, financial, physical; and 4.3 
Comprehensive and collaborative strategic planning and assessment. Information from Assessments 2, 3 
& 4 provides the primary evidence in this area.
Principal Findings: 
Data from Assessment 3 (Candidates can effectively plan to meet the needs of the school library media 
program), and Assessment 4 (Librarian Internship Evaluation) indicates that 100% of our candidates 
scored at the Exceptional levels on Standards 4.1-4.3 during the Spring and Summer 2007 semesters. 
The data indicates that candidates performed weaker in the area of Managing Information Resources 
(Standard 4.1) in Assessment 2 (Candidate’s content knowledge in the field of school library media) 
where only 66.6% of the candidates scored at the Acceptable level in Fall 2006. Also, 37.5% candidates 
scored at the Acceptable level on Standards 4.1 - Selecting, Organizing and Using resources and 
Standard 4.3 - Comprehensive Planning and Assessment via Assessment 6 (Candidate’s Knowledge of 
Specific Needs and Interests of Diverse Readers and Learners). Candidates scored 100% at the 
Exceptional level in Assessment 5 (Candidate’s effect on student learning). No candidate scored at the 
Unacceptable level for any Assessment. Overall there appears to be sufficient evidence to conclude that 
our program candidates have demonstrated that they have acquired and can apply content knowledge.
Faculty Interpretation:
The ICL Master of Science in Library Science program faculty attributes these overall strong 
performances to the diligence and quality of our candidates and faculty. Concerns by faculty focus 
primarily on the candidates’ ability to appropriately manage information resources, organize resources, 
and use comprehensive planning and assessment. Emphasis will be placed on improving these attributes 
assessed from Acceptable to Exceptional in all future assessments 
Changes:
To improve the performances in Assessments 2 (Assessment of content knowledge in the field of school 
library media) and 6 (Candidate’s Knowledge of Specific Needs and Interests of Diverse Readers and 
Learners), ICL M.S.–L.S. faculty members will incorporate better means of communicating with 
candidates to foster understanding of the course requirements and the overall importance of the 
assessments in the candidate’s summative program coursework portfolio. For example, the coursework 
will focus on the research aspects and finding information available via the Internet to collect and 
catalog information for the Pathfinder Project for Assessment 2 (Candidate’s content knowledge in the 
field of school library media) and will incorporate increased emphasis on recent research, trends, and 
issues related to introducing literature by identifying and addressing reading preferences and reading 
materials appropriate for children and young adults for Assessment 6 (Candidate’s Knowledge of 
Specific Needs and Interests of Diverse Readers and Learners).
Steps Taken to Improve Candidate Performance:
The data suggests the need for continuous communication between the faculty and the candidates to 
enhance understanding of the program goals and objectives of the coursework, and the linkages between 
the courses and the assessments. More emphasis will be placed, via the coursework, on the appropriate 



use of the Internet for research, and will also concentrate on the factors that encourages student reading, 
as per available research.
Steps Taken to Improve Program:
Additional emphasis will be placed on candidate understanding of the importance of managing 
information resources, organization of those resources, and using comprehensive planning and 
assessment via the ICL 7731- Introduction to Bibliography and ICL 7302 - Teaching Literature to 
Adolescents courses where the key assessment components are taught and improvement is indicated. 
These courses will be subjected to intense program scrutiny as they are currently in the process of review 
and will be undergoing major changes prior to the Fall semester of 2008.

PROFESSIONAL AND PEDAGOGICAL KNOWLEDGE, SKILLS, AND DISPOSITIONS 
Candidates’ ability to understand and apply pedagogical and professional content knowledge, skills, and 
dispositions – Summary: ALA/AASL standards that are addressed in this category are Standard 1 
Efficient and Ethical information-seeking behavior, and its three sub-standards: 1.1 Efficient and ethical 
information-seeking behavior; 1.2 Literacy and Reading; and 1.3 Access to information. Information 
from Assessment 6 should provide primary evidence in this area.
Principal Findings:
In regards to ALA/AASL Standards 1.1, 1.2, and 1.3, candidates scored at the Acceptable level (37.5%) 
and at the Exceptional level (62.5%) in the Fall 2006 semester in Assessment 6 (Candidate’s Knowledge 
of Specific Needs and Interests of Diverse Readers and Learners). In other assessments, 66.66% of the 
candidates scored at the Acceptable level and 33.33% scored at the Exceptional level on Standards 1.1 
Efficient and ethical information-seeking behavior and 1.3 Access to information via Assessment 2 
(Candidate’s content knowledge in the field of school library media). Candidates scored 100% at the 
Exceptional level in Assessments 3 (Candidates can effectively plan to meet the needs of the school 
library media program), 4 (Librarian Internship Evaluation) and 5 (Candidate’s effect on student 
learning). No candidate scored at the Unacceptable level in any of the Assessments. In summary, the 
ICL M.S.-L.S. faculty concludes that there is sufficient evidence to conclude that our program 
candidates have demonstrated that they are able to apply the appropriate professional and pedagogical 
knowledge, skills, and dispositions in the appropriate learning context as a Library Media Specialist.
Faculty Interpretation:
The ICL M.S.-L.S. faculty attributes the overall positive assessment outcomes to the high standards and 
expectations for the candidates in the Library Media Specialist program. The faculty concerns focused 
primarily candidates’ ability to appropriately provide efficient and ethical access to information for 
students and teachers served by a library media center, i.e., in improving these attributes assessed from 
Acceptable to Exceptional in future assessments.
Changes:
To improve the performances in Assessments 6 (Candidate’s Knowledge of Specific Needs and Interests 
of Diverse Readers and Learners), and 2 (Assessment of content knowledge in the field of school library 
media), ICL M.S.–L.S. faculty members will incorporate better means of communicating with 
candidates the overall importance of the assessments in the candidate’s summative program coursework 
portfolio. The coursework will place additional emphasis on factors that encourages student reading, and 
actively model and encourage the appropriate use of the Internet for research.
Steps Taken to Improve Candidate Performance:
The data suggests the need for continuous communication between the faculty and the candidates to 
enhance understanding of the program goals and objectives of the coursework, and the linkages between 
the courses and the assessments. For example, the coursework will focus on the coursework for 
Assessment 6 (Candidate’s Knowledge of Specific Needs and Interests of Diverse Readers and Learners) 
in increased emphasis on research related to identifying appropriate reading materials for children and 
young adults. For Assessment 2 (Assessment of content knowledge in the field of school library media), 
the coursework will emphasize locating available information via the Internet and in collecting and 
cataloging the information.



Steps Taken to Improve Program:
Additional emphasis will be placed on candidate understanding of use of school-based student data via 
the ICL 7302 - Teaching Literature to Adolescents and ICL 7731- Introduction to Bibliography courses 
where the key assessment components occur and improvement is indicated. The courses are currently in 
the process of intense review and will be undergoing major changes prior to the Fall semester of 2008.

STUDENT LEARNING
Candidate effects on P-12 candidate learning – Summary: The ALA/AASL standards addressed in this 
category are Standard 2 – Teaching and Learning, and two of its three sub-standards: 2.1 Knowledge of 
learners and learning, and 2.2 Effective and knowledgeable teacher. Information from Assessments 4, 5 
& 6 provide primary evidence in this area.
Principal findings:
The COEAS data indicates that 100% of the candidates scored at the Exceptional level for Assessments 
4 (Librarian Internship Evaluation) and 5 (Candidate’s effect on student learning) in the Spring and 
Summer 2007 semesters, respectively. For Assessment 6 (Candidate’s Knowledge of Specific Needs and 
Interests of Diverse Readers and Learners) during the Fall 2006 semester, data indicates that 62.5% 
scored at the Exceptional level while 37.5% scored at the Acceptable level. No candidate scored at the 
Unacceptable level in any of the Assessments. Overall, the data is consistent with other program areas 
that indicate strong evidence to conclude that the ICL M.S.-L.S. program candidates have the knowledge 
and skills to appropriately address and enact positive outcomes in the area of student learning.
Faculty Interpretation:
The data indicates overall strong performances in the area of student learning. Faculty attributes this to 
the fact that candidates must substantiate their findings with documented evidence when writing 
reflections. Candidates are required to research best practices and skills connected with student learning 
based on student achievement data and school community priorities. 
Changes:
To improve the performances in Assessments 6 (Candidate’s Knowledge of Specific Needs and Interests 
of Diverse Readers and Learners), ICL M.S.–L.S. faculty members will incorporate better means of 
communicating with students the overall importance of the assessments in the student’s summative 
program coursework portfolio by increasing emphasis on students’ research focus on identifying 
appropriate reading materials for children and young adults.
Steps Taken to Improve Candidate Performance:
Faculty will emphasize the need to improve candidates’ understanding of the areas covered by the 
specific standards, i.e. using research to inform the library media center learning objectives by increased 
emphasis on recent research, trends, and issues related to introducing literature and identifying and 
addressing reading preferences and reading materials appropriate for children and young adults. 
Steps Taken to Improve Program:
Additional emphasis will be placed on student understanding of research data via the ICL 7302 -
Teaching Literature to Adolescents course where key assessment components occur and improvement is 
indicated. The course is currently in the process of review and will be undergoing major changes prior to 
the Fall semester of 2008.

SECTION VI - FOR REVISED REPORTS OR RESPONSE TO CONDITIONS REPORTS ONLY

      Describe what changes or additions have been made in response to issues cited in previous 
recognition report. List the sections of the report you are resubmitting and the changes that have 
been made. Specific instructions for preparing a revised report or a response to condition report 
are available on the NCATE web site at http://www.ncate.org/institutions/process.asp?ch=4 
(Response limited to 24,000 characters.)



 

THANK YOU

    This is the end of the report. Please click "Next" to proceed.


