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Residency Lesson Plan Guide 

Grade and Topic: Lesson Date: 

Co-Teaching Strategy: Length of Lesson: 

CENTRAL FOCUS: 
• List the unit goals/objectives for which this lesson is part. 
• Requisite skills (skills necessary to achieve your objectives) 

STANDARDS ADDRESSED: 
• List the State/District and/or Common Core standards addressed in the lesson. 

LESSON OBJECTIVE(S): 
• List the specific content learning objectives for the lesson. 
• Note any expectations related to student participation in the lesson. 

MONITORING STUDENT LEARNING - FORMATIVE AND SUMMATIVE ASSESSMENTS: 
• List the types of formative and summative assessments that will be used in this lesson. 
• Explain the link between the assessment(s) and the objectives. 
• Assessment Accommodations for this lesson (e.g. IEP, 504 students, gifted, ESL, other). 

MATERIALS: 
• List of all materials you will use as part of the lesson. 
• Identify how and why technology will be integrated. 

BACKGROUND and RATIONALE: 
• What are the key concepts/ideas for the lesson? 
• What is the academic language (e.g. vocabulary, language functions and discourse) that must be considered in this 

lesson? 
• How does this lesson connect with and build on the previous lesson(s)? 
• How do you expect to build on this lesson in subsequent lessons? 
• Why will you need to plan differentiated activities or assessments? 
• What connections will you make to the cultural, personal and community assets of your students? 

PROCEDURES AND TIMELINE: 
• Introduction: What will you do to help the students become focused or motivated to learn in this teaching 

segment (motivation to learn)? 
• Procedures: Provide a bulleted sequential description of the procedures and activities for the lesson. 

Include approximate times with each bullet. 
For each activity, include directions you may need to give or key questions you intend to ask, possible 
alternatives to the activity, or examples. 
Identify higher order thinking questions. 
Type of feedback you will give back to the students during the lesson. 
Describe how you will differentiate for students with different learning needs or backgrounds. 

• Closure: How will you have students summarize what they learned? How will students reflect on their own 
learning?  How will you connect what they have currently learned to the next lesson? 

ASSESSMENT EVIDENCE: 
• Provide the formative and/or summative assessments that are part of this lesson. 
• Make sure there is a clear link between the Central Focus and Objectives and the Assessments. 

MODIFICATIONS: 
• List specific future modifications/accommodations for students who did not master the objectives. 
• List specific modifications for students who are ready for enrichment activities. 
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Daily Lesson Plan 
“Condensed Version” 

TC:____________________________________________    

Grade/Subject_______________________________  Date(s):___________________ 

Unit/Chapter Objective/Generalization/Big Idea: 

Lesson Objectives: 

Standards Addressed: 

Materials/Resources/Technology: 

Subject 
Co-Teaching 
Strategy 

Background & 
Rationale 

Procedures 

Assessment 
Evidence 

Modifications 
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 TEAM Formal Evaluation – Residency II 

Teacher Candidate Name: Date: 

Clinical supervisors and mentor teachers will evaluate the teacher candidate a minimum of 2 times each. You will complete 2 formal 
evaluations (long lesson plan) using the TEAM Formal Evaluation. A total of 4 formal evaluations will be completed. Two formal 
evaluations by the clinical supervisor and 2 formal evaluations by the mentor teacher. 

PLANNING: 3 
Above Expectations 

2 
At Expectations 

1 
Below Expectations 

Instructional Plans: 
Goals are aligned to state content standards and activities, 
materials, and assessments build on prior student learning, 
cultural background, and proper sequencing 
Plan provides opportunities to accommodate individual 
student needs and was designed for the age, background 
knowledge, culture, and interests of most learners 
Student Work: 
Allows appropriate time intervals for student work, lesson, 
and closure 
Assignments engage students in higher level/critical thinking 
skills (students interpret information rather than reproduce it 
and draw conclusions and support them through illustrations, 
discussion, writing, and performance) 
Assessment: 
All assessments have clear measurement criteria and measure 
performance in more than two ways 
Formative assessments and written tasks are included as 
assessments 



   
   

    
   

   

   
   

    
   

   

   

 

   

    
   

    

 
   

   
   

Assessments are aligned to State/Common Core standards 
INSTRUCTION: 
Standards and Objectives: 
Objective(s) and standards as well as expectations for student 
performance are clear and communicated to students 
Teacher candidate relates objective(s) to prior knowledge and 
illustrates that a majority of the class has mastered the daily 
objective through a progression of mastery of the standard 
Motivating Students/Presenting Instructional Content: 
Content is personally meaningful and relevant to the students 
and inquiry, curiosity, and exploration are utilized 
Teacher candidate reinforces and rewards student effort 
Includes examples, illustrations, analogies and/or labels for 
new concepts/ideas and models to demonstrate performance 
expectations 
Logical sequencing and segmenting across the lesson and no 
irrelevant, confusing, or nonessential information is included. 
Feedback is high quality and focused and is done frequently 
throughout all parts of the lesson 
Teacher Candidate displays accurate content knowledge of 
what he/she teaches and implements subject-specific content 
strategies to enhance student content knowledge 
Lesson Structure/Pacing: 
Candidate circulates during instructional activities to support 
engagement and monitor student work 
Lesson starts promptly and has a coherent beginning, middle, 
and end 
Pacing is appropriate and varied when needed and all 
transitions are smooth with little lost time 
Materials are efficiently distributed 
Activities/Materials: 



    

   

 
   

 
 

   

    

 
   

   

 
   

    

 
   

   

 
 

 

  

   

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

Support the lesson’s objectives and sustain students’ 
attention 
Provide for student-to-student interaction 
Provide students with authentic choices and encourage 
student curiosity and are stimulating 
Incorporates technology and resources outside of the school’s 
curriculum (e. g. teacher candidate made materials, 
manipulatives, resources from museums, etc.) when available 
Activities and materials add to the lesson in meaningful ways 
Grouping Students/Teacher Candidate Knowledge of 
Students 
Group adequately enhances student understanding and 
learning efficiency and group composition is varied (e. g. 
race/ethnicity, gender, ability, etc.) 
Most students know their roles/responsibilities and are held 
accountable for individual and/or group work 
Teacher candidate provides differentiated instructional 
strategies and displays understandings of student’s 
anticipated learning difficulties to ensure students master the 
content taught 
Teacher candidate incorporates student interests and cultural 
heritage 
Thinking/Questioning/Problem Solving 
Teacher candidate engages students in 1 or more of the 
following types of thinking: 

• Analytical thinking: students analyze, compare and 
contrast and evaluate and explain information 

• Practical Thinking: students use, apply, and implement 
what they learn in real-life scenarios 

• Creative Thinking: students create, design, imagine, 
and suppose 



 

   

   

   

 

   

   
    

   

   

   
   

       • Research-Based Thinking: students explore and review 
a variety of ideas, models, and solutions to problems 

Teacher candidate provides opportunities to generate a 
variety of ideas and alternatives and provides opportunities to 
analyze problems from multiple perspectives and viewpoints. 
Questions are purposeful and coherent, varied and high 
quality providing a balanced mix of question types and 
require active responses (e. g. whole-class signaling, choral 
responses, or group and individual answers) 
Wait time is appropriate and teacher candidate calls on 
volunteers and non-volunteers 
The teacher candidate implements activities that teach at 
least 2 of the following problem-solving types (note the 
types): abstraction, categorization, drawing 
conclusions/justifying solution, predicting outcomes, 
observing and experimenting, improving solutions, identifying 
relevant/irrelevant information, generating ideas and creating 
and designing 
ENVIRONMENT: 
Expectations: 
Teacher candidate sets high expectations and creates learning 
opportunities where students can experience success and 
learn from their mistakes 
Students complete work according to teacher candidate’s 
expectations 
Managing Student Behavior: 
Teacher candidate implements effective management 
strategies for learning and behavior (i.e., uses technique to 
call on students, states expectations for behavior and 
learning, uses positive praise, rewards positive behavior, uses 
signals, etc.) 



 

   

    

 
 

   

   

    

 
   

 
 

 
 
 

 
 
 
 
 

 
 
 

 
 
 
 
 

 
 
 

 
 
 
 
 

 

Students are well-behaved and on task with minor learning 
disruptions and teacher candidate stops the lesson as needed 
to address student behavior appropriately 
Classroom Culture: 
Teacher candidate-student interactions are friendly and 
caring and students exhibit respect for the teacher candidate 
and to each other 
Teacher candidate is receptive to interests and opinions of 
students 
Collaboration: 
Candidate incorporates all suggestions and critiques made in 
collaboration with their MT and CS regarding planning, 
teaching, and assessing students. 

Total Points Earned: _____/Average of the 4 scores earned in SLL (2 MT scores and 2 CS scores) 

Strengths: 

Areas for Continued Growth: 

Additional Comments: 



 

   

    

 
 

  

 

  
 

 
 

 
  

 
  

 
 

 
  

  
 
 
 

 

 
  

   

 
  

 
 

  

 
  

 
  

   
  

 
   

 
 

 

 
  

 
 

   

 

 
 

 
  

 
  

 
 

 

 

  
  

 
  

  
 

  
 

  
 

  
 

  
 

 
 

 

 
 

 
 

  
  

 
  

 
  

 
 

 
 

  
 

 

  
  

   

  

TEAM Summative Evaluation – Residency II 

Teacher Candidate: Semester/Year: Grade: 

School: Evaluator: 

Please use this rubric at the end of the residency placement to make your overall assessment of the teacher 
candidate’s performance. 

Scoring Key: 1=Below Expectations     2=At Expectations     3=Above Expectations 

PLANNING 

Criteria Unacceptable (1) 
Below Expectations 

Acceptable (2) 
At Expectations 

Target (3) 
Above Expectations 

Overall 
Rating 

Instructional Candidate’s goals rarely Candidate’s goals were Candidate’s goals were always 
planning aligned to state content 

standards. Activities, materials 
and assessments unconnected 
to student prior learning or 
background. Appropriate 
pacing was not addressed. 
Individual students’ needs 
neglected. 

aligned to state content 
standards. Activities, materials 
and assessments built on prior 
student learning and 
backgrounds. Many lesson 
components (student work 
periods, instruction times, 
closures, etc.) were given 
appropriate pacing times. 
Plans included 
differentiation for learners 
with needs but 
accommodations were not 
observed. 

clearly aligned to state content 
standards. Creative activities, 
materials and nontraditional 
assessments built deep student 
knowledge. All lesson 
components (student work 
periods, instruction times, 
closures, etc.) were given 
appropriate pacing times. 
Plans provided multiple 
opportunities for students to 
have their needs met. 

Student Candidate’s assignments Candidate’s assignments Candidate’s assignments 
work required students to required students to interpret required students to interpret 
products reproduce information. 

Assignments rarely had 
students draw conclusions 
and/or offer support for them. 

information rather than 
reproduce it. Assignments had 
students draw conclusions. 

information at a high level of 
thought. Assignments nearly 
always required students to 
draw conclusions and support 
them orally or in writing. 

Quality of Some assessments had clear Most assessments had clear All assessments provided clear 
assessments measurement criteria. Some measurement criteria. measurement criteria. 
utilized formative assessments were 

used. Assessments used single 
measures of performance. 

Formative assessments were 
utilized frequently. 
Assessments measured 
performance in more than one 
way. 

Formative and summative 
assessments were used 
frequently. Assessments 
measured performance in 
varied and unique ways. 

INSTRUCTION 

Knowledge Some objectives and standards Most objectives and standards All objectives and standards 
of standards were communicated. were communicated. Most were consistently 
& objectives Expectations for student 

performances were unclear. 
Some objectives are connected 
to what students have learned. 

expectations for student 
performances were clear. Most 
objectives are connected to 
what students have learned. 

communicated. All 
expectations for student 
performances were clearly 
communicated to students. 
All objectives are connected to 
what students have learned. 
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Criteria Unacceptable (1) 
Below Expectations 

Acceptable (2) 
At Expectations 

Target (3) 
Above Expectations 

Overall 
Rating 

Skill at Content was meaningful to Content was made meaningful Content was consistently 
motivating some students. Candidate did and relevant to most students. meaningful and relevant to 
students not consistently reinforce and 

reward student efforts. 
Candidate did not develop 
learning experiences where 
inquiry, curiosity and 
exploration were valued. 

Candidate reinforced and 
rewarded efforts. Candidate 
developed learning 
experiences where inquiry, 
curiosity and exploration were 
valued. 

students. Candidate 
consistently reinforced and 
rewarded efforts. Candidate 
developed ample learning 
experiences where inquiry, 
curiosity and exploration were 
valued. 

Competence 
in 
presenting 
instructional 
content 

Candidate failed to use 
examples, illustrations and/or 
labels for new concepts or 
ideas on a regular basis. 
Didn’t always model 
performance expectations. 
Sequencing across the lesson 
was lacking. Presentation 
included confusing or 
nonessential information. 

Candidate used examples, 
illustrations and/or labels for 
new concepts and ideas most 
of the time. Modeled 
performance expectations. 
Logical sequencing and 
segmenting across the lesson 
was apparent most of the time. 

Candidate used meaningful 
illustrations and labels for new 
concepts or ideas. Always 
modeled performance 
expectations. Lessons were 
always clearly logically 
sequenced and segmented 
across the lessons. Information 
was relevant to the students’ 
lives. 

Competence Lessons did not always start Lessons started promptly most All lessons started promptly. 
in Lesson promptly.  The lessons lacked of the time.  The lessons The lessons clearly contained 
Structure structure and did not clearly contained a beginning, middle a beginning, middle and end. 
and Pacing contain a beginning, middle 

and end. Pacing was non-
existent or did not provide for 
different learning rates. 
Routines and/or transitions 
were unorganized and 
inefficient. 

and end. Pacing was adequate 
and provided some 
opportunities for different 
learning rates. Routines and/or 
transitions were mostly 
organized and efficient. 

Pacing was clearly present and 
provided multiple 
opportunities for different 
learning rates. All routines 
and/or transitions were 
organized and efficient with 
minor interruptions. 

Qualities of Materials and activities did Materials and activities All materials and activities 
activities not always support lessons’ supported lesson objectives clearly supported lesson 
and objectives. Student interaction and sustained most students’ objectives and consistently 
materials was limited. Technology was 

not used but was available. No 
outside resources were 
included. Tasks that were 
included in activities and 
materials lacked complexity 
and text. 

attention. Student to student 
interaction and choices were 
part of most lessons. 
Incorporated technology when 
available. Lessons relied 
mainly on adopted textbook. 
Most activities and materials 
included tasks that were rich 
with complexity and text. 

sustained student attention 
throughout all lessons. 
Students had multiple 
opportunities, interaction and 
choices. Creative use of 
technology, when available. 
Multiple resources were used. 
All activities and materials 
included tasks that were rich 
with complexity and text. 

Use of a Candidate’s questions were Candidate’s questions were Candidate’s questions were 
variety of primarily of one type or are varied and balanced. varied, creative and high 
questioning without purpose or sense. Required active responses (e.g. quality providing a balanced 
types Questions were primarily 

asked of individuals. Wait 
time was not evident. 
Candidate did not spread the 
questioning across all 
students. 

whole-class signaling, choral 
responses, or group and 
individual answers) 
Wait time was appropriate 
most of the time.  Called on 
volunteers and non-volunteers. 

mix of question types that are 
purposeful and coherent. 
Require active responses as 
well as student-to-student 
interaction. Wait time was 
consistently used 
appropriately. Consistently 
calls on volunteers and non-
volunteers. 
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Criteria Unacceptable (1) 
Below Expectations 

Acceptable (2) 
At Expectations 

Target (3) 
Above Expectations 

Overall 
Rating 

Use and Candidate rarely offered Candidate’s academic Candidate’s academic 
quality of academic feedback. feedback was focused and feedback was authentic and 
academic Candidate did not do enough frequent. Most of the time the frequently given. Candidate 
feedback to support student 

engagement and monitor their 
work. 

candidate circulated during 
instructional activities to 
support engagement and 
monitor student work. 

consistently circulated 
offering genuine support and 
documentation for student 
engagement and monitoring of 
student work. 

Using and Candidate rarely grouped Candidate’s group activities Candidate’s group activities 
managing the students for clear adequately enhanced student clearly enhanced student 
grouping of instructional purposes. understanding and learning. understanding and learning 
students Most students knew their roles effectively. All students knew 
(whole, small, and responsibilities. their roles & responsibilities. 
pairs, or Individuals were held Individuals were consistently 
individually) accountable for individual 

and/or group work. 
Instructional group 
composition was not varied 
consistently (e.g. race, gender, 
ability and age). 

held accountable for 
individual and/or group work. 
Instructional group 
composition varied (e.g. race, 
gender, ability and age). 

Teacher Candidate did not display Candidate displayed accurate Candidate displayed accurate 
candidate accurate content knowledge content knowledge of what content knowledge of what 
knowledge of across lessons taught. was taught. Usually he/she taught and researched 
content implemented subject-specific 

content strategies to enhance 
student content knowledge. 

to add to the content being 
taught when needed. 
Consistently implemented 
subject-specific content 
strategies to enhance student 
content knowledge. 

Teacher Candidate was indifferent to Candidate displayed Candidate clearly anticipated 
candidate students’ learning needs and understandings of students’ students’ needs and 
knowledge of difficulties.  Differentiation anticipated learning differentiated seamlessly so all 
students was rarely evident. difficulties.  Sometimes the 

candidate incorporated student 
interests and cultural heritage. 
Provided limited differentiated 
instructional methods and 
content to ensure students had 
the opportunity to master what 
was being taught. 

students could master the 
concepts.  Incorporated student 
interests and cultural heritage 
in respectful and meaningful 
ways. 

Promoting Candidate did not teach any Candidate thoroughly taught Candidate thoroughly taught 
thinking (Analytical Thinking, one type (Analytical Thinking, one or more types (Analytical 
skills Practical Thinking, Creative 

Thinking, or Research-Based 
Thinking) thinking skills.  
Candidate provided minimal 
opportunities to generate 
ideas and alternatives. 
Candidate provided minimal 
opportunities to analyze 
problems from perspectives 
and viewpoints. 

Practical Thinking, Creative 
Thinking, or Research-Based 
Thinking) thinking skill.  
Candidate provided some 
opportunities to generate ideas 
and alternatives. Candidate 
provided some opportunities to 
analyze problems from 
different perspectives and 
viewpoints. 

Thinking, Practical Thinking, 
Creative Thinking, or 
Research-Based Thinking). 
Candidate provided numerous 
opportunities to generate a 
variety of ideas and 
alternatives.  Candidate 
provided ample opportunities 
to analyze problems from 
multiple perspectives and 
viewpoints. 
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Criteria Unacceptable (1) 
Below Expectations 

Acceptable (2) 
At Expectations 

Target (3) 
Above Expectations 

Overall 
Rating 

Promoting Candidate rarely provided Candidate implements Candidate teaches by 
problem opportunities for student activities that teach at least modeling problem solving 
solving problem solving or provided 

opportunities that are 
artificial and inauthentic. 

one of the following problem-
solving types (abstraction, 
categorization, drawing 
conclusions or justifying 
solution, predicting outcomes, 
observing and experimenting, 
improving solutions, 
identifying relevant/irrelevant 
information, generating ideas 
and creating and designing). 

and actively encouraged 
students to practice problem 
solving through two or more 
of the following problem-
solving types (abstraction, 
categorization, drawing 
conclusions or justification, 
predicting, observing and 
experimenting, improving 
solutions, identifying 
relevant/irrelevant information, 
generating ideas and creating 
and designing). Candidate 
modeled and consistently 
provided opportunities for 
students to generate a variety 
of ideas and alternatives. 

ENVIRONMENT 

Setting clear Candidate did not set high Candidate set high Candidate consistently set 
and high expectations for students. expectations. Encouraged high expectations for all 
expectations Students were not encouraged 

to learn from mistakes. 
Learning experiences did not 
promote student success. 

students to learn from 
mistakes. Most of the time 
learning opportunities allowed 
most students to experience 
success. Students completed 
work according to candidate’s 
expectations. 

students. Candidate created 
learning experiences where 
mistakes were helpful and 
where success is built in. All 
students met or exceeded 
candidate’s expectations. 

Managing Students were not well Students were well-behaved Students were always well 
student behaved. Candidate did not and on task with minor behaved and on task. 
behavior handle minor learning 

disruptions easily during 
Residency Semester. 
Candidate did not follow 
MT’s classroom rules and 
procedures. Candidate 
treated all behavior issues 
as major issues or all as 
trivial; does not distinguish 
between them. 

learning disruptions. 
Candidate followed MT’s 
classroom rules. Candidate 
overlooked some minor 
behavior issues, but other 
times he/she addresses it, 
pausing the lesson. 

Candidate consistently 
handled minor learning 
disruptions easily. Candidate 
always followed MT’s 
classroom rules and 
procedures. Disruptions were 
handled appropriately and 
professionally. 

Collaboration Candidate does not Candidate incorporates some Candidate incorporates all 
With MT and incorporate suggestions and of the suggestions and suggestions and critiques 
Residency critiques made in critiques made in made in collaboration with 
Supervisor collaboration with their MT 

or Residency Supervisor. 
collaboration with the MT and 
Residency Supervisor 
regarding planning, teaching 
and assessing children. 

their MT and Residency 
Supervisor regarding planning, 
teaching and assessing 
children. 
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Criteria Unacceptable (1) 
Below Expectations 

Acceptable (2) 
At Expectations 

Target (3) 
Above Expectations 

Overall 
Rating 

Collaboration 
with 
Professionals, 
Parents and 
Others 

Candidate fails to 
communicate and/or 
collaborate with 
professionals, parents and 
others in a meaningful way to 
meet the needs of all children 
in the classroom. 

Candidate collaborates & 
communicates with 
professionals, others and with 
parents under the guidance of 
their MT to meet the specific 
needs of all children in the 
classroom. 

Candidate communicates and 
collaborates with 
professionals & parents in 
meaningful ways in concert 
with their MT.   Candidates 
seek additional ideas and 
suggestions in collaboration 
with fellow candidates, 
University faculty and others 
to improve their instruction 
and to assist students in their 
learning. 

Promoting a Candidate-student Most candidate-student Candidate-student interactions 
Respectful interactions were stiff. interactions were friendly were consistently 
culture Candidate-student and 

student-student rapport was 
disrespectful. Candidate 
expressed no interest in 
students’ interests or 
opinions. 

and caring. Candidate-student 
and student-student rapport 
was respectful. Candidate was 
receptive to interests and 
opinions of students. 

professional, friendly and 
caring. Candidate-student and 
student-student rapport was 
always respectful. Candidate 
was consistently receptive to 
interests and opinions of 
students. 

Comments on areas of reinforcement (strongest performance elements): 

Comments of areas of refinement (lowest performance elements): 
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Lesson Reflection 

Name: Date: 

Lesson Title:   Lesson Evaluation # 

Date Lesson was taught: MT: 

Directions: After each formal evaluation from your MT, respond to the following prompts.  All formally 
evaluated lessons must have a reflection and the reflections should be emailed to the Residency Supervisor 
prior to the beginning of the next school day.  You must attach the lesson plan to your reflection. Obviously, 
your typed responses will be longer than the space between the questions. 

1. Describe and justify why your instructional strategies and planned supports are appropriate for the whole 
class, individuals and/or groups of students with specific learning needs. 

2. Explain how the design or adaptation of your planned assessments allows students with specific needs to 
demonstrate their learning. 

3. How did your instruction link student experiences, culture and prior learning with what you taught? 

4. Explain how you elicited student thinking beyond the literal level.  How did they respond to higher order 
thinking? 

5. Describe the following academic language and associated language demands (written or oral) that students 
needed to understand and/or use to be successful: vocabulary and/or symbols and either syntax or 
discourse. 

6. What portion of your lesson, as you reflect, needed more attention?  Why did it need more attention? 

7. If you could teach this lesson to the same group of students again, what are two or three things you would 
do differently to improve the learning of your students based of their varied needs and characteristics? 
Explain why you would expect these changes to make a difference in your students’ learning. 
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Lesson Reflection Rubric 

Teacher Candidate: _________________________________________ Date: _____________________ 

Lesson’s Central Focus: _________________________________ Lesson:  1 2  3 4 (circle one) 

The TC will complete a Lesson Reflection the day of each MT formal evaluation, totaling four by the end of semester. 
The TC must email the completed Lesson Reflection to the US/RS before the start of school the day following the 
evaluation. The US/RS will score the Lesson Reflection using the Lesson Reflection Rubric.  If any prompt(s) is rated 
Unacceptable (U), the TC is responsible for the revision of that prompt (s) and to re-submit to the US/RS by the 
following day.  This pattern of revision will continue until the US/RS determines the Reflection is Acceptable (A) 
overall. 

Prompt Acceptable (A) Unacceptable (U) Rating 
1. Describe and justify why Candidate clearly describes and justifies Candidate’s description, justification and 
your instructional strategies how the planned supports and strategies planned supports are loosely tied to 
and planned supports are are tied to learning objectives and the learning objectives or the central focus. 
appropriate for the whole central focus. Supports address the 
class, individuals and/or needs of specific individuals or groups 
groups of students with with similar needs. 
specific learning needs. 

2. Explain how the design or 
adaptation of your planned 
assessments allows students 
with specific needs to 
demonstrate their learning. 

Candidate clearly explains why the 
assessments (or their adaptations) are 
appropriate and will allow students 
with specific needs to demonstrate 
learning by using examples of 
students’ 

• Prior academic learning and 
needs OR 

• Personal/cultural/community 
assets 

Candidate’s justification of how 
assessments are designed to allow 
individual students to demonstrate their 
learning is either missing OR represents 
a deficit view of students and their 
backgrounds. 

3. How did your instruction 
link student experiences, 
culture and prior learning 
with what you taught? 

Candidate clearly and thoroughly 
connected the lesson to the class’s prior 
learning. In addition the candidate 
discussed specific types of student 
experiences that connected to the 
lesson. 

Candidate did not connect the lesson to the 
students’ prior learning nor did the 
candidate’s response indicate knowledge 
of the students in general. Discussed 
student prior learning as a whole class 
rather than discussing specific students. 

4. Explain how you elicited 
student thinking beyond the 
literal level.  How did they 
respond to higher order 
thinking? 

Candidate explained or identified 
multiple higher order questions that 
were posed. Explained students’ ability 
to respond by class and individual 
students. 

Candidate either did not use higher order 
questioning or did not identify them 
appropriately. Candidate could not 
explain or generally explained how 
students responded in meaningful 
language. 
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Prompt Acceptable (A) Unacceptable (U) Rating 
5. Describe the following 
academic language and 
associated language demands 
(written or oral) that students 
needed to understand and/or 
use to be successful: 
vocabulary and/or symbols 
and either syntax or 
discourse. 

General language supports address 
use of 

• vocabulary/symbols 
AND 

• One or more additional 
language demand(s) 
(syntax, discourse) 

(Syntax: the arrangement of words and 
phrases to create well-formed sentences 
in language; 
Discourse: written or spoken 
communication) 

Language demands identified by the 
candidate are not consistent with the 
selected language functions or task. 

OR 

Language supports are missing or are not 
aligned with the language demand(s) for 
the learning task. 

6. What portion of your Candidate identified a specific part of Candidate either identified a global idea 
lesson, as you reflect, needed the lesson and had a complete and or discussed lesson globally. The 
more attention?  Why did it meaningful rationale why it needed rationale was limited. 
need more attention? more attention. 

OR 

Candidate did not identify an important 
portion of the lesson or the reasoning did 
not make sense. 

7. If you could teach this 
lesson to the same group of 
students again, what are two 
or three things you would do 
differently to improve the 
learning of your students 
based of their varied needs 
and characteristics?  Explain 
why you would expect these 
changes to make a difference 
in your students’ learning. 

The ideas listed provided specific things 
for the class as a whole and for 
specific individuals to improve their 
learning relative to the standards and 
objectives associated with the lesson. 

The rationale was clearly connected to 
what the candidate knows about the 
students and how they performed on 
the lesson’s assessment(s). 

The ideas listed provided general ideas 
that address students’ collective 
learning needs but didn’t address 
individuals or groups. 
The rationale was brief and didn’t make 
clear connections to how the students 
performed on the lesson’s assessments. 

OR 

The ideas listed to improve the students’ 
learning focused on repeating the same 
instructional approach or classroom 
management issues. Candidates propose 
changes to teacher practice that 
superficially related to the central focus of 
the lesson. 
Failed to make case for the changes. 

If an Unacceptable (U) was assigned to a prompt (s), the prompt (s) must be revised and resubmitted to the US. 
Continue to resubmit revision(s) until US deems Acceptable (A). 

Check if all prompts were Acceptable (A) and no revision is necessary.   
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Make-Up Day Schedule – Residency II 

Make-Up Day Notice: If you have make-up days you will need to complete the chart below. Please note 
that you must start your make-up days immediately and they must be consecutive (that means returning to 
your school the next school day after your placement and going each day until the make-up days are 
completed). When you finish your make-up days, you will need your MT’s signature verifying you made 
up the days and send it to the Office of Teacher Education and Clinical Practice.  An email from your MT 
is acceptable too.  Do not send or get your MT to sign the document until you complete your make-
up days. 

Candidate’s Name: 

Date Absent Make-Up Date ½ day or 
full day 

MT Verification 

53 


	Lesson Reflection Rubric.pdf
	Clinical Teaching
	College of Education


	098533d9-24e3-4327-b0f5-c573e84878de.pdf
	Lesson Reflection Rubric.pdf
	Clinical Teaching
	College of Education




	Length of Lesson_2: 
	CoTeaching Strategy_2: 
	Lesson Date_2: 
	Grade and Topic_3: 
	Modifications: 
	Assessment: 
	Procedures: 
	Background: 
	CoTeaching Strategy_3: 
	Subject: 
	resources: 
	standards addressed: 
	lesson objectives: 
	unit objective: 
	Dates: 
	GradeSubject: 
	TC: 
	All objectives and standards were consistently communicated All expectations for student performances were clearly communicated to students All objectives are connected to what students have learned: 
	Overall RatingAll assessments provided clear measurement criteria Formative and summative assessments were used frequently Assessments measured performance in varied and unique ways: 
	Overall RatingCandidates assignments required students to interpret information at a high level of thought Assignments nearly always required students to draw conclusions and support them orally or in writing: 
	Overall RatingCandidates goals were always clearly aligned to state content standards Creative activities materials and nontraditional assessments built deep student knowledge All lesson components student work periods instruction times closures etc were given appropriate pacing times Plans provided multiple opportunities for students to have their needs met: 
	Evaluator_3: 
	School_6: 
	Grade_2: 
	SemesterYear: 
	Teacher Candidate_6: 
	Overall RatingCandidates questions were varied creative and high quality providing a balanced mix of question types that are purposeful and coherent Require active responses as well as studenttostudent interaction Wait time was consistently used appropriately Consistently calls on volunteers and non volunteers: 
	Overall RatingAll materials and activities clearly supported lesson objectives and consistently sustained student attention throughout all lessons Students had multiple opportunities interaction and choices Creative use of technology when available Multiple resources were used All activities and materials included tasks that were rich with complexity and text: 
	Overall RatingAll lessons started promptly The lessons clearly contained a beginning middle and end Pacing was clearly present and provided multiple opportunities for different learning rates All routines andor transitions were organized and efficient with minor interruptions: 
	Overall RatingCandidate used meaningful illustrations and labels for new concepts or ideas Always modeled performance expectations Lessons were always clearly logically sequenced and segmented across the lessons Information was relevant to the students lives: 
	Overall RatingContent was consistently meaningful and relevant to students Candidate consistently reinforced and rewarded efforts Candidate developed ample learning experiences where inquiry curiosity and exploration were valued: 
	Overall RatingCandidate thoroughly taught one or more types Analytical Thinking Practical Thinking Creative Thinking or ResearchBased Thinking Candidate provided numerous opportunities to generate a variety of ideas and alternatives  Candidate provided ample opportunities to analyze problems from multiple perspectives and viewpoints: 
	Overall RatingCandidate clearly anticipated students needs and differentiated seamlessly so all students could master the concepts  Incorporated student interests and cultural heritage in respectful and meaningful ways: 
	Overall RatingCandidate displayed accurate content knowledge of what heshe taught and researched to add to the content being taught when needed Consistently implemented subjectspecific content strategies to enhance student content knowledge: 
	Overall RatingCandidates group activities clearly enhanced student understanding and learning effectively All students knew their roles  responsibilities Individuals were consistently held accountable for individual andor group work Instructional group composition varied eg race gender ability and age: 
	Overall RatingCandidates academic feedback was authentic and frequently given Candidate consistently circulated offering genuine support and documentation for student engagement and monitoring of student work: 
	Candidate incorporates all suggestions and critiques made in collaboration with their MT and Residency Supervisor regarding planning teaching and assessing children: 
	Students were always well behaved and on task Candidate consistently handled minor learning disruptions easily Candidate always followed MTs classroom rules and procedures Disruptions were handled appropriately and professionally: 
	Candidate consistently set high expectations for all students Candidate created learning experiences where mistakes were helpful and where success is built in All students met or exceeded candidates expectations: 
	Overall RatingCandidate teaches by modeling problem solving and actively encouraged students to practice problem solving through two or more of the following problem solving types abstraction categorization drawing conclusions or justification predicting observing and experimenting improving solutions identifying relevantirrelevant information generating ideas and creating and designing Candidate modeled and consistently provided opportunities for students to generate a variety of ideas and alternatives: 
	comments_refinement: 
	comments_reinforcements: 
	Overall RatingCandidatestudent interactions were consistently professional friendly and caring Candidatestudent and studentstudent rapport was always respectful Candidate was consistently receptive to interests and opinions of students: 
	Overall RatingCandidate communicates and collaborates with professionals  parents in meaningful ways in concert with their MT Candidates seek additional ideas and suggestions in collaboration with fellow candidates University faculty and others to improve their instruction and to assist students in their learning: 
	changes: 
	more attention: 
	language: 
	thinking: 
	culture: 
	design: 
	strategies: 
	MT_3: 
	Date Lesson was taught_2: 
	Lesson Evaluation_2: 
	Lesson Title_2: 
	Date_11: 
	Name_3: 
	MT VerificationRow10: 
	½ day or full dayRow10: 
	MakeUp DateRow10: 
	Date AbsentRow10: 
	MT VerificationRow9: 
	½ day or full dayRow9: 
	MakeUp DateRow9: 
	Date AbsentRow9: 
	MT VerificationRow8: 
	½ day or full dayRow8: 
	MakeUp DateRow8: 
	Date AbsentRow8: 
	MT VerificationRow7: 
	½ day or full dayRow7: 
	MakeUp DateRow7: 
	Date AbsentRow7: 
	MT VerificationRow6: 
	½ day or full dayRow6: 
	MakeUp DateRow6: 
	Date AbsentRow6: 
	MT VerificationRow5: 
	½ day or full dayRow5: 
	MakeUp DateRow5: 
	Date AbsentRow5: 
	MT VerificationRow4: 
	½ day or full dayRow4: 
	MakeUp DateRow4: 
	Date AbsentRow4: 
	MT VerificationRow3: 
	½ day or full dayRow3: 
	MakeUp DateRow3: 
	Date AbsentRow3: 
	MT VerificationRow2: 
	½ day or full dayRow2: 
	MakeUp DateRow2: 
	Date AbsentRow2: 
	MT VerificationRow1: 
	½ day or full dayRow1: 
	MakeUp DateRow1: 
	Date AbsentRow1: 
	Candidates Name: 
	name: 
	date: 
	plans_1_above: 
	plans_1_at: 
	plans_1_below: 
	plans_2_above: 
	work_1_above: 
	plans_2_at: 
	work_1_at: 
	plans_2_below: 
	work_1_below: 
	work_2_above: 
	work_2_at: 
	work_2_below: 
	assessment_1_above: 
	assessment_1_at: 
	assessment_1_below: 
	assessment_2_above: 
	assessment_2_at: 
	assessment_2_below: 
	assessment_3_above: 
	assessment_3_at: 
	assessment_3_below: 
	objectives_1_above: 
	objectives_1_at: 
	objectives_1_below: 
	objectives_2_above: 
	objectives_2_at: 
	objectives_2_below: 
	motivating_1_above: 
	motivating_1_at: 
	motivating_1_below: 
	motivating_2_above: 
	motivating_2_at: 
	motivating_2_below: 
	motivating_3_above: 
	motivating_3_at: 
	motivating_3_below: 
	motivating_4_above: 
	motivating_4_at: 
	motivating_4_below: 
	motivating_5_above: 
	motivating_5_at: 
	motivating_5_below: 
	motivating_6_above: 
	motivating_6_at: 
	motivating_6_below: 
	lesson_1_above: 
	lesson_1_at: 
	lesson_1_below: 
	lesson_2_above: 
	lesson_2_at: 
	lesson_2_below: 
	lesson_3_above: 
	lesson_3_at: 
	lesson_3_below: 
	lesson_4_above: 
	lesson_4_at: 
	lesson_4_below: 
	INSTRUCTION: 
	Standards and Objectives: 
	Motivating StudentsPresenting Instructional Content: 
	Lesson StructurePacing: 
	ActivitiesMaterials: 
	activities_1_above: 
	activities_1_at: 
	activities_1_below: 
	activities_2_above: 
	activities_2_at: 
	activities_2_below: 
	activities_3_above: 
	activities_3_at: 
	activities_3_below: 
	activities_4_above: 
	activities_4_at: 
	activities_4_below: 
	activities_5_above: 
	activities_5_at: 
	activities_5_below: 
	group_1_above: 
	group_1_at: 
	group_1_below: 
	group_2_above: 
	group_2_at: 
	group_2_below: 
	group_3_above: 
	group_3_at: 
	group_3_below: 
	group_4_above: 
	group_4_at: 
	group_4_below: 
	Grouping StudentsTeacher Candidate Knowledge of Students: 
	ThinkingQuestioningProblem Solving: 
	thinking_1_above: 
	thinking_1_at: 
	thinking_1_below: 
	thinking_2_above: 
	thinking_3_above: 
	thinking_2_at: 
	thinking_3_at: 
	thinking_2_below: 
	thinking_3_below: 
	thinking_4_above: 
	thinking_4_at: 
	thinking_4_below: 
	expectations_1_above: 
	expectations_1_at: 
	expectations_1_below: 
	expectations_2_above: 
	behavior_1_above: 
	expectations_2_at: 
	behavior_1_at: 
	expectations_2_below: 
	behavior_1_below: 
	ResearchBased Thinking students explore and review a variety of ideas models and solutions to problems: 
	behavior_2_above: 
	behavior_2_at: 
	behavior_3_below: 
	culture_1_above: 
	culture_1_at: 
	culture_1_below: 
	culture_2_above: 
	culture_2_at: 
	culture_2_below: 
	collab_above: 
	collab_at: 
	collab_below: 
	points: 
	strengths1: 
	strengths2: 
	growth1: 
	growth2: 
	comment1: 
	comment2: 
	Classroom Culture: 
	Collaboration: 


